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ABSTRACT

The study was to investigate the factors that contribute to effective class
management 1n Strathmore High school, Narrobi.

Data was collected fiom 1S teachers in Strathmore High School by use of
queshionnares.

The findings from the study revealed that teachers’ needs and belief systems
play a dominant role tn shaping their approzches to classroom management. Some
teachers can operate effectively without having their classes tightly structured,
while others must have complete coutrol at all tmes. Although teachers need to
give direction to classroom management procedurss, students’ noeds and
characteristics must also be taken into comsderation  Classroom management
systems should nof exacerbate student problems. and generally they should
facihtate positive student and teacher relattonship. Tzachers who attend to the
academic and socral needs of thetr students are 1n a better position to prevent and
respond to misbebavior.

Some reconenendations were made for the mmmstry of education. Mimstry
of Education and the National Currreulum Centre should devise means and ways of
promoting effective clasy management to other schools. In-service courses should
be organised. Teacher Trammng Institution~ shonld be emphatic on sonsitizing
teachers to be in methods of effective classroom management The research further
recommended the positive relationship betwen t-achers and the students.

conclumon znd recommendations based on the study show that the

researcher say whether you did achieve the objectives of the study
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CHAPTER ONE

THE HISTORY OF STRATHMORE SCHOOL NAIROBI.

Strathmore began us a sixth form college in March 1961, In 1977 the first
formy one students were adoutted.  The schoof 1v managed by study contres of
Kenya The land and buildings are held in trust by Strethmore Registered Trustees,
which is icorporated as a charitable Trust under the land (Perpetual Succession)
ordimance
Geouls and Aims

Through daily close contact with the students in the classroom, i extra-
curricular activities and on the sports, fields, the school staff, by example and
precept, strive to devefop in the wtudents a number of qualities, such as honesty,
resporxibility, good use of freedom, tolerance and hardwork. The school Aims at
providing an educafion based on Christian prumnciples, and accepts deserving
students regardless of creed.

I'he school's chief purpose 15 to develop the minds and consciences of its
students -0 that they can become s-lf-disciplined and rusourceful, and thersfore
better able to serve society.  Above all, the schoof smphasizes acadenmuc

excellence and moral integrity. The school Aime 2t cresting an enviremment



conducive to learming; experienced teachers and well motivated students strive to
create this environment.
Academic work.

The school preparss students for the K.(C.S.E Examinations of the Kenya
8 4 4 systems, held in November each year. The school is well aquipped to meet
all the modern requirements of a balanced education. In public examination; it has
regularly ranked among the top ten schools 1n the country in the K C.S.E. A high
percentage of its students attain places in instititions of higher learning,

A system of Continual Assessment Testing 1n all subjects allows staff and
parents to keep a close watch on each boy's academic progress. Parents are given
six reports during the year: at mid-term and at the end of 2ach term.

Counselling and Guidance.

When a «tudent first enrolle he 13 assignad a tater, whose job iy to follow
closely the student'’s performance in all aspects of school life and to help him
develop wider interests beyond classroom work  The tutor speaks with the student
regularty and ts available for counselling whenever the student requires it. The
tutor mueets regularly with the students parents to discuss his progress and to see

how he- can best be challenged to develop lus ful! potential.



The spiritzal gmdance at the school 15 sntrusted to Cpus Der, a Personal
Prelature of the (athohie Chureh. There iv a chaplain available to anyone who
wishes to speak with him.

The Role of the Parents

The school believes strongly in the irreplacesble role of parents in the
aducation of their children.  The school staff and parents work together for the
benefit of the boys. Thas co-operation is mamly sought through regular meetings
between the parents, tutors and teachers

The school also orgarizes regular parents’ meetings' usually by classes, to
dixcuss iumportant topics of gencral interest related to the education and upbringing
ofhoys.

