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DEDICATION

To all who wish they couid speak the English language better. Do not give up on your effort
keep on searching for ways to improve. To all in Anejodo clan, drink from the wealth of studies

and be enlightened!
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ABSTRACT

This research addresses the topic of the Influence of Student’s Social Background on the

Acquisition of Written English. The research was carried out at Parklands Boys’” High School.

The school’s head teacher, the deputy head teacher, English teachers and selected students
participated in the study. Questionnaites and interviews were the instruments used to gather

raw data from the field.

The following objectives guided the research:
I. To examine teachers’ knowledge of their students™ sociat background.
2. Yo identify ways in which parents and teachers can help students improve their writing
skill.
3. To enable students find ways of improving their written work.

4. To explore the various variables that inhibits students from writing competently.

The research findings revealed that teachers are aware of students’ social background. The
purpose of this knowledge is to establish how to help the students in their written English. The
study, however, revealed that teachers have to do more work in order to help students improve

their English.

The method of teaching ought to be examined and reviewed in order for students to participate
fully and have interest in the subject. Teachers also ought to give students more assignments
and model the use of English language to them. Teachers should to make conscious effort to
achieve this for the effective learning to take place within the students. The knowledge of

English language is extremely important in the life of students and every teacher taking the



subject seriously should make this known to them. Students are to be discouraged from using
sheng and Kiswahili in the classroom as well as on the school compound. They should be
disciplined so that they may realize the importance of English. Teachers should engage students
in various practices that can improve their skills in writing but their reading, speaking and

comprehension of given materials.



TABLE OF CONTENT

3] o - TN 0 ) P TP PP TIPSR I
|31 5 (07, X 10 ) O PP DU PP It
ACKNOWELEDGEMEN T . .ttt ittt tiea vt et s cr e i raaasarr s sananrarsarnes I
A B ST R AT . ottt e e et te et ana it tan ettt et v
TABLE OF CONTENT . ..ottt eee e e ettt e ae e e e casnan s s tra e ana e amananar e \Y
CHAPTER ONE cooeeeeeeetie oo cssas sasansinmssasssssse drsntiasessns aansassasessatastsessssassssssansassssssst sinssssnans ]
N T RO U CTION .ot eeeseaeeasarecseseesesaamesteaeraasasanasesesasisabs s st asararass pasamtnaraaeeren I
Tl BACKGROUND OF FHE STUDY tetieieiiiinerteesisseesstssnrersssessmseseesessrmasisssins trosssasannntsssssans I
1.2 PARKLANDS BOYS® HIGH SCHOO . uuvriieceeeeteemrsreeaessaeamsmreccoe tarcnn e ms s anssasantoncanasnsss 3
1.3 STATEMENT OF THE RESEARCH ISSUFE .oveooieiieinrrersr e ivvmnneeesaon i nssannees rassnesns samensenss 5
Lo BB CTIVE S o essereeseeessassaessmnnsessentstssssssrrsssnrssssssrrbnnssbestassssssttsssinessnnsrerrpessssansniiesarareas 5
1.5 GUIDED RESEARCH QUESTIONS .. eevurriireemaireeeiessiasns nssrerssesmsasass srmsenasssrsnnarsoesssaness 5
1.6 ASSUMPTIONS OF THE STUIIY 1ot eeenirracieeesnsceesmmmrssesrasomsamressssseerasassnatessemsanrasst e vrsanne 6
1.7 SIGNIFICANCE OF THE STUDY ot eerturmrvsreeesesmresrasseeeassstotetrmesstsssntanessesssrntsanssancerassnsnes 6
1.8 SUOPE OF THE STUDY o veeeeeeeeieeseeiaseserreriesesseessesassssessssssirrrsassnssssssnsnsnssnssrntrrnarssssssssss 7
1.0 IIEFINITION OF TERMS . uuetrereereessaseacsssssssraansesnsrsasssssinsmresssessarsmnsinsnnressrassssessoasnoeons 8

L T0 COMNOLUSION ©vtmsrsmmeeeeeeesstessssasress assseessarssterreitsssnerseeiasstisasass sranesannansenasesanmmsancessseses g
CHAPTER TWO .. ooiiiiiasssrmmessostus tesesss sossbesss sasnssessssots asssssssnrsassssss snsssstssssssssas snsinne 9
LI T E RAT U RE BE VI E W oot eieeeeeeetostaeeeteseessabensearaessessrmaaasreess sassnstnnrttes besnaasmssamnareres 9
() INTRODUGCTEDN +.teetveeseeeeeire tereeeeasansnnssseeenesatanasmsbas sanes sesambasemeietarbsnsnntanenresssrsssatasan 9
2.} THEORIES OF SECOND LANGUAGE ACQUISITION .. ooceeeiiisimmttiinea s asns s ssine o 9
2.1.1 Krashen's Monitor TREOEY ...t ioniineasinine s i g
2.1.2 Contrastive HYPoTREsis. ... ..ot 10

2.2 SOCIAL BACKGROUNDS. ...coiiriiriecterisserrssessesanssrannrssssestsssnramssssasrnnstunnssbsbsssnnurnnntssrnass H
23 TEACHERS TRAINING . eeeee e ee ettt eteeesaas saaabesaeees s ansn s ssmnmma bbb snnbasd tn e e bananasmnrnnanrraaasss 16
2.4 APPROACHES TO TEACHING WRITING INENGLISH ovvvtic v eescciisnncinnaessnas s 18
2.5 CONCLUSION «eeveieeeeesasasseaarseaesssernesasnaeeefiaasear s sssssneers s adisssass sasanannbraaestiabnastnts 22
CHAPTER THREE ... oo oeceiieeseereerssssssmssissrssnsmss snssssaansssbssamasssssssanasss d4serssssasonannernensinssse 23
RESEARCH DESIGN AND METHODOLOGY ..o oieeceeeeeetreeensicrrsa e s e e 23
31 INTRODUC THON weveevsaeeeeemasesnasssseanssnsssrsssssmensanessssestesesstissstonraes aessaamamnmaretarsismamiiniine 23
3.2 RESEARCH D ESIGN.rrnoernnnesssessseeasasssssmrumsesnnsssanssssnnssassnsmoeesssnnssnsannsssasrasbvsnsoencssssanss 23
3.3 TARGET POPULATION coeetee e e eeiaeeeceetsnssmsseanes ramrsreseeissasa s e nasasanas eseamamnatsnessesseren 23
3.4 DESCRIPTION OF 1HE SAMPLE AND SAMPLING PROCEDURES (i enranes eniancnees 23
3.4.1 Random Sampling .............ccooiiiiiiiiiiii et 24

3.5 DESCRIPTION OF RESEARCH INSTRUMENTS ... rveeeman crrisves s rrnrrnsmnscrenesseesvnnsmssnssoseonns 24
3.5, 1 QUESHONMIQIFE. ... .ottt e 24

3.6 QUUSTIONNAIRES FOR STUDENTS 1iuri i esrrtnns st s 25
3.7 QUESTIONNAIRES FOR TEACHLERS oiviititiiies et sttt ans s sssasns s 25
B TN TER VIE WS eeeevemeis s vesssenemansessareesesss s nsst sasteeessaannsssssansra rrecmmmccnnetraranee et saranrirasebanassss 26
3.9 TDATA COLLECTION «eneeeeeeassesesiasesrnsemansnserasssssnssssssssnransonssns s ssnsasansnsssssnsiansisaneesssnes 26
BED IDATA ANALYSIS o eoreeeeereoseaaeseeeanerrssianssssrnrasns oasbssasnsosnnssss rrrnnrnnnnsrs sbasassssssnnssssssanns 27

I B 000 o PR3 T6 | LU OO U U U UPOP RN PPRUTPPPPPPPPRP 27

vi



CHAPTER FOUR ... CeteasarresresSesatsaaea Rt sRne e aeR suT e R TR I I TS SRS s PR pe RS 28

DATA ANALYSIS, PRESENTATION AND INTERPRETATION ... 28
A1 INTRODUCTION ovreuseeeeererianteressnresansieeaserarsss s rasensesescssessssssansnessesssssssassssessnesssesness 28
4.1.1 Demographic CRAracier...............iioiiiiiiii e e 28
4.1.2 Tuble I Distribution of Student Respondents by Age ........cooveviiniiiinvecannnn. 28
4.1.3 Table 2 Type of School Attended.................c..cccoouiiiiiiiniiiniii e 29
4.2 THE NUMBER OF RESPONDENTS «o.ovieieiiieen e tsnssnssasssessnenesra s s nsassasassassnnssncs 29
4.2 1Table 3 Students Participation Aceording 1o Form .....................oooiiiiniinn. 29
4.3 STUDENTS’ RESPONSES TO THE QUES TIONNAIRES. .o nrieieeriesncrssrnasssmssensnnessnsessanas 30
4.3.1 Tuble 4 Teachers’ Awareness of Problems in Written English ........................ 30
4.4 TABLE 5 SOCIAL BACKGROUNDS OF STUDENTS c.cvivviiiiciiiiiicssierasscnissennsssesssvanes 3
4.5 STUDENTS RESPONSES 1O OPEN-ENDED QUESTIONS .evvieiiiiies s mnticeive e sanassnananas 32
4.5.1 Reasons Given by Students .................cccoceniimmnnniiv e e 33
4.5.2 Why Students Encounter Problems in Written English ..................c.ooooeeee 33
4.5.3 How Teachers can Improve the Teaching/Learning of English ........................ 36
4.5.4 What Students Can Do 1o Improve their Learning of English...........cc.cccc..... 37
4.5.5 What Parents/relatives do to Improve the Learning of English ............c.......... 38
4.5.6 General remark on the Teaching and Learming of English............................... 39
4.6 TEACHERS RESPONSES ..ottt e eecaa s aresnesaeac s e rs s e et amne e 40
4.6.1 Table 6 Background Information.....................ccccccovvrconiciniicisincnneee 40
4.6.2. Teachers Responses to the Questions on Social Background.......................... 41
4.7 TEACIERS RESPONSES TO OPEN-ENDED QUESTIONS L..eoiiiiiiimnnreirieees vnnnannrsvmmtssnnrines 41
4.7.1 Influence of Social Background on Written English ... 4]
4.7.2 Specific Tasks that enable Improve their Written English.......................... 42
4.7.3 Teachers " Suggestions on how 1o Help Students’ Improve Writing Skill........... 43
4.7.4 Reasons Given By Teachers Why Students Encounter Problems In Written
ERGHSR......ocoiiiiiieecie e e s 43
4.8 INTERVIEWS WITH THE ADMINISTRATION L.oiiiiminniiinies e mnrennss s s s conns e nenes 44
4.8.1 On the Influence of Social Backgrounds .................cccoooccoiriien i, 45
4.8.2 Specific suggestion to Students on how to Improve Written English................ 46
4.8.3. Other factors that could inhibit students from writing well ............................ 47
4.9 CONCLUSION ... ceveressmnssaresreaiin sesiasiarssssssaiases srasssasans sssasasessenssseraessassscnenns asasseresns 47
CHAPTER FIVE......ccovvrriinnresesarinssasstssmssesamsts ssssssssssssssavssssmisssesessossasnasensssssssanssnnssssss 49
SUMMARY, CONCLUSION AND RECOMMENDATIONS ..o iiciniene 49
5.1 INTRODUCTION ...oouene eeeeeeiebineeeeesEesseeesseestesseeenaenainieeeeanesbe rakean b aan s et e e e s nra et es 49
5.2 SUMMARY ..eoerrieuieerriecceerasieaeesibsameestessassss saessenss saaas sanaanersses e s e sabesnannaan e srasbannsaansos 49
5.3 CONCLUSEON -..ootiiriiiiecineiaeesss s sesasess saeasssssassas e s sasesrnassanesieesssnenn s ssnsssness s snsens 50
5.4 SUMMARY OF TE RESEARCH FINDINGS ... e 52
5.5 RECOMMENDATIONS FOR STUDENTS AND TEACHERS ...cvovevereoeee i e anann s 52
5.6 RECOMMENDATIONS FOR FURTHER RESEARCH.... ..oooieciiine e 53
REFERENCES tresreereeseesseeseieTeTTeenes temrareisassaeeeten et ey st rnes repee AR st s s anre 55
APPENDIX | QUEST!()NNAIRF, FOR PARTICIPANTS: ADMINISTRATION ..., 57
APPENDIX 1 QUESTIONNAIRES FOR PARTICIPANTS: STUDENTS oo e 58
APPENDIX 111 QUESTIONNAIRES FOR PARTICIPANTS: TEACHERS ....covutiiirircaanc i 61
APPENDEX IV Lottt s et e s s s e 64