The Team System

Great cmphasis is placed on soctal development of the students, and a boy's
life in the school wvolves continual interaction and co-operation with others. The
boys in each class 2lect their own captains, who 1 fumn head teams within each
class. Teum compete in sports, marks, conduct and sportsmanship. Team captains
mect regularly wath their ¢lass teachor to discnss ways of improving overall class
progrsss  All the boys are given specific duties by means of which they are
expected to contribute to the well-being and smooth nmmng of their class as well

as of the whole school.



Sports and Activities

The boys play sports at least two afternoons a week throughout the school
year. The call tearns compete in athletics, football, volleyball, basketball and
rugby The students are encouraged to do extra training for school teams which
take part in competitions agaumst other schools.

Extra-curricular activities mctude drama modem and classical languages,
waldlife club, press club, computing, martial arts and the fine arts. The students,
are encouraged to develop therr talents in one or more of these actrvities, which
tak: place outside school hour.

Admission and Financial Aid

The oumber of applicants for admigsion far exceeds the number of places
aviulable  All applicants are required to pass a written test and attend an interview
before firal s2lechion. An interview is a requirement for admission, and applicants
are expected to wtend it with their parents. The Adinssions Commnittee selects
those students who st thinks will be able to cope with the demending academic
standards and will become active, contributing motmbere of the school.  Strathmore
admits smdunts from widely differing background::,

Apphcants who qualify for adinission are also eligible for a bursary award
on the barg of theyr financial needs and famuly crrcumstances. It is the school's

policy that no deserving boy who 13 seadermcally and otherwise qualified for



admission should be prevented from accepting a place because of nability to pay
the fees. The Bursary Fund depends on donations. Regular appeals are made to

parents, past students and friends for contributions to the Fund.

BACKGROUND TO THE PROBLEM

While classroom management has always been a responsibility assigned to
the teacher, proficiency in this arca has become onv of the key ingredients in the
ablity to teach well. A varety of social factors has contributed to this stfuation,
Unfortunately, teachers hav: been provided few tools for coping with an
increasingly heterogeneous student population that displays a variety of disruptive
behaviours.

Teachers have suffered behind closed doors while academicians and
teacher educators have failed to integrate research and theory into a well practical
approach to classroom management. While this bandage approach has occasionally
managed to plug the dike, teachers have continued to feel confiused, frustrated, and
inadequate bout their ability to create posittve, well-mmnaged learning
environments.

Teacher frustration concerning discipline matters is widespread. In its
1979 Teacher opinion Poll, the National Education Association found that 74
percent sad their teaching effectiveness, and 17 percent sad their effectiveness

was sertously reduced by discipline problems.



[n a syoular survey, the NEA reported that only 14 percent of today's public
school teachers have been teaching more than 20 years- half the percentage of 15
years earlier. Furthermore, only a third of the teachers surveyed aid they would
make the same career choice again while anxiety associated with management
problems 15 certainly not the only reason teachers surveyed said they would emake
the same career choice again.

While anxiety associated with management problems is certainly not the
only reason teachers leave the profession, it is a significant factor, Classroom
discipline has a direct and major influence on what most teachers consider to be the
two key aspects of their professional lives. (1) the degree to which students
develop personal and cogmtive skills, and (2) the extent to which teachers emoy
their work.

Taachers are not alone in their concem. In the period 1969-1981, 12 of 13
Gallop Polls reported that Americans view discipline as the most important
problem 1n the schools, a concern echoed by admunistrators. Duke (1978) reported
that school administrators listed discipline as their top concern and stated that niore
time should be given to resolving this key 1ssue.

In order to improve in classroom management, the researcher found it wise

to conduct the research in Strathmore High School, so that the methods can be



applied in other schools which have been finding it difficult/problems in their
classroom management.

Fortunately, the research and literature on classroom management enables
educators to provide teachers with a comprehensive and effective approach to

management.

STATEMENT OF THE PROBLEM.