vil



CHAPTER ONE
INTRODUCTION

1.1 Background of the Study

English as a medium of instruction in schools is very important for the effective learning of the
students. The knowledge of English gives students the ability to express themselves verbally as
well as in their written work. The Kenya Institute of Education (K.I.E., 2002) highlighted the
importance of English and its bencfit to students:

e The English fanguage is the pre-eminent language of the international community.
e Those who master English reap many academic, social and professional benefits.
o In the school setting, proficiency in English makes the learning of other subjects much

easier. The importance of English therefore cannot be overemphasized.

In Kenya, as in other African countries, student’s exposure to English prior to their formal
education varies. The competent use of English language varies too. This cannot be helped, as
there are many and various factors involved. These range from the differences in students’
backgrounds such as family’s economic status and having literate parents, to a physical
environment that enhances learning. For instance, one student may acquire English from home
while another may only come to Iearn it in schoul. These differences in students™ backgrounds

are influential in their written work as some are better able to write well than others.

The English language is like an economic indicator that stratifies or classifies people into
various categories. [t defines one’s background. No wonder David (1998) argued that:

No one can speak without broadcasting his origin, his role in life and ultimately his
identity. For the language that every individual uses is a product of all the social forces
that affect his behavior: the society in which he lives, his class, his occupation and his
owWnR unigue experiences.



This too is applicable to the written work of students. When two students from different
backgrounds are given a composition topic, the output of each will obviously illustrate the
different capabilities. This can be manifested in diction, sentence structure, flow of ideas and so

on.

Some gifted chiidren, irrespective of their backgrounds can do better than those who already
have everything. That may be why Loein (1988) stated that, economically advantaged children
are not necessarily smarter; they have many more opportunities to handle books, talk about and
listen to stories, and be a part of or observe fiterate activities at homes. The above observation
makes a lot of sense because if the economically deprived students were brought up in a similar
home they would perform equally well. The relationship between the economic disadvantage
and literacy is very narrow. Such students’ encounter with reading and writing begins only
from the moment they enter school, and it takes them a longer time to settle into the system.
Uniike the privileged ones who live in an environment where those around them read, write and
use English in conversation, the less privileged are usually only familiar with their own local
language. Lack of access to books from an early age makes them slow in orthographic

knowledge.

Teachers complain about some students’ work because they compare it to that of their
classmates. They often do not take time to explore the backgrounds of their students so as to
know how to help them. The teachers often mark only the written work and may not follow up
the student’s work as to whether the correction has been done or they have understood their
mistakes. Activities like making the student rewrite the same given work under the guidance of
the teacher may help the student greatly. Organizing group work where the students write on
chosen topics under the supervision of the teacher can also be of help. Some students finish

their secondary education still making the same mistakes in their written work as they did from



the beginning. There is no improvement, which may be the problem of fossilization. In regard
to developing writing skill the Kenya Institute of Education (2002) suggests that teachers’
should give writing tasks based on the student’s interests and their experiences; group work
should also be used so that they get to learn from one another how to write well. Research
condueted in 1974 in Machakos District revealed that teachers and students have negative
attitude towards the subject and the type of primary school attended by the latter also affect
them. Whitney the researcher said:

The students acquisition of language depends largely on their early exposure fo the

language, for language is easier learnt at childhood where it is done unconsciously.
African society, being multilingual, poses a lot of challenges to students. Some will have to
grapple with two or three languages concurrently while growing up. On the other hand, others
are exposed only to English language because they have educated parents and their
environment is favorable for learning English language. Those with multilingual backgrounds
tend to mix up terms from other language(s) with English when given written work. On the

other hand, those who are monolingual will have a different challenge.

1.2 Parklands Boys’ High School

Parklands Boys High School was opened in 1928; it was first started on a hired site and
thereafter a new site was acquired and a new building erected in 1931. The school originally
was built purposefully for the Goan community in Parklands. The idea for the school was
conceived by a Dr. A.C.1 de Souza. The schoo! was initially called The Dr.Robeiro School after
its principal benefactor. It merited the present name (Parklands Boys High School) in 1966.
The schoo! currently has a population of 450 students; it has three strcams of each class (Forms
[-4) with the teachers posted by the Teachers Service Commission from the Ministry of

Education.



The following courses are taught in Parklands Boys High School: Physics, Biology, Chemistry,
Christian Religious Education, History, Geography, Social Ethics, Accounts, Home Science,
Drawing/Design, Agriculture, English language, Kiswahili, and French.

The school's motto reads “Educatio Omnia Vincit" which means “Education Overcomes all

Obstacles.”

The school’s goals are in line with what has been stated by the Kenya Institute of Education
which are the following:
¢ Foster nationalism, patriotism and promote national unity
e Promote the social economic, technological and individual needs for national
development
¢ Promote individual development and seH-fulfillment
e Promote social moral and religious values
e Promote respect for and development of Kenya’s rich and varied cultures
e Promote an international consciousness and foster positive attitudes towards
other nations
¢ Promote positive attitudes towards good health and environmental protection

(KIE 2002).

In order to ensure the holistic development of students they are greatly invoived in co-
curricular activities within the school and outside the school where the school participates and
competes with other schools. These activities include the Annual Drama Festival, and such as

these as: sports, Cricket, Basket ball and Football among others.



1.3 Statement of the Research Issue

Teachers encounter students with their respective strength and weaknesses in writing. These
are expressed in misspellings, lack of coherence and clarity in their compositions. In other
words, some students cannot communicate effectively in writing. Writing encourages students
to be organized, logical and creative in our thinking (KIE, 2002). To create a society where we
have people who can think creatively, writing has to be learnt and used effectively.

This study therefore, set out to find whether in general, the social backgrounds of students
affect their competence in written English. The study also found other variables that hindered

students from writing competently.

1.4 Objectives

The Research had the following objectives

1. To examine teachers’ knowledge of their students’ social background.

2. To identify ways which parents and teachers can help students improve their
writing.

3. To enable the students find ways of improving their written work.

4. To explore the various variables that inhibits students from writing competently.

1.5 Guided Research Questions

the following research questions guided the research:
1. How can teachers help their students to improve their learning of English?
2. Do parents help their children in their written assighment?
3. Are students aware of their strength and weaknesses in writing?

4. Do English fanguage teachers consider their respective students’ background?



1.6 Assumptions of the Study

The following assumptions about the influence of social backgrounds on acquisition of written
English were made:

1. Students who are exposed to English language from home can perform better in
English than those who are not.

2. Students’ social background impacts greatly on their acquisition of written
English.

3. Teachers” awareness of students’ weakness in written English enables him/her to

help the students.

1.7 Significance of the Study

The study was carried out to explore the reasons why students do not write as competently as is
expected of them. This can be discouraging for both the teacher and the students. Teachers need
to do more than merely mark students’ notes. They should find possible ways to help students
to develop writing skills. This will not only be beneficial to students in English language
classes but in other areas of the subjects that they study in school. Constant evaluation of
writing and a reasonable follow up on what they write, and how they develop the ideas and
techniques of writing, will help students become competent writers. Therefore, the findings and
suggestions that will be generated from this research may prove useful to both teachers and
students. Teachers should involve parents, irrespective of their educational background. They
should discuss the problem with them and let both parents and teachers come up with ways of

helping. Organizing extra tuition for the students can help them to improve.

if teachers are able to know their students’ individual needs they will be better able to help
them. That was why KIE (2002) emphasized that teachers should be able to diagnose each

student’s problems in written work. Thereafter remedial exercises given according to their



needs will meet each student’s need. Competent knowledge of English language and the
students’ ability (o express themselves is not only helpfu! in the English language subject but
also in subjects like biology. agriculture, home science, chemistry, physics and so on. Teachers
of other subjects would have far less problem marking the students™ written work. Today’s
world is very competitive, and a good foundation of speaking and writing English right from
primary through university will place a good career before the student. Some students failure
in the Kenya Certificate of Secondary Education (KCSE) can be attributed to lack of the ability
to express their answers clearly and not that the students do not know the subject. This problem
should therefore be attended (o as early as possible to enable students enhance thetr writing
skills. They would then become great writers who will communicate their ideas and thoughts
effectively and clearly without their reader finding it difficuit to understand what was written.
Writing must convey the basic meaning and the sense of ideas without the aid of the
human voice, eye contaci, body language and so forth (Bear, 1998: 42)
Students’ inability to communicate effectively in writing should be the concern of the school’s
administration, parents and the Ministry of Education as well. This study shall draw their
attention o the importance of English and will motivate them to find ways to help the students

work hard to improve their written work.

1.8 Scope of the Study

The study was carried out at Parklands Boys High School among the administration, teachers
and the students. Questions and interviews were the instruments used to generate responses for
the study. The study investigated social background and how it influences students’ acquisition
of written English. Forms two, three and four students were the main participants of the study.
The administration (head teacher and the deputy) and the English teachers also participated in
the study. Their respective views on the influence of social background on the acquisition of

written English were sought.



1.9 Definition of Terms

Social backgrounds as used in this study refer to economic status, physical environment,
family educational background, and social status.

Acquisition: the gradual development of ability in a language by using it naturally in
communicative situation.

Fossilization: this means to become fixed in a language; it occurs when the learner ceases or
stops to elaborate on the second language grammar in some respect.

Orthographic knowledge: the writing system of a language, specifically the correct sequence
of letters, characters, or symbols.

KIE: Kenya Institute of Education
Sheng: The mixture of Kiswahili and English word to communicate especially among the
youth.

Her, she: either of these pronouns shall be used throughout the study to refer to either teacher

or students to avoid excessive use of him/ her e.t.c

1.10 Conclusion:

The above chapter highlighted the background to this study and the importance of English
language to students. The problems they are likely to encounter and the factors responsible
for these problems were discussed. Parklands Boys’ High Schoot is the school where the
study is to be carried out. It is a day school within Nairobi. The study aimed at exploring
variables that inhibit students from writing competently. Hopefully it will be of benefit to
teachers as well as students as their attention shall be drawn to certain issues concerning

written work,



CHAPTER TWO
LITERATURE REVIEW

2.0 Introduction

This chapter discusses theories of language acquisition as based on the research carried out by
some linguists. In regard to the present study, students’ social backgrounds as researched by
some tinguists and its impacts on students learning have been discussed, as well as teacher

training and approaches to teaching writing.

2.1 Theories of Second Language Acquisition

Some Linguists investigated on the acquisition of a second language, among them was

Krashen’s whose theory is presented below.

2.1.1 Krashen’s Monitor Theory

Krashen’s Monitor Theory posits a relationship between spontaneous and guided learning of a
second language. According to Krashen a second language learner gains proficiency in the
second language by acquiring it subconsciously as well as learning it consciously. By
acquisition, Krashen meant the situation whereby the learner is left to communicate with the
speakers of the target language. The Jearner uses the language freely without being conscious of
the forms and linguistic rules guiding the target language. The learner employs various means
at her disposal to communicate. This is why it is unconscious. On the other hand Krashen refers
to learning of the language consciously when the learner uses the language, attending to its
tinguistic rules as the instructor guides her to do. llere the learner is monitored by her instructor
so that she uses the correct form of the language. The learner also monitors herself to make sure

she uses the correct form of the language according to its linguistic rules and structure.



This practice can only be effective if there is enough time for the learner to practice the use of
the language. Correct usage of rules and speech production by the learner are emphasized.
However, the theory does not give specific rules governing the process or the factors

responsibie for the outcome of the learning.

The above theory when applied to the classroom situation can be of great help to the learners of
English as a second language. However, it is important to note that in African sctting, the
schools have no native speakers of the English language. Both teachers and students learn the
language at various times. Therefore, the aspect of allowing students to use the language freely
(unconsciousty) does not hold since it is only the teachers that know and teach them. Some
students may go back home where they do not use English. Nevertheless, those whose parents
are educated and use English at home can be left to use it freely but yet have to be corrected
when they make mistakes. On the other hand, the aspect of their being guided by the teacher
and also monitoring themseives in order to use the correct form of the language and its

linguistic structure is very important and can help students master the language very well.

2.1.2 Contrastive Hypothesis

This theory claims that the acquisition of a second language is largely determined by the
structure of an earlier acquired language. The rules and structures of the first language
correspond to the target language are learnt easily as a result of “positive transfer”. This same
theory poses a lot of difficulty, as there may be “negative transfer” or “interference” between
the two contrasting languages as well. Contrastive theory can never work for the teachers of
English because the rules and structures of the English language greatly differ from those of
African languages. Besides the teachers and the students may not have the same language so,

how are they to know whether they are transferring the correct rule to apply to the target



language? It will only make the learning of the language casicr if the rules as in the second

language apply to the first language.

2.2 Social Backgrounds

According to Dyson (1993), the standard classroom contains a mix of social backgrounds. lte
sees students’ social world as the most influential aspect of their learning to be literate. Neisser
(1990) also identified with this view about students’ social world. He stated that the social
world is like a basket for development of the physical and psychological world. in the social
world through the company of others, students define themselves. Through their exploration in
the social world, they develop ideas, and beliefs about themselves and the world a}ound them.
Students” exposure to the social world varies as some are in the urban areas while others are in
the rural areas. The world of experience in both cases differs, thus offering different views,
ideas, and development. In term of literacy development, those in the urban areas more or less
have a wider opportunity. Those growing up in the rural areas on the other hand lack literacy
experience. Their trend of thoughts, ideas and development are based on the environment in

which they grow. Their approach to literacy will be on a slower pace.

Smith et af (1984) claimed that most. if not all children growing up in a modern society, where
they watch television, go to restaurants and accompany adult to shopping, have experience with
written language. They see writing used in signs, labels, names, grocery lists and notes written
to family members. All these are practical uses of writing and are dependent for meaning on the
environment in which the learners live. The writing is highly contextualized, especially when it
is part of an action, and enables children to make inferences about both the function of writing
and the relationships that exist between visual symbol and speech sound. Such a world offers to
them the opportunity to learn reading by asking how what they see is pronounced, as well as

learning spellings. Their immediate environment presents to them conventional symbols and



their meaning. As often as they see new things and associate them with what they learnt
previously, they are able to appropriate them and incorporate into the learning process. For
example if a student is asked to make sentences with the word ice cream it would make
meaning to the student if she knows what ice cream is, what it looks like, how it tastes and its
form. However, if the student does not know what an ice cream is, she might not construct a

reasonable sentence with that given word.

Bissex (1981) expressed the view that students’ reading and writing reveals the content of their
world, level of intellectual activity, and how they bring their knowledge and intelligence to
reflect on the task of learning a written language. Since this is the case, the teacher should give
them freedom to write on the topic of their choice. The teacher should then facilitate their use
of mechanics in the field they choose to write on. If a student from a pastoral community
decides to write on his life as a cattle boy, words such as grazing, pasturing, and herdsman that
are related to an aspect of keeping cows should be introduced to him if he did not use them in
his writing. Another student might choose to write about snow, she must have seen snow and
would like to write about it. The teacher should allow the student to do so even if the teacher
himself or herself does not have the experience of it. The teacher’s role is to facilitate the use of
language by the student since the student is able to learn using her own experience. The
student™s background matters in her effort to learn. Bear (1998) made this point clearer when he
stated that:
The most important part of assessment, particulurly for students who do not speak
English as first language is to understand a student’s academic and personal
background...when you understand a student ‘s home and language background, it is
time to explore his or her facility in English... (Developing Literacy :272-273).
Maundu (1988) as quoted by Ogula ef al (1996) noted that the level of education and type of
occupation of parents are becoming increasingly important in determining their children’s

achievements of both primary and secondary school tevels. He emphasized the role of parents
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as educators. Those who receive formal education and are working as teachers, doctors.
accountants, and engineers and in many other fields know the value of formal education; thus
they place their children in prestigious schools where they pay high schoot fees; they encourage
and support them in all aspects of their education. On the other hand there are the peasant
farmers, casual workers and many others who cannot even afford three square meals, leave
alone pay school fees. However, some try to send their children to school. The children are
sometimes sent home for school fees where they stay away from school for two to three weeks
or even more. They miss a lot when they are away because their learning is always interfered

with.

Economic position is another contributing factor. This is quite obvious as it is evident every
year when pupils are moving from primary school to secondary school. The selection is done
according to how well they performed. Parents want their children to go to school like
Strathmore School, Alliance, Hillcrest Secondary School, Loreto Convent Msongari School, St.
Mary’s High School, Kianda High School, and Starehe Boys’ School. Those who are able to
afford it are the ones who take their children there. The principals tend to enroll those who have
done very well and would want these to come to their school. The poor ones are left to join less
prestigious schools in their neighborhood. They have obtained poor resuits because their
parents are semi- skilled workers. They are raised in congested rooms, probably in the slum.
and their parents do not have interest in their education. No one can answer their questions on
how to spell a word, use a phrase correctly or order words in sentences. Their educational
foundation is too weak to sustain their learning so as to achieve good result like those in better
schools. Since the education policy allows them to move to the next class, whether they pass or
not, they are always promoted to the next class carrying along their failures not only in English
language as a subject but also in other subjects. If our schools can be commeon where students

are mixed irrespective of their economic, social, family educational background and intellectual
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competence, they can learn and work together and help each other improve. The system of
segregating them according to intellectual competence may be impoverishing those who can

improve when they are all put to study together.

Indongole (1987) claimed that the socio-economic background tend to influence students’
performance. Well-educated parents, he said, provide their children with educational materials
that will stimulate and motivate them to study. They do this by providing relevant study
materials such as text books and related reading materials. On the other hand low-income
parents tend to be illiterate or semi-literate especially in the third worids. Students with good
intellectual and material environments presumably do well in public examinations than their
contemporaries who are not. This may be true of one economically advantaged student who, for
example, lives in an environment with infrastructure from childhood watches television their
parents read and write. Before age five, they are sent to nursery school. Parents may even put
pencils and crayons in the child’s school bag. The child also makes an effort to do what she
sees her other siblings or parents doing. Hearing words such as “That’s good” after scribbling
down something. whether it makes sense or not. motivates the child.

The child sees that what she is doing is positive and that reinforces her. That arouses her
interest in study and gradually she develops reading, listening, comprehension and writing
skills, Her parents help her in assignments and in other school activities. She is even given
more work to do at home such as writing letters, stories, and journals. On the other hand. a
student whose early life is not exposed as such would find it difficult to cope in the same class
with the other. It will take a longer time for her to be on a par with the student who already is
exposed 1o diflerent aspects of literacy. This is because no one in her homeslcad may have gone
to school. Research carried out in the Western showed that children from the middle-class’
home educational achievement is superior to that of children from manual working class homes

(Burt, 1937 in Indongole, 1887; Douglas, 1964; Harvitghurst et al, 1962)



in a study that was carried out in Nairobi by Kapila in 1976, Ndiritu (1998) notes that there was
a positive association between parent’s participation in the children’s school and academic
performance. However, Osire’s work cited in (Ndiritu 1998) denied that there is no relationship
between academic performance and parental involvement. Osire’s study rather proved that too
much parental involvement can cause students to panic and anxiety which may lead to entire
failure in examination. In spite of that report, another research was carried out by Kitvo in
1989 which was reported in Ndiritu (1998). In the study the relationship between secondary
school students’ need to achieve and the educational level of their parents was investigated; the
result from the finding showed that there was a positive correlation between the father’s level
of education and that of the pupil's need to achieve. A further positive report between the
mother’s level of education and the student’s achievement motive was established. In such a
homestead it is obvious to the children to see the relevant of education and thus work hard to

achieve probably high than their parents who model it for them.