The study is to mvestigate the factors that contribute to effective class
management in Strathmore High School, Narobi. So far not much research has been
done in this school on classroom management. This makes it necessery that a study
is carried out to investigate the factors being used to manage the classroom. It was
also  whether the teachers are experiencing any problems in their class

management.

OBJECTIVES OF THE RESEARCH.

The study has the following objectives.
a) To assess the factors that contribute to good performance 1n class management.
b) To identify the methods influencing the ¢lass management performance mn

Strathmors high School



RESEARCH QUESTIONS.

The researcher attempted to answer the following questions.

(a) What is the teacher understanding of class management?

(b) What methods do teachers use to manage the classroom?

(¢) How effective are the methods teachers use to manage the classroom?
{(d) What problems hinder =ffective class management ?

(2) Does training teachers help them to be effective classroom managers?

SIGNIFICANCE OF THE STUDY

The proposed study has a lot of significancs to all individuals involved in all
aspects of Education in Kenya, Specifically it will be significant to the following:
a) The study will be useful to curriculum-developers of Education system in Kenya
who will get up-to-date information on what factors are used in classroom
management.

b) The researcher will provide an opportumity for the teachers to express thewr
views regarding thew factors that coutribute to effective class management and
slalls. It will also enable the teachers to recousider and re-examine their
approaches to class management and thercfore become more sensitive to the

problems facing them.



¢) The study will be of great importance to the teacher trainers who will get some
feed backs on how effective their traiming programmes are, concerning classroom
management.

d) It is hoped that the study will raise challenges to stimulate more students and
researchers in Education to undertake a sinular stady. Therefore, it will lay a
foundation for fiturs research

¢) The study will be of great importance to the mmistry of Education in regards to

the ways class management can contribute to effective learning too.

SCOPE AND LIMITATIONS OF THE STUDY.

As this study 15 a partial fulfilment of the requirements of Bachelor of
Science Degree m Education, it 15 affected by time limitation. The time tactor
impedes me from a extensive research becanse one week of mid-term break was

inadequate for such an enterprise.

DEFINITION OF KEY TERMS

K.C.S.E - Kenya Certificate of Secondary

N.E.A - National Education Association.

8-4-4 - Eight years in Primary School, four years in Secondary Schoo! and four

years 1n the University.



CHAPTER TWO

LITERATURE REVIEW.

INTRODUCTION.

This chapter will provide the review of relevant literature to the factors that
contribute to sffective class management. The Literature review will be divided
into the following sections.

2 1 Edncation and the role and importance of the teacher in classroom management.
2.2 Recognizing effective management

2.3 Establish cooperative climate

2.4 Maintain cooperation

2 S To prevent disorders mn the classroom

2.6 Suminary

2.1 Education and the role and importance of the teacher in

classroom management.

Meaning of Education.

Education is a universal practice engaged in by societies af all stages of

development. Education describe the total process of human leaming by which

10



knowledge 15 imparted, faculties trained and skills developed. Schooling is only
on¢ form in which education is provided.

The mafter becomes clearer when we recognise the range of forts in which
education is provided-formal, non-formal and informal. Formal education, learning
is carried out in specially built institutions such as schools and colleges. Non-
formal eduction on other hand is any orgmised learmning activity outside the
structurz of the formal eduction system that is conscionsly mmed at meeting specific
leamning needs of particular groups of children. youths or adults in the comuunity.

In the case of informal education, there 13 no attempt af structuring it. Much
of the learning that goes on is almost unconscious, as with those things the child
leamns from his family, friends, experience and environment. (Farrant, J.S, 1980
P.202).

Teachers' Role.

The teacher has important role to play in education because he act like a
catalyst, actively stimulate learning. The role of the teacher is therefore very
important in any teaching strategy, especially since his direct participation can
range very widely, from complete control over what 1s learned to munimal
intervention. A teacher is one who has a good understanding of what his pupils
need to learn and also of their capabilities for leamming. He is able to judge just

how much he needs to intervene in pupils' learning and knows the most effective

11



way of providing this assistance. The skill of teaching lies 1n knowing who, what
and how to teach and also being able to judge when. Hence part of a teacher’s role
is to manage the class.

Importance of Class Management.

Classroom management is defined as "the provisions and procedures
necessary to create and maintain and environment in which teaching and learning
can occur” (Duke, 1987, p.54). A classroom management system attends to both
preventive management practices which are intended to promote a positive learning
climate and corrective management practices which deal with instances of
misbehaviour. Effective management practices increase the time students are
engaged in academic tasks. Student performance and achievement are higher when
behaviours incompatible with achievement are reduced.

The teacher is responsible for managing the classroom in a positive manner
and should clearly be in charge. It is important for teachers to know that they can
be in charge and positive at the same time. Teachers who are effective classroom
managers place a high priority on planning management procedures that prevent
inappropriate behaviour.Preventive management practices encourage appropriate
behaviour and increase student's desire to be involved in learming activities, and
hence the need to study this area will enable some teachers to develop a classroom

climate that promote and facilitates learning,
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2.2 Recognizing effective management.

Inorder to engage all the students 1n academic work of some sort. To do
that, you have to determine what they are to be taught (curriculum guides might help
here). Then you must figure out whether the students who are in your classroom are
able (ready) to learn what 1s prescribed for them. After you have diagnosed the
students to determine their readiness for the material you want to present, you may
find that they are not quite up to it. You may revise the material, adapting it to make
it accessible to your students. Once the material 13 ready, you have to figure out
how to get it across by considering. (a) What motivational devices might be used
to interest the students and keep them engaged. (b) What classroom structure best
contributes to succesful learning - small groups, large groups, whole - class
nstruction, or mdependent learning, After you figure out what is to be done. then
you must do it. No matter how well you plan, svents will occur that cause you to
veer from your plan. (Glynn and others, 1973 P-120).

In the course of teaching, you are constantly making decisions about the
students, the material, and the overall success or failure of your efforts. You
probably will revise your plan many titaes while on your feet teaching the lesson.
Then after vou teach it, you may follow up with an evaluation, only to find that a

mere six out of twenty-eight students understand more than half of what you taught.
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Now you have fo reteach the umf, but you are stymied about how fo
reconstruct it so that most of the students will understand it.

All this complexity requires careful planning, action can be carried out on
the basis of the plan (although with many revisions en route), then follow - up
evaluation, revise plans, and another nstructional effort. These are the kinds of
things that teachers do. When they will do it, how long it is likely to take , and
what standard of performance determines whether to move on to the next task or

repeat the old one. (Glymn and others, 1973 . Mclaghlin 1976).

2.3 Establish cooperative climate.

Teachers who managed classroom aides, deal with angry parents, handle
school administrators who sometimes infervene in classrooms in unhelpful ways,
cope with irrelevant or mappropriate textbooks and supplementary materials, and
spend great amounts of time complying with policy mandate from local, state, and
federal regulations; all this, plus teaching the students in their classes as their
duties. (Good and Brophy, 1980). Therefore it makes a teacher to be 1 a position
of handling the situation at hand.

It seems that effoctive teaching might be analyzed with discrete set of
generic, or common, skills. That is, regardless of the grade level, the nature of the
students, the subject matter, or the culture of the school, certain instructional

practices seemed to be regularly associated with gains i student achievement,
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while other instructional practices appeared unreiated to student mastery of content.
Discrete exccutive skills for teaching could be identified. For example, the
practice of acting friendly with the class discussing ballgames, the latest national
news, and the hot gossip around school-is not & practice associated with gains in
student learning, The critical slement of the teacher's role thus shifts from control
to management-muanagement of time, space, maferials, auxiliary personal, and
students. (Daniel L. Duke, 1982 p.70).