The study by Jamison and Lockheed as cited in indongole (1987) supported this finding : the
formal education of the head of the house-hold was an important factor that influences the
children's learning achievement at school level. In Kenya socio-economic status of parents
impact greatly on students performance in the public examinations and particularly English
examinations taken in KCSE.
Onjoro (1990) ctaimed that:

Children of Diplomats, Senior civil servants, professionals and the general elites who
live in up-market parts of the urban centers have an advantage over others. They speak
English as their first language, read books in English, watch television broadcasts in
English and generally interact in English most of the time. Such students have greater
advantage over their other counterparts who in the rural areas start learning in their
mother tongue and are only introduce to using English to study in other subjects much
later. (As reported in An Analysis of Performance in English at Kenya Certificate of
Secondary Education Examination by Zipporah Mutea : 25)



Mwanzi (1982} also points out that:
Children in rural areas have difficulties in learning English language hecause only a minority
of the folk in rural Kenya speak u, and therefore children don 't hear it often enough. Children
in rural areas therefore rely solely on their teacher for the expansion of their vocabulary
and sentence construction.
in answering the question as to how children might be encouraged to write in ways that would
help them learn more about the features of written language Sulzby (1985) found out that
children from homes where literacy was supported knew how to form some, if not all the letters
of the alphabet. They knew how writing should appear on the paper and that writing conveyed
meaning. For those whose parents are not literate, writing becomes a problem to them because
they would have to learn to write and understand that what they are writing must convey a

meaning. The teacher has to be patience and work with them until they understand the meaning

of what they are into. Otherwise students will not have the motivated to continue.

2.3 Teachers Training

A well qualified teacher is needed in ordered for the students to learn the skill for writing
effectively. A senior lecturer at Kenyatta University, English Department Dr. Ogutu
commented on the educational foundation of teachers of English. He gave an example of the
training the primary school teachers whose training as teachers is not pivoted towards any
specialization. That is, none of them is trained to teach mathematics or English language
specifically. They are instead trained to go and teach all subjects. The college minimum entry
qualification of such a trainee is usually a D+ at K.C.S.E and majority of them are admitted
with an average of D in English. This implies that the teacher trainees are not fluent or
proficient in English. English is not acquired like mother tongue or Kiswahili. It has to be
taught carefully. For the skills of listening, speaking, reading and writing to be inculcated well,

they have to be taught by qualified and specialized teachers he said. It was also observed that
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mosi teachers do not give written assignments and upon giving them, they only browse through
looking for outstanding grammatical errors and leaving out sentence structures, the flow of
ideas and creativity. (cited from An Investigation of Factors Affecting Kenya Certificate of

Primary Education Performance. By Leonard, : 42)

Teachers are challenged to speak English more often and to model the use of the language to
students so that they could use it. In rural areas where the use of the native language is
inevitable teachers often falls to the temptation of using the local language to explain contents
to students. This is aggravated by the fact that most teachers come from the same area. It might be
that the teacher is not competent enough due to lack of training which has adverse result on the
teacher, for example low seif esteem. Such teachers would have the following characteristics:
e they dominate in the class
o They do not aliow active participation of students in the lwrniné. Process. Probably
because she/he fears that student might ask for explanations or ask tough questions if
they have the courage to do so.
e Poor teacher/pupil relationships develop in the classroom as students do not feel
accepted by their teacher or vice versa. Consequently the situation impacts greatly on
the students learning... Learners feel intimidated and lack the urge to be active in class.

Many students become withdrawn in class (Daily Nation.1 3, May 2002, Blackboard :1)

I such a teacher is found in English language class the students will definitely not be able to
ask questions on what they do not understanding. So there is a need to have a n integrated
teacher who would be gentle and show concern towards the needs of the students in written

English.
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Osman’s (1988 :56) study on poor performance in K.C.P.E in Northern Eastern Province
indicated that there was a high percentage of untrained teachers and inequitable distribution of
teachers in the Province. The untrained teachers received only a few in- service courses and
most schools are understaffed; they had only a few qualified teaches. This condition impacted
on the students’ performance, especially as they had not enough desks and chairs and also
shortage of exercise and textbooks for learning.
The Daily Nation of 18" March 2002:18, reported that:
Shortage of teachers continues to bite and threatens to hamper the provision of quality
education in schools. Since the government froze teacher recruitment in 1998 schools
have controlled to lose through deaths, retirements and resignation without any
replacement.
According to Maundu as reported in Wamai (1991) on a study carried out in Kenya it was
discovered that academic qualifications of teachers and the availability of teaching/ learning
resources were crucial factors that affected learners” achievements. The study indicated that
schools which were set up as a result of Harambee (community schools) relied heavily on
untrained teaches and thus had a failure rate of 37% in national examinations compared to 2%
for the government schools where they have trained teachers. This is to emphasize that for

students to be great achievers they have to be given the best and this is by giving them

competent teachers and not just any teacher.

2.4 Approaches to Teaching Writing in English

Writing is a skill that is taught by teachers and learnt by students. This skill is a process and
must be learnt well as it hetps in the development of students. The KIE (2002, wviii) also lay
emphasis on writing skills as it stated the following qualities on writing:

e Wriling encourages us to be organized, logical and creative in thinking

e  Writing influences our chances of success, personal development and our relations with

other people



‘When we as educators allow our pedagogy to be radically changed by our recognition of the
multicultural world, we can give students the education they desire and desetve. We can teach
in ways that transform consciousness, creating a climate of free expression that is the essence
of a truly liberal arts education.” (Bell, 1994:59). This author acknowledges the differences in
classroom situation where students have their respective strengths and weaknesses in learning.
indeed students will benefit greatly when the teacher is able to recognize each one’s need and
teaches the particular area for more clarification and understanding of the content. These
differences however, are inevitable. The teacher can effect a change in the students’ life by
doing more work.
Cathoun (1999:103) in her book stated:
This is something (education) we public school educators- have some direct control
aver. We cannot change neighborhoods, home environments, and sociveconomic
circumstances, but we can change the range of instructional opportunities and the
learning environments available for students and for ourselves.
Cazden pointed out that Language is the knowiedge we have in our heads, and this knowledge
can only be through speech and writing. This is to say that if this knowledge of the language is
not well expressed in writing we can then conclude that the person does not possess the
language as claimed. It is important that students express the knowledge they have competently
in writing as well as use them effectively in oral communication. Nathan et al (1989) suggested
that teachers should pay close attention to what students write rather than how they write. A
teacher can give students some practice in punctuation by having them insert the punctuation in
a given paragraph that was not punctuated. This will give them the expetience of examining
sentence structure well in the written texts. Teachers should develop a repertoire of open-ended
questions to encourage students to talk in conferences. Several questions that encouraged
reflection when students ask for the teachers assistance should help in guiding students’

writing. Questions such as asking the student to tell the teacher about what she is writing on,
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why she chose the particular topic. in what way did she think she has improved since the last
time she wrote the first draft, what problem in relation to her writing is she encountering?
What question has she to ask the teacher and whether she has more than one plot in the story

she is writing? These questions would help to guide the student when writing.

The teacher can learn a tot about how students write by moving around the room stopping and
observing what they write. The teacher can stop and help one who is stuck. In a classroom
however, some teachers would give such written work and then sit down to do other things
without being interested in the students” work. They only collect the books at the end of the
lesson mark and return them. KIE (2002) stressed the need to give meaningful and helpful
feedback on written assignment. This obviously will help the students to improve.

Among the six strategies given by Cohen (1980) for teaching English to students, two are
related to writing. First, in vocabulary development technique students should make
association, attend to the meaning of parts of the word. notice the structure of the word, place
the word in topical groups with similar words, visualizing or conceptualizing it, link it to the
situation in which it appears, create a mental image of it, and associate some physical sensation
to it. By so doing they will learn more vocabulary. Secondly writing drafts again and again

comparing and making improvement every time would enhance cohesion.

Hayes (1991) proposed that teachers should have students write daily and watch for letier
formation, capital letters, punctuation and sentence structure. The teacher can then develop a
lesson plan around what is needed. Some teachers can be so rigid that they would not want to
aiter the lesson plan. They drag along the lesson even when they note that some students have
difficulties in certain areas of reading and writing. On the other hand the number of students in
the class might pose a great challenge to the teacher such that she would not be able to read.

mark and attend to all the students’ needs. In an average class in most of the schools there are
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about forty students. To assess their writing on a daily basis would weigh heavily on the
teacher. As a result of this, ways have to be sought to help the teacher employ a methed to
enable students improve on their writing.

Smalt class size is highly preferable by language teachers as this will give them opportunity to

really examine the development of their student.

A research findings by Lancaster within Leeds on Learning Project as presented in Wamai
(1991), showed that language teachers prefer to teach smaller classes for some of the following
reasons in regard to teaching English to large classes

e Teachers find it difficult and at times impossible to establish rapport with individual

students;

s Oral work is difficult to conduct

e It is difficult to evaluate the work of students in English

o Complicated but exciting activities are avoided; and

e There is usually too much distracting noise (Aliwright, 1998 in Wamai 1991).

Research findings showed that the most effective way to teach writing is to teach it as a process
of brainstorming, composing, revising, and editing. The teacher can guide the students to jot
down ideas as they come, make draft of the topic they want to write about and to proof read
several times and make correction until they are ready to write the final copy and submit. The
students will get into the habit of such practice until they master the skill for writing
competently. It requires a teacher who is so committed and hardworking before the student can

get to this stage.

How teachers organize material and teach is very crucial to how students learn. Awareness of

what students really need to know rather than following the lesson plan strictly is also very
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vital. The teachers therefore should make effort to familiarize themselves with their students
social, economic, and physical world so as to know how best to present the content (o be learnt.

By doing so, they will be creating effective writers and readers.

2.5 Conclusion

This chapter gave an overview of theories of language specifically that of Krashen Monitor
theory and Contrastive theory. Various aspects of students’ social backgrounds and literacy in
English were also discussed. The qualities of the teachers’ educational background and
strategies which will help teachers teach better were also looked into. The next chapter
discusses the research design and procedures: target population, description of sample and

sampling procedures, and the research design.
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CHAPTER THREE
RESEARCH DESIGN AND METHODOLOGY

3.1 Introduction

This chapter defines the method employed for eflective result of the study: research design,

target population, sample procedure, research instrument, data collection and data analyses.

3.2 Research Design

Survey design, which was described as “conducted to establish the nature of existing
condition”, was used in this study (Wise, 1967). This design heiped to investigate the
relationship between the two variables- social backgrounds and how it impacts on students

written English.