The management fimction derives from a consideration of the task facing the
teacher in organizing instruction and activities for large groups of children. A
major management goal, which 1s both immediate and continuously present, is to
engage students in school work and to keep them sngaged. Depending on the age of
the students and their ability to remain involving in classroom tasks, teachers can
provide enough variety of actrvities or tasks to mamtan attention.

Effective munagement consists of those teacher behaviour that produce high
levels of student involvement in classroom activities and minimize student
behaviours that interfere with the teacher's or other students work and efficient use

of instructional time. (Daniel L. Duke,1982).

2.4 Maintaln Cooperation.

Managers demonstrated an ability to analyze the tasks of the first few weeks

of school in precise detail. Their presentations to the students about rules,

15



procedures, and assignments were very clear and they provide specific feedback to
students when inappropriate behaviour occurrs. (Jackson and Bloom, pg.80). Thus,
these teachers seems to have a better behavioral map of the classroom and what
was required for students to fimction within it.

Seeing the classroom from the student's perspective. Better orgamzed
teachers were able to sec through the eyes of their students in plamning the
classroom and in nfroducing the students to new routines dunng the year. They
appear to predict what would confuse or distract their students and what would be
of immediate concern to them. {Jackson and Bloom 1976 pg 25).

Monitoring student behavior. The more successful teachers monitored
students closely during the first few weeks and deal with problems immediately.
They did not ignore deviation from classroom rules and procedures.

To develop student accountability for work, more effective managers keep a
better track of student progress and completion of assignments. They have stronger
and more detai} accountability systems,

Communicating information Effective managers were more successful in
presenting information clearly, in giving directions, and in stating objectives. They
were better able to segment complex tasks and break them down int o step-by-step
procedures. They also assess as having more understanding of their students’

learning skills than the less effective managers. (Jackson and Bloom 1976 p.41).
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Be consistent. Do not be strict with disctpline one day and slack another.
Do not show favouritism to any pupil. In dealing with misbehaviour, be just and
fair and do not allow your emotions to control your actions. Never take action over
a child if you have lost your temper;, wait until you regain it. Respect the children
and their rights. Remember that even the most unlovable child has the same rights
as any other. A sympathetic and understanding attitude to children is not a sign of
weakness but of strength.

B. firm. Your authority will quickly be lost it you appear to be uncertain n
your decisions. Do not tell chrldren apologetically what you want them to do, but
speak to them in decisive tones showing that you expect obedience. When teaching
a class for the first time, it 1s better to be too firm than too easy. This is easier to
slacken the degree to strictness than to increase it once authority has been lost, If
an offence or disorder occurs, act at once Delay may be interpreted by the
children as weakness. That 15 not to say that you must deal with the offender at
once. It may be sufficient to say to him that you will see him later (Duke pg.26).. If
you say 0, be sure that you do, and unkept promise 15 a lost point. Never give a
warning you are not prepared to carry out.

Maintain your dignity Do not lowur your dignity by getting involved in

unseemly arguments or physical struggles with children. Be a good example of

17



what you would like the children to admire Avoid trying to be popular with the
children; it is the mark of a weak character.(Daniel L. Duke,1982 pg.43).

Use pumshments and rewards wisely. Punishments c2n 2im af stopping and
correcting bad practices. Rewards should be to acknowledge success and effort,
they can also be incentives. Pumishments may never be so light that they become
ridiculous, and rewards may never be so sasy to get that they lose their work.
Never allow punishments to become a formn of revenge. Their object must always
be to correct and reform. Children can become hard to punishment that is too
frequently or underservedly given, so always make your punishments appropriate
not only to the offence but to the offender. Do not use big punishments for littie
offences (Daniel L.Duke, 1962 pg.111). You do not need to shoot a mosquito to
kill it

Be self-critical. By trying to see yourself as the children see you, you avoid
embarrassment in many situations. To carry authority, you have to be aware of both
your strong and your weak points. Personal mannerisms and undesirable character
traits are what you must be most carcfil about. Mannerism are peculiarities of
behaviour that people develop unconsciously They can be disturbing to others,
and when they occur 1 a teacher may make compete with his teaching for the
attention of the pupils and therefore reduce its effectiveness. (Daniel L. Duke, 1982

pg.59). Mannerisms may make you an object of ridicule to the children.
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2.5 To Prevent Disorders in the Classroom.

Ensure there 15 enough work to keep every child occupied, for idieness is a
major mgredient of misbehaviour. Check to see that each child knows exactly what
he 15 suppose to do, otherwise you have a sure recipe for confusion. Keep an eye
on the performance of each pupil so as to prevent inefficient work or breakdown.
Achieve a working harmony between yourself and your pupils and also between the
pupils themselves. Put right at once any falt that may have potentially troublesome
consequences. Achieve a working harmony between yourself and your pupils and
also between the pupils themselves. All these were proposed by J.S. Farrant
pg 199.

The current study will bring out the level of the teachers awareness of
teaching methods that recognise the learner as the one responsible for his learning,
as opposed to those that usurp this responsibility from them and places it on the

teacher.

2.6 Summary

Since factors that contribute to effective class management determine to a large

extent what students actually learn, some attention can be devoted in considering

19



alternative factors. Such factors may prevent the teacher from making decistons in

defaulty due to his poor philosophical orientation.
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CHAPTER THREE

3.0 RESEARCH DESIGN AND METHODOLOGY.

3.1 INTRODUCTION P

This study was designed to explore the factors that contribute to eﬁ'ectiw;re
class management used in Strathmore High school, Nairobi. The research was to
analyse the factors that most teachers prefer in their actual classroom practice. The
study aymed at determining the level of awareness of the teacher in transmission

and facilitation as factors that contribute to effective class management.

3.2 LOCATION OF THE STUDY

The research was conducted in Strathmore High School, Nairobi, Kenya
The school has 30 teachers and 320 students, each stream accommodate 40

students. There are two streams per form.

3.3 SAMPLING PROCEDURE

The schoo! has been doing very well in National Examination for the last
ten years, the researcher has found it logical and practical to choose the school.
The researcher made this choice the reason being that project was conducted during

the period he had to attend lecturcs at Christ the Teacher Institute for Education,
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Tangaza. This did not aflow involving ail secondary schools which have been
performing well. Nevertheless the school was chosen because of its outstanding

performance for the last ten years, in the National Examination.

3.4 POPULATION AND SAMPLING

All teachers 1n Strathmore High School are 30 teachers in number. Those
who participated were 15. They were selected from each stream, two teachers per

stream.

3.5 DESCRIPTION OF THE INSTRUMENTS

The questionnaire was used to eficit as much as possible information from

the teachers of Strathmore High School.

3.6 ADMINISTRATION OF RESEARCH INSTRUMENTS

The instrument that was used was the "teachers questiomnamure”. The
questionnaire consisted of 13 questions. The questonnares had a format for both
open-ended and close ended questions. The questionnaire was adinimstersd fo 15
teachers in Strathmore High School The questionnaire was designed such that the
commended factors that contribute to effective class management were clear and

defimte.
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3.7 DATA ANALYSIS PROCEDURE

After the data from the questionnaires was obtained, it was tabulated. The
study employed descriptive statistics of frequencies, percentage and discuss to

summarise and organise the data in a more appropriate and intelligible way.
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CHAPTER FOUR

FINDING OF THE STUDY

DATA ANALYSIS

In the survey on the factors that contribute to effective class management in
Strathmore High School, questionnaire were given to 15 teachers. Collected data
was tabulated and discussed as indicted below. This chapter, has been divided
mto two sections. Section A gives the teachers understanding of class management
and teachers responses on the effectiveness and improvement of class management.

Section B the researcher will discuss on the findings.