3.3 Target Population

The students, teachers of English, head teacher and his deputy of Parkiands Boys™ High School
were the target population for the study. The school has three streams of each form of which a
class has about forty students. The school has five teachers of English and they all participated

in the study,

3.4 Description of the Sample and Sampling Procedures

The main obijective in purposive sampling type is lo select cases that are typical of the
population being studied (Kathuri, 1993). The students of Parklands Boys High School were
chosen to participate in the siudy because they represent the population of the topic under

study. Ten students were chosen from each class to participate in the study. Since the teachers
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of English are a small number they were all choscn to participate in the study. Data was also

collected from the head teacher and the deputy.

3.4.1 Random Sampling

Random sampling is a process that allows the selection from the population that provides every
sample of a given size an equal probability of being selected. This eliminates bias or
discrimination. The first five best students and the last poorly performed students in each class
were randomly sampled for the study. The students were from each class of Forms i-4.
However, because of the smaller number of the teachers of English in the school, they were all

given questionnaires as designed for the study

3.5 Description of Research Instruments

In order to carry out this research the following tools were used to gather information:
Questionnaires and an interview guide. See Appendix 1 (Interview guide for the
Administration). 11 (Students’ questionnaires) and 111 {Teachers” questionnaires) respectively

for the research instrument.

3.5.1 Questionnaire

Factual questions were designed to elicit objective information from both students and teachers
regarding their backgrounds, environments, habits and the like (Frankfort, 1996). Questions
were formulated based on the hypothesis and the objectives of the study. The questions
comprises of restricted and unrestricted responses. The questionnaires comprises of two sets. A
set was designed specifically for the teachers ol English language and another specifically for

the students.
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3.6 Questionnaires for Students

The questionnaires for the students had three sections and they sought the following:
Section A
Background information: students” age. class, type of schoo! attended were the information
sought.
Section B
This section was made up of restricted questions that were rated agree; strongly agree;
undecided: disagree; and strongly disagree. They covered: Teacher’s awareness of student’s
probiem in English.
a.) whether teacher corrects students work and guides them to see their mistakes.
b.) the social background of students (economic statue, social statue, parents’
educational background).
Section C
This bad unrestricted response of students on:
o Problems they encounter in written English.
o Their performance in English language
e Why students encounter problem in English language
e How teachers. students, and parents can help improve the teaching and learning of

English language.

3.7 Questionnaires for Teachers

Questionnaires for the English teachers also had three sections:
Section A
I'he information sought was number of teaching years experience and the class taught.
Section B

This had restricted questions on the following:
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s Awareness of students problem in written English
e Awareness of students’ social background (socio-economic status, parents’
educational background, physical environment)
Section C
This had open-ended questions on the following:
e Their views on the influence of social backgrounds on written English
o The specific tasks they give students to improve their written English
« Their suggestions to parents regarding how to help students improve their written
English

e Their views on why students encounter problems in written English

3.8 Interviews

Questions were formulated to guide the interviewing of the head teacher and the deputy. The
interviews were done orally in form of question and answer and the responses written down.
The same questions were used for both the head teacher and the deputy. The interviews were
about students’ performance in English language at national exam, the influence of social

background on the performance where asked. See Appendix I for the instrument.

3.9 Data Collection

Questionnaires for the students were sent to the office of the Dean of Studies awaiting the day
arranged for the researcher to go and administer them to the students. Thereafter, there were
subsequent visit 1o the schools to check out but the appointment was always postponed.
However, on two other visits to the school, interviews were conducted with the head teacher
and the deputy respectively. On another visit to the school, questionnaires were administered (o

the teachers of English. They were later sent to the English’ head of department from whose
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office the responses were collected from. Students were given the questionnaires by the dean

of studies in their classes and the responses were later collected.

3.10 Data Analysis

“Raw data taken from questionnaires, interview schedules, checklists, etc. need to be recorded.
analyzed and interpreted.” (Bell, 2004). The data was collated, categorized and interpreted
using tables, to describe the percentage of the response. The data were analyzed by categorizing

each response based on the particular question as answered by the respondent.

3.11 Conclusion:

Survey design helped to establish the existing condition in Parklands Boys’ High school
which is the school where this study was conducted. The study was carried out among the
school’s administration, teachers’ of English and some selected students. Questionnaires
and interview were the sole instruments used to gather data. The results from the study are

presented and analyzed in Chapter Four.
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CHAPTER FOUR
DATA ANALYSIS, PRESENTATION AND INTERPRETATION

4.1 Introduction

Analysis of data, its presentation and interpretation as collected from Parklands Boys High
School is discussed in this chapter. Questionnaires and interview guide were used to collect
the data. Students’ questions were different from those given to the teachers. The principal

and his deputy however, had the same interview guide.

The data was collected and analyzed according to various themes: students’ awareness of
their weakness in written English; teachers’ awareness of students” weakness in written

English: Students home background of English language; and parents” education statues.

4.1.1 Demographic Character

The information sought here was age, type of primary school attended, and the number of

students that responded.

4.1.2 Table 1 Distribution of Student Respondents by Age

Age N o %

Mys.rf9” 7 T94 T T T T T T 959
(2025 4 P T
total 98 T T T 100

Table | shows that 95.9% of the students that participated in this research fell between
ages 15-19 while 4% falls between ages 20-25. These students are preparing for various

careers in life and the English language is undoubtedly very crucial to each one of them.
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They must master it in order to express themselves well during examinations as well as
when the occasion demands it. The foundation is to be laid right from time and built upon
at this secondary level. They have to be well taught and they have the responsibility to

study the language for easy communication in all aspects as demanded of them.

4.1.3 Table 2 Type of School Attended

Typeofschool _ _ o _ |

| Governmentschool 74
| Privateschool 15 ,1
. Noresponse 4 _ _j

Table 2 shows that 74 students out of the 98 students that responded attended government
Primary schools, which means public schools. Generally, public schools are less expensive
and the quality of teaching there may not be that credible but some parents have no choice
but to send their children since they cannot pay high school fees as demanded by private

schools.

4.2 The Number of Respondents

One hundred and twenty students were given questionnaires but only 98 students
responded to them. 81% response on the influence of social backgrounds on the acquisition

of written English was collected from Parklands Boys High School.

4.2.1Table 3 Students Participation According to Form

R

Fom . _ n _
2 T T 2]
3 36
4 42
Total 98
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As shown in Table 3 above, more students responded in Form Four than in Forms two and
three. 120 questionnaires were distributed, 30 to each form of which 10 students from each
class were to participate in the study. During the time the questionnaires were distributed
Form One students were new so the administrator decided that they do not participate in
the study. The Dean of Studies gives the 120 questionnaires to some of the school’s
prefects to distribuie among the classes. At the end of the exercise 98 responses were

collected.

4.3 Students’ Responses to the Questionnaires

Teachers awareness of students weakness in English language were presented with likert
items which graded: 5-- strongly agreed; 4=agreed 3= undecided, 2=disapreed, !=strongly
disagreed and NR=No Response. See Appendix !l for the questionnaires. If teachers know
the problems of students in his or her class, the teacher will be able to answer their

questions and worries in those areas but if not, the problem will remain unsolved.

4.3.1 Table 4 Teachers’ Awareness of Problems in Written English

Item SA | A EUD D |SD[NR'

—— ———— . - I - —

"My English teacher knows my problem in written [ 12 [27 15 [25 |14 {5 |
English | Lol |
|

Teacher listens to each students problem 118 31 T 10 120 {13 |6
" Toacher guides eadh one fosee fis mistakes. {32 |37 1117 | 65

As shown in the above Table 12 of students strongly agreed that their English teachers are
aware of their difficulties in English while 27 agreed. 15 students were undecided of this
question. 25 disagreed while 14 strongly disagreed that their English teacher is not aware
of the difficulties they encounter in written English. The result reveals that the students

were equally divided concerning this issue.
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Thal is, half of the students agreed that the teachers are aware of their problems while the
other half do not agree. It is very important for teachers of English to know the problems
their students have in written English so that they know how to help them. If teachers do
not take interest in the subject and encourage students by calling their attention to the
mistakes they make, or being there for them when they want to consu It, it will make the
students not to take the subject seriously. Nevertheless, the result revealed that the great
majotity strongly agreed that their teachers guide each one to see his mistakes. This is very
encouraging since pointing out individual student's mistakes helps the students work

harder to correct them.

4.4 Table 5 Social Backgrounds of Students

[ Item ] _ [saA A Jup[D [sp NR |
Iam bmughl to school in our car cveryday. 2 6 3 20 {65 |3 |
| We have slud\ room at home 18 : 24 {5 26 |22 13
1 could not go to a better school because my parents are poor 5 10 |8 126 |45 I'4 |
My parents always Ewde whatever | asked for 1 | 24 12 |3 le + 4 |
| My parents arc able to provide all | need Ior my edumtmn 28 32 |8 6 |9 5

L — —_— - - _ - 1 e
. We have television fridge, rad radio/CD 10/CD) player 22 36 |3 (14 |20 3
My parents understand only Kiswahili and our ‘mother | 5 16 2 0 |38 7
tongue - . | _

I go for extra tuition (lesson} to improve _mxhwritten Erlg!ish 6 13 o | 35 ] 2 2

The research assumed that students’ social backgrounds impact greatly on their acquisition

of English fanguage skills. This is because if parents are wealthy they may send their

children to prestigious schools where probably the children receive higher quality

education than in public schools. Parents also if well educated would like to give children
the best education which requires huge expenses ranging from buying text books, sending

them for extra tition and giving them maximum support in everyway possible.

On the issue of establishing student’s economic background, Table 4 above shows that

only 2 students strongly agreed that they are brought to school by car while 6 simply
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agreed. 26 disagreed and 65 being the majority strongly disagreed that they are brought to
school by car. However, 45 strongly disagreed that they were unable to go to a better
school because their parents were poor. A betier school here implies a private school where
parents pay heavily for their children’s education. Students’ response here may be taken as
their appreciation of accepting what their parents are able to give them despite the reality
that they may not have gone to a better school because they are unable to afford the money.
58% strongly disagreed that their parents speak only Kiswahili and their mother tongue
while only 4% strongly agreed that their parents speak only Kiswahili and their mother
tongue. This means that the students are from homes where their parents speak English.
However, this does not determine that they are well educated since all primary 8 school

leaver or secondary school leaver know some amount of English.

4.5 Students Responses to Open-ended Questions

The majority of students admitted having mistakes in spelling of words and use of tenses

when writing, use of punctuation and problem with writing a free composition.

A student wrote:

The problem I have in writing is punctuation, tenses and I have bad handwriting.
which let me down.

Students were asked to grade their performance level of written English of which 67-ticked
good, 8 ticked exceilent, 2 ticked below average while only I-ticked poor. This shows that
students are aware of their capabilities in the subject and this is a good sign, as it will help
each one to try and work harder to improve in English language. Students were able to give

answer as to why they ticked good, excellent and below average respectively.
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4.5.1 Reasons Given by Students

One of those who ticked “below average” wrote that lack of practice and not having books

for him to use for studies at home has made him not do well in English.

A student who does well wrote this:
[ usudlly do a lot of homework with my brother who is much better than I because
in English exams he scores 70% and above. My sister also helps me especially in

practicing tenses.

Another of the student wrote on what has helped him improved on his written English
[ do a lot of practices on my own; whenever I have difficulty I go to the teacher 1o
help me that is why I have improve gratly (greatly).

And another wrote:
I read a lot of novels and do any work given by our teacher. 1t helps me impruv
(improve). That is why [ marked good for myself

Yet another student gave this reason for grading his performance as good
We speak English at home and I have friends who speak English too. always work

hard to finish my English assignment. I read a lot of novels and English books. This
helps me to write well.

4.5.2 Why Students Encounter Problems in Written English

Majority of the students gave reasons as to why students generally do not do well in
written English. This problem ranges from the use of sheng in schools, student/teacher
relationships, and tack of enough written exercise to students attitude towards English as a

subject.
A student wrole:

Our teacher is not serious and 90% of the students do not like her. So, most of the
students are not attentive when she is teaching.
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Another wrote:
I think in our public schools, majority of studenis do not usually express themselves
in English and thus making it difficult to write in English.

Another student agreed to this by expressing the same concern:

Some of us prefer Kiswahili; we speak and write well in it than English.

A student differs with this view he wrote:
Though we blame the use of Sheng at times different teachers preach the
imporiance of their subject and al home my parents speak to me in vernacular. This
confused my mind.
A student expressed another reason as:
The influence of mother tongue makes students transfer meaning into English
language.
Many students laid emphasis on students’ attitude towards English as a subject. Some
assumed that English is very simple and does not need studying as do other like other
subjects. This attitude has made some students not to take their written work serious. A

student wrote that English helps one to improve spelling mistakes and that is the only

reason for him to study his English language once in a while.

The following are some of the comments made by students:

Some students ignore teacher’s assignments thus they cannol improve because they
cannot notify (identify) their problems, so no improvement.

Another student wrote: some students assume that English is very easy and can
excel anytime. They do nat practice.

A student wrote something similar:
Students assume English and think no need to revise they can pass anylime they do

the exam. Science subjects create job opportunities than languages so some don 't
see the need to study English.
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Students raised issue connection to the teaching method employed by their English
teachers. If the teaching of English is boring students may not follow what the teacher is
teaching. This will in turn make them loose interest.

A student expressed that teachers should make English lesson interesting and use simple
language. Another who wrote supported his view:

English should be fun or make it interesting so that student will be interested in
learning. Learning English is fun and requires interest he emphasized.

However a student poses a challenge to others, writing that:

English is an interesting subject, if you are interested ie. practice speaking in
English, reading story books, novels, filling crossword, but if you don't practice it
you will find it so hard to understand,

Another student wrote:
English is an international language teachers should try and make students see the
need to speak and write it well. Students on their own side should make effort to

learn it well Students should read widely that is read novels, news papers, and
other written materials that can help you improve on your writing.

The time of teaching English language has becn cited as a problem for the students. The
brain can be fresh and alert at certain time during the day and at this time students tend to
pay more attention than when they are tired. The morning hour is obviously suitable for

language teaching, as more attention would be given at that time.

A student made the following observation writing:

English being a compulsory subject | think it should be better if most of the classes
could be morning instead of in the afiernoon.

Other students compared their school to others in terms of what they have in the library

and attributed their poor performance to lack of enough materials.

A student wrote:

[ think nativnal schools have better access than any other schoal.
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Another concurred to this:
English is the success of every student, students in places like Alliance High or

Starehe Boys have good library and are used to English and that is why they do
perform well in al subjects.

4.5.3 How Teachers can Improve the Teaching/Learning of English

Students went further to answer questions on what teachers need to do to improve the
standard of teaching and learning of English as a subject. This is very crucial to both
teachers and students but especially to teachers because they should always seek ways or
methods that will help students to learn and understand materials better. They should not
be rigid by using only one style of teaching all the time or teaching and not giving students
opportunity to participate by answering and asking guestion relevant to their understanding
of the content.

One student wrote:

Teachers should not focus only on what the syllabus say to teach us. teachers
should use other sources (o teach us English e.g. use films, radio program, debate
and quizzes,

This view coincides with another who wrote:

Teachers should adopt a better way to teaching English. 1lave various sources of

teaching materials no (noy) only those accepted by the government. (Syllabus)
A student also expressed:

Take swudents for seminars and debate in English in different areas in Kenya.

Interaction is a sure winner
Another student supported the above view when he wrote:
Let there be debate and quizzes between classes and then we have with other

schools to. It will help every student to take English as a serious subject and
create positive attitude towards this subject.
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A student gave this advice:

Teuchers should help students to form groups to help one another. Form English
language club this will help us improve I think. Everybody should be motivated in
answering Iinglish in answering English and not discouraged when someone makes
a mistake when reading or writing English answering question

A student expressed the same concern he wrote:

Let every student participate in answering questions during lessons and not a few,

we are all learning.

Teachers should give frequent exercise and be ready to mark, respond and correct
them another student wrote

A student wrote:
They should motivate us and correct us where necessary.
Yet another student wrote:
Teachers, all weachers should mark our books regularly to see what we write. Not
only the English teachers. When they correct our work we will continue to do well.
And aguain, English is not all ahout speaking as they always say: teachers should
alse emphasis on writing but if I do not understand the vocabulary of the teacher |
cannot write what the teacher wants me {o.
A student gave an example of how some vocabularies are not clear he wrote this:
Some use of words are not clear that is why we fail hecause we cannot gel the
meaning let teachers explain meaning for example transitive verb, intransitive verb,
parenthesis what are they? He asked.
Another student wrote:
They should use correct form of English when teaching svme are bad example to

us!

4.5.4 What Students Can Do to Improve their Learning of English

The issue of learning English is very important to both the teachers and students. This
concern should be more on students as it is important for them to master it and use it to
write and express themselves in every activity and occasion that requires them to do so. It
is very important that even when they are not from homes where the language is used that

each student should take the assignment given in class seriously. Students should take the
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initiative to find ways to improve their learning of English language. Students were sincere
in their responses to this question on what they can do to improve their learning of English
language. The challenges they posed should be taken up so that they can work and improve

both individually and collectively.

A student wrote:
Take English seriously and consult your teacher when you are not sure of the
correct thing.

Another pave this advice:
Read novels and books written with good English/ do your exercises given by your
teacher, submit for marking. Do your own example it is good 1o fill in crossword
puzzle in newspaper, it helps 1o build your vocabulary and you can use it to wrile
nex! time.

And another student wrote this:
English requires a lot of practice,(;) students should practice writing compositions,
stories, essays and others. They should ask for correction so that they know their
mistakes.

A student made this contribution that:

Students should be encouraged to watch news and educative programs on the
television, (;) I think teachers should use radio programs lo teach 100.

Another challenged the students’ attitude towards English:

Avoid the use of sheng and be interested in English.

4.5.5 What Parents/relatives do to Improve the Learning of English

Students answered question on what parents/relatives can do to help improve students
English. The workload should not be left solely to teachers; it is important that parents also
get involved in the teaching and learning of English. Student expressed ways in which
parents can help them to improve their English. Many of the students however, wrote that
parents should provide textbooks for their children. They do not consider that it is not ail

parents that can provide textbooks. And also expressing that parcnts cheek their children’s
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books to see what they write and so on. These are good ideas but so limited to only those

who have educated parents.

A student wrote:
Parenis should check their children s book when they come back from school.

Yet another wrote:
Let parents ensure that their children do the assignments given to them by their
teachers. Parents should also pay school fees so that students can come 1o class for
every lesson and so that they can follow every lesson the teacher is teaching. Let
them encourage students to read and write English for example ask them to spell

words and let them write stories and they correct them. If their children are not
doing well in English let them send them for tuition.

4.5.6 General remark on the Teaching and Learning of English

Finally students commented on general teaching and learning of English.

A student commented:
English is used almost world wide, teachers should teach well and students should
be determine fo learn.

Another wrote:
English is an international language teachers should make students see the need (o
speak and write well in it. Students on their own side should make effort to learn it
well too.

its prominence was still emphasis as a student wrote:

English applies in all subject taught in schools except Kiswahili, it is needed
everywhere in life, teachers should be serious with it and students tvo.

Yet another wrote:

Qualified teachers should teach English so that student will learn the language
well. For example teachers with mother tongue influence should not teach English.

The responses revealed that students are very much aware of the importance of English.
The need to have qualified teachers for English language was emphasized. The school

administration should ensure that students get the best by having a qualified teacher.
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Probably the problem may not be that they do not have qualified teaches but the
personality of the teacher and how she relates with the students. Students need a gentle
push most of the times. This encourages them. This should be done with discretion and
regularity. Both teachers and students have to work harder to realize the appropriate use of
English words in reading and in writing. Mother tongue interference is an issue language
but improvement can always be made by constant practice and deliberate effort. A teacher
might be competent in the subject but when she has a mother tongue influence, she can
distract some students by putting them off in her pronunciation and so on. Nevertheless,
the teacher's approach to handling this can change the whole atmosphere of learning. For
example acknowledging before the students that she has this problem and encouragement
to them that they should free to ask questions on what is not clear will continue to arouse

students’ interest in the language.

4.6 Teachers Responses

Five questionnaires were distributed to the five teachers of English in the School only three
responded fully to the questions. The fourth teacher answered only the restricted part of the
questions and did not give other details such as number of years she has taught etc. For

effective analysis the three shall be used.

4.6.1 Table 6 Background Information

Teachers No of Years Taught | Class
S | 3 1,2,and 3
2 14 11,2,and 3
3 i 1.3,and 4 |

Table 6 above shows that the school has five English teachers however, only three returned
their questionnaires. One teacher admitted to have taught for three years and currently

teaches forms one, two and three. Another teacher had taught for 14 years and teaches in
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forms one, two and three. The third teacher has been teaching for 18 years and currently
teaches in forms one. 3 and four respectively.

All the teachers simply agreed to knowing the problems their students have in English. The
importance of this cannot be over emphasized as it helps the teacher to teach more
effectively knowing more areas to lay emphasis on and what particular students need
attention. If on the other hand the teacher does not know students problems, it will make
the teaching and learning difficult for the teacher will just be teaching and the students may
be lagging behind in at least basic knowledge of the given topic. This lack of interest on

the part of the teacher can also make students lose interest in the subject.

4.6.2. Teachers Responses to the Questions on Social Background.
Teachers’ responses on the various issues raised showed that they are aware to a certain
extent of their students’ social background. They indicated that parcnts scemed cnthustastic
about students education but do not really provide support. They al! agreed that socio-
economic factors have influence on students’ written work. They also agreed that students

need extra tuition to improve their writing skifls and other skills in English.

4.7 Teachers Responses to Open-ended Questions

The questions sought teachers’ view on the influence of sociai background on English,
tasks they give students, suggestions on how students can be helped to improve their

writing skill, and reasons why students encounter problems in written English.

4.7.1 Influence of Social Background on Written English

Questions were asked to find out what teachers think about the influence of social
background on written English.
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A teacher wrote:
Students with a good background have the advantage of exposure to things like

computer and reading materials. Parenis who are well educated also are able to
purchase items such as books to be read by their children.

Another teacher also wrote:

Most times students from educated background are taught how 10 read and write at
early age. So, they are naturatly good at written English.

Another gave this opinion:

Students who have had much exposure to the use of English language outside
school do perform better in the understanding and use of the skill learnt.

Teachers unanimously agreed that students who are exposed to English language and have
educated parents who know their needs to have good reading malerial are at great

advantage. They really do have advantage because they are able to interact with English
language reading and writing materials.

4.7.2 Specific Tasks that enable Improve their Written English

Teachers gave examples of written tasks they give students to enable them write better.
This aspect is very important since frequent and constant writing helps students fo
articulate words in writing and eventually become competent writers.
One teacher wrote:
I engage them in creative wriling e.g. reading and asking them to write summary
from them, composing and writing poems, compositions, letters, reminders, fitling
of forms and writing reports.
Another teacher wrote:
They do written exercises like composition and dictation.
Another wrote: more composition and other writlen exercises.
It is quite obvious from what the eachers wrote that they expose students to various forms
of writing. This will widen their knowledge on the rich variety that there are in written
English and give them a focus on how to go about them respectively. The knowledge in

this area should be holistic.
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4.7.3 Teachers’ Suggestions on how te Help Students’ Improve Writing Skill
Teachers’ suggestions on how to help students improve their writing skill were directed to
parents. They were encouraged to buy reading materials for their children and engage themn
in written work where possible. The idea of asking students to write to newspapers or avail
of any writing competition is very good. This will help students to want to learn and

improve on their writing more and more.

A teacher wrote:

Buv them more reading materials and encourage them lo write o newspapers and
other compelitions.

A teacher also wrote:
They should engage their children in constructive writing in place of oral

explanations e.g. learn to give instruction through writing. Also give them work
that demands writing.

Another teacher wrote:

Expose them to written work at an early stage. Both parents and teachers should
encourage them to write at all times. They should make use of all opportunities.

4.7.4 Reasons Given By Teachers Why Students Encounter Problems In
Written English

Teachers finally answered the question on why students encounter problems in written

English. Teachers identified various reasons as given below:
A teacher wrote:

Lack of exposure to reading materials; also influence of press and peers and
limited vocabulary due to poor reading habils.
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Another teacher wrote:
Failure 1o have adequate and effective practice in the use of the language.
Assumption that they already know it and their laxity in doing written work. Also
poor background of the basic skills as learnt in acquisition and development of
wrilten English hence failure to practice the learnt skills through writing.
Yet another teacher wrote:
Lack of writing at an early stage. They also lack exposure to enough writien work
at school and there is no encouragement from teachers.
In other for students to be proficient in English both in writing and speaking they need
practice. This will safe the teachers plenty of time, again students need to be reminded both
in the school and at home. The teachers and parents should keep on emphasizing to them
the need to work hard and the only way is through practice. Teachers have to be firm on
this, give students work regularly, mark and give back in due time. Let them cultivate a

reading habit that will expose them more on how the English words are used tn context and

SO On,

4.8 Interviews with the Administration

An interview was carried out with the school’s head teacher and the deputy on the
influence of social background on the acquisition of written English. The head teacher was
new to the school: however, he tried to respond to questions. A question was asked
concerning how the admission of students to the school is conducted. The school does have
national and provincial selection of students, they conduct interviews with each student
and they admit students who score 250 marks and above. This is to help keep the attained
reputation of the school. Nevertheless the administration agreed to poor performance of the
school in the past years. See the KCSE result in Appendix 5 particular reference to English

language performance in the past years.
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The Principal had this to say:

In the olden days, middle class parents used English a lot both at home and at
working places but nowadays it has changed. Kiswahili has become the language.
Middle-income earners are entrenched in Kiswahili and majority of students here
are from that background so it has really affected them. The media also has
influence on the students. This is because they prefer watching television to reading
materials like magazine or newspaper where they are suppose to learn how
language is used.

The Deputy Principal also said:

In this school students’ English is not good enough. I think girls do well in English
than boys. Boys are hent towards science subjects and dv not care about how they
use English language. The way students are exposed to sheng in Nairobi has really
influenced them. The students have no culture of reading. Also previously we did
not have good library but this year we are really buying books so we look forward
10 hetter results from this year. We riow have a study room and we are campaigning
that students use the right language when speaking on this compound.

The lack of reading habit by students keeps on being a hindrance to their learning of
English language. There is also the problem of feeling more comfortable using Kiswahili
or Sheng than English. Students prefer watching program to reading materials that can help
them to learn. This attitude is emphasizing the role both parents and teachers have to play
to help students see the need for studying. The school has already taken a step by buying
books and building a study room for students’ use.

4.8.1 On the Influence of Social Backgrounds

The Principal and the Deputy Principal expressed their views on the influence of social

background on students written English.

The Principal said:

Yes, social background really influenced students, some students have no television
at home where they can listen to may be news and know how English is used. For
some also the lunguage of communication at home is Kiswahili. Costs of books is
high parents are not able to buy books for students example set hooks. Modern
technologies also influence them for example the mobile phone. When one is
sending a text message the person uses abbreviation. Do you know students now
use those abbreviations in writing classroom work? This reduces competence in
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performance of English language. Students who are from home where parents are
educated have someone who models educational values to them. This also affects
how they use language.
The Deputy Principal said:
Social backgrounds affect student use of English but the affluence thinks that sheng
is prestigious both at home and in school. There parents also with the notion that
their children are in good school do not think it is necessary for them to check what
they did in school for example what they write and how they write. They presume
their children know everything. On the issue of Physical environment, students in
the slum have no space lo study and also no time they are so crowded in the room.
They do little practice of writing. Parents should encourage their children to read
and write, let them communicate sometimes in writing, continuous writing help
direct problems and thus correct the problems. reading also influence writing this
leads to putting information in correct writing.
They both agreed that social background do have influence on written English. That is,
some students are disadvantage by not having access to what could enable them learn and
use English well. However, the use of sheng and technologies has been identified as having
negative influence on students written English. This is true as students when given written
work use abbreviations and sometimes uses Kiswahili words together with English words
to express an idea. Parents’ aititude of not checking what their children write and how they
use language also contribute to their poor performance in written Cnglish. The task of
education should not be left solely to teachers; parents should work hand in hand with the

teachers. This will enable students to take every aspect of their education seriously and

then excel.

4.8.2 Specific suggestion to Students on how to Improve Written English
Suggestions were given on how students can improve their written English.
llcad teacher:
Students should use the library always; let them read magazines, novels. Let them
also learn to use English to communicate with teachers and fellow students.
Teachers of language should also demand more composition and have essay

compelition.
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Deputy Head teacher:

Let them write always. When you write always you perfect your writing.

4.8.3. Other factors that could inhibit students from writing well

Teachers gave other probable factors that prevent students from performing well in written
English.
The deputy responded:
Personality can affect them. Some students do not have confidence neither in
writing nor speaking. Let them gain confidence in this area and try to write as well
as speak English language. Be relaxed, unstable emotion is expressed in writing

Self-confidence comes with affirmation. This reveals that teacher may not have been

affirming the students but scold or shout at them when they make mistakes.

4.9 Conclusion

The above chapter has dealt with information about students’ age, and the type of primary
school the respondents attended. Students rated their respective performance according to
their abilities. 98 students participated in the study. Students answered various questions on
social backgrounds. They identified the problems they have in written English such as
spelling mistakes, wrong use of tenses, diction and so on. The use of sheng, students’
negative attitude towards English, teachers’ of English approach to teaching English and
other issues were cited as a hindrance to the learning of English. The high cost of
textbooks and modern technology also influence the way students use English to
communicate. Parents were called upon to buy textbooks and relevant English materials to
help students improve their learning of English language and hence improve written
English. The school administration on have tried by equipping their library and going on
the campaign that students use Linglish when on the school compound. That is a step
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forward. Ihe next chapter shall present the summary of the research and give

recommendations.
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CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS

5.1 Introduction

This study investigated the influence of social backgrounds on the acquisition of written
English. The study was carried out at Parklands Boys High School. Chapter Five presents

the summary, conclusions and recommendations based on the research findings.

5.2 Summary

The research was based on these objectives:
1. To examine English teachers’ knowledge of their students’ social background
2. To identify ways which parents and teachers can help students improve their
written English
3. To enable the students find ways of improving their written work

4. To explore various variables that inhibit students from writing competently

The study was conducted at Parklands Boys tigh School Nairobi. Survey design was
used to conduct the study. The major participants were the students of form four and
then a few from forms two and three respectively. Questionnaires and interviews were
the instruments used to elicit responses from the participants. One hundred and twenty
questionnaires were distributed but only 98 were returned. 5 questionnaires were
administered to the teachers of English but only four was returned but three teachers
responded to all the questions. Interviews were conducted with the head teacher and the
deputy head teacher respectively. The original design was that first five best students
and last poorly performed were to be sampled to participate in the study but this did not

take place. The reason was that the dean of studies sent out the questionnaires to some
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of the school prefects and asked them to administer the questionnaires 10 to each class
across forms one to four. This happened before the researcher could go and distribute
the questionnaires as arranged. The research could not be redone in order to follow the
original design as the responses were considered valid and are still in line with the
study. However, the study showed that more forms four participated in the research
than other classes. It was taken to be positive as they were committed, answered the
questions and returned the questionnaires. Their responses were mature which showed
they understood what the research was about. Each response cut across the
representation of students whose social background influences his writing either

positively or negatively.

Students identified the problems they encounter in English and gave suggestions on
how they can be helped by both teachers and parents. Teachers of English fanguage as
participants of this study identificd that students need to be exposed to more reading
materials. Failure to do their homework and not using the language within the
compound has stowed their writing skill. The administration mentioned poor reading
habit, excessive use of Kiswahili and Sheng among others as the reasons that inhibit
students from writing competently. Generally, specific measure has to be taken to

ensure that the subject is taught welt and students learn it well.

5.3 Conclusion

Students were able to identify their personal problems in written English as well as point

out what the problem is generally in their learning of English fanguage. They were able to

synthesis the problems teachers have in teaching them and give suggestion on how they

can improve. The English teachers were challenged to model the use of English to students
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by using the appropriate form of it when teaching both in class and outside the classroom

when interacting with the students.

Teachers were also challenged to give more assignments to students and let them practice
with those gquite often. Students want to be encouraged to use the language within the
school premises and taken out on academic visit to other schools were they can use
language competitively. The role of parents in the learning of English is extremely
important as this was strongly highlighted by both teaches and students that they should

buy text books.

A major finding was in the area of teaching methodologies and the source materials for
teaching. Students complained of boredom during English lessons. This was attributed to
teaching by consulting only from a familiar text books every now and then. Calling upon
only a few whom the teacher thought knew English more than the others discouraged

other students from participating during English lessons.

Students on their own part admit they have done very little to improve their learning of
English. The dominant use of sheng as well as high preference for Kiswahili has not been
helpful to them. Their attitude towards English as a simple subject and that they do not
need revision for exams has slowed their skills in English language. They posed a
challenged to themselves to practice the use of English quite often. This is to be achieved
by doing assignments as given by teachers as well as setting out to carry out their own
work like reading novels, filling cross words and watching or listening to educative

programs on the radio or television.
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5.4 Summary of the Research Findings

It was revealed that poor performance in written English is not necessarily as a
result of poor social background.
Teachers have to work harder to identify each student’s problem in written
English
Students have negative attitude towards English as a subject, they undernnine its
importance in their career.
Students’ preference of Kiswahili usage over English affects their learning of
English

Parents do very little to improve the study of English because they do not buy
relevant reading and learning materials for their children and some do not check
on what their children write in school or how they use English language.
students are lazy to carry out the assignments given to them by their teachers
Poor teaching methods employed by teachers have made the learning of English
difficult.
Teachers give very little work to students and less practice means poorer

performance.

5.5 Recommendations for Students and Teachers

Based on the research findings there was a need for students to be more exposed to

reading materials and the use of English generally. Teachers’ role as facilitators of the

learning of knglish cannot be over emphasized. Thus the following recommendations

are made:

Teachers should emphasis the importance of English to students by making

students speak English within the school premises.
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e Students should be made to see English as necessary as other subjects that they
study.

e Parents should try and provide necessary reading materials for students.
Teachers should help students form clubs within the school where they are
exposed to various activities like debate, quizzes and writing competition in
order for them to appreciate English.

o There should be interclass and interschoo! competition as often as possible.

s Parents should be encouraged to find out the possibility of organizing extra
mural classes for students in their neighborhood during holidays.

o Students should avail of newspapers, magazines and other available sources to
practice written English as well as other skills.

s English language is belter taught in the morning hours when student’s mind is
fresh and alert.

o Teachers should create variety of ways of teaching English to make the lesson
interesting.

o Teachers of English should encourage all students to participate in class
discussion during lessons.

o Al teachers within the school should help students to realize the importance of

English language in all courses except in other courses.

5.6 Recommendations for Further Research

The study focused solely on the influence of social background on written English. The
following areas could be further researched on:
I. The formation of English language clubs in secondary schools to enhance the

teaching and learning of English as a subject.
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2. The English teachers’ method of teaching and their effectiveness on students’
learning of English language.

3. The time for teaching English and its impact on learning.
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Appendix | Questionnaire for Participants: Administration

ST. MARY’S UNIVERSITY OF MINNESOTA/USA (NAIROBI CAMPUS)
CHRIST THE TEACHER INSTITUTE FOR EDUCATION

TANGAZA COLLEGE

Unwuchola Mary Gjonugwa

P.O.Box 15055

00509-Langata

Nairobi

Email- marycholasa yahog.comn

Interview Guide for Teachers

Title of the study

The Influence of Students’ Social Backgrounds on their written English.

Dear Respondent,

This questionnaire is for a study on the influence of student’s social backgrounds on their
written English.

Your honest response to each of the item would be highly appreciated. Your response will
definitely be confidential, it shall be very important for the research. This study is done to
enable me obtain my degree in the above named school.

Thanks for your co-operation.

1. Tow is the admission of students to this school conducted?

2. Where do most of your students reside?

3. What is the performance of students in English language national examination?

4. What factors contribute to how they perform?

5. What are your views on the influence of students’ social backgrounds (socio-
economic status, family educational background, and physical environment) on

their written English?

6. What specific suggestion can you give to students on how to improve their written
English?
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Appendix IT Questionnaires for Participants: Students

ST. MARY’S UNIVERSITY OF MINNESOTA/USA (NAIROBI CAMPUS)
CHRIST THE TEACHER INSTITUTE FOR EDUCATION

TANGAZA COLLEGE

Unwuchola Mary Ojonugwa

P.O.Box 15055

00509-Langata

Nairobi

Email: marycholas:.a'yahoo.com

Questionnaire for Students
Title of the study

The Influence of Students’ Social Backgrounds on their written English.

Dear Respondent,

This questionnaire is for a study on the influence of student’s social backgrounds on their
written English.

Your honest response to each of the item would be highly appreciated. Your response will
definitely be confidential, it shall be very important for the research. This study is done to
enable me obtain my degree in the above named school.

Thanks for your co-operation.
Section A

Please indicate your age

Please indicate your class

Instruction: Please put a tick — for what applies to you.
Which primary schoo! did you attend? Privatel]  Government [

A= AGREE

D= Disagree
SA—STRONGLY AGREE
UD= UNDECIDED
SD=STRONGLY DISAGREE
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. Statemcnt

SAJAID

SD

SD !

| - MY Eﬁghsh teacher knows the pr problem I have in Enghsh

—

2 My y teacher listens ta each student’s problcm in class.

3 j The teacher corrects our work and gu lides us to see our
" mistakes

4 My brothers, sisters and parents help me with my written work |
__! at home. L
| | Iam brought to school in our car everyday

i We have study room at home

L could not go to a better school because m y parents are poor.

5
6
7
8 " My parents always prowdc whatever | z_:sk for.

|9 | WE speak English at home L
10 All my friends Speak anhsh very well
11 . tgo foran extra tuition (lesson) to improve my written

12 ﬁVe have television, fridge and video machine in our home

|13 | Almost all our neighbors have televising, radio/CD player
I4 | My parents understand only Kiswahili and [:nghsh

| 15 | My parents are able to provide ali | need for my studies

16 | My parents have good jobs

Section C

I. What problems do you have in writing?

2. Rate your performance level of written English

Poor 0

Below average n
Good O
Exceilent 0

Please give reason for your answer
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3. What reasons can you give as to why students are likely to encounter probiems in
written English?

4. What do teachers need to do in order to improve the standard of teaching and learning of

English?

5. What can students do to improve their Jearning of English language?

6. What can parents/relatives do to improve the teaching and learning of English?

7. Please give general remarks on the teaching and learning of English.

Thank you very much for your responses and time!

60



Appendix ITI Questionnaires for Participants: Teachers

ST. MARY'S UNIVERSITY OF MINNESOTA/USA (NAIROBI CAMPUS)
CHRIST THE TEACHER INSTITUTE FOR EDUCATION
TANGAZA COLLEGE

Unwuchola Mary Ojonugwa
P.O.Box 15055

00509-Langata

Nairob1

Emai!l: marycholas:@yahoo.com

Questionnaires for Teachers

Title of the Study

The Influence of Student’s Social Background on Acquisition of written English

Dear Respondent,

This questionnaire is for a study on the Influence of Student’s Social backgrounds on
Acquisition of written English.

Your honest response to each of the questions would be highly appreciated. Your response
will definitely be confidential, it shall not be published any where. This study is done to
enable me obtain my degree in the above named Institution.

Instructions

Please, put a tick to indicate your view on the question.

Give brief information on the question asked

Section A

Which classes do you teach?

How long have you been teaching English?

SECTION B

Please put a tick () in the appropriate box that applies to your view on each gquestion.

SA=Strongly agree
A=Agree
UD=Undecided
D=Disagree
SD=Strongly disagrec

No | Statement SA[ A UD D [SD

_L [ |

1 I know the | problem each student has in Englisfl._
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2 Most students are from home where bnghsh is oflen 5poken B _{— T T 1
3 Students havc gmd foundation of Lnghsh from pr pnmary schmi o T ' _1 ]
4 Parents arc very “enthusiastic about students’ education i 1 1 ! |
5 Parents provide all ne necessary needs for students” education. l ‘
|
R T - - _ i L _‘._i_J_
6 Parents give maximum support to students in this school.

|
SO GFNSHR G S S T

7 Socio-economic has influence on student’s written work I

L — _ S N S
8 l’hyswa] environment has influence on student’s written work, ,
| |
9 | Given another opponumty students will preicr to be in a more | | B T_ T
prestigious school. ' |
L :
10 | Stadents come from home where they can study comiortably and be i |
assisted by their parents ! |
| 1_1 | The p_arent_s are VE!’)’OOITII;‘Ii[lC& to the schools pmgﬁ:m like PTA 7 1 ' a T‘ i
: :
I S IR R _+____m

12 | Parents always made sure they attend al! school functions.

B JER N S
13 | My students are cxmscd o i:nghsh r1g,hl from childhood I

- . . L

14 | Students in 1his school speak fluent English

15 | Students need extra tuition to improve on their reading and writing { |
skills |

I ) AN DU S S

SECTION C

1.What are your views on the influence of students’ social background {socio-economic
status, parents’ educational background, physical environment) on written English?




3. What suggestions would you give parents in regard to how they can help their children
improve their writing skill?

4.What are your reasons for why students are likely to encounter problems in written
English?

Thank you very much for your responses and time!
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Appendix IV

TABLE 6 TEACHERS RESPONSE TO SOCIAL BACKGROUND

i Item

Most students are from home where English j is often spokcn __' )

| Sty Students have good foundation of Enghsh from primary school
" Parents are very enthusiastic about st studa_:nt 5 cducatlon

Parents provide all necessary needs for student’s education

Parents give maximum support to students in school

Socio-economic has influence on written work

_Physmal environment has influence on written work

i school.

Given another opportunity students will prefer to be in a more pmllglous

,
=== === >

Students come from home where English is often spoken

The parents are very committed to school’s program like PTA
Parents always made sure they attend all school functions

My students are exposed to English right from childhood
" Students i in lhlS school speaks fluent Engllsh

Studenls need extra tulllon to improve on their readmg and nd writing skills
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