SECTION A
Teachers were asked to give their understanding on class management. One
out of fifteen smd that class management is Discipline Thus teachers opinion was
to have recipes for correcting misbehaviour without regarded to special student
needs and circumstances. According Jerry Bellon responding to misbehaviour is
the process of helping individuals become effective self-managers so that they can
fimction as effective selfmanagers. In this way they can fimction effectively and

productively in a classroom.
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One teacher out of fifteen said that class management is classroom rules.
This teacher thinks that every classroom rules should have a purpose, such as
encouraging on task behaviour, promoting courteous behaviour, providing safety
and comfort, and preventing disturbance to other classes. If a rule does not address
an tmportant purpose, it may not be necessary. {Cangelosi, 1988).

Three teachers out of fifteen said that cless management ts c¢lassroom
climate. For these teachers, 1t seems that teachers can develop a classroom climate
that promotes and facilitates leaming. Each classroom has its own unique climate.
Establishing a positive climate for leaming with good working relationships
between teachers and students is more important than any specific management
technique {Brophy and Putmam, 1979). It has been found that observable teacher
behaviours can help create such a climate.

Nearly all teachers did not state that class management 15 Preventive
Management. The researcher concluded that may be the teachers did not
understand the words used or they could not see any effectiveness of Preventive
Management.

Ten teachers out of fifteen stated that class management is Discipline,
Classroom rules, and Classroom climate. It seerns that these teachers want to do
everything possible to help their students learn and develop so that they will feel

successful and develop positive attitudes about school According to these teachers,
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they stated that 1 cvery process-product study, effective management ekills are

positively related to stadent achievement These teachers establish Discipline,

(lassroom rules and Classroom climate They make preactive decisions that help

them focus on acadentic tasks.

TABLE 1:

Teachers were asked to give their views on how effective their methods

were and how to improve the methods they used. The following table shows the

results.

Teachers responses on the effectiveness and improvement of classroom

managerment.
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The table shows how the effictiveness the method(s) teachers, has been successful
in their class.

Nearly half of the tzachers mvolve their students in their methods to manage
the classroom for example the captaing/prefects. But the rest don't involve the
students Quite a good mumber of the teachers have seen the importance of
classroom management.

All teachers have agreed that they have experienced a big improvement in
their classroom management This shows that they are really aware of their
methods 1n the class and they have been trying to adopt to the effective opes.
According to question twe, teachers were asked to choose the methods they use
to manage thelr class.

No teacher chooses corporal pumishment & a method to manage a class.
This seems that all corporal pumishment is abusive because of it deleterious sffects
on both the long-term welfare of students and on the sducational environment to the
school.

Six teachers out of fifteen chose non-verbal communmication as a method to
manage a class. These teachers use their faces and bodies to give feedback. They
nod, #mile, gesture, and move about the room.

Seven out of fifteen chose tiding the surrounding #s a method to manage a

class. Tiding surrounding can suppress inappropriat: behaviours but may also
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produce anxiety which hinders learning.  Tiding surrounding may resuit in negative
outcomes and further withdrawal from leaming if it is viewed as excessive or
unwarranted. Students find ways to avoid punishment, but these ways may be
counter productive to learning (Stipek, 1988).

Three teachers out of fifteen did not choose any of the following as a
method of managing a class (corporal punishment, non-verbal communication and
tiding the surrounding). But they gave the following methods, one stated that he uses
verbal communication, simple punishments (lap on the field), praises the student.
The other teacher says that he talks to characters who canse problems and giving
verbal positive and negative rewards. Then the last teacher stated that he keeps the
students occupied.

In question five the teachers were asked to give how effective is their methods
for example highly effective, effective and not effective.

Six out of fifteen agreed that their methods are highly effective. Eight out of
fiffeen accepted that their methods are effective. One did pot say any thing about
his method being effective. Non of them mentioned that their methods are not

effective
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In guestion seven the teachers were asked whether they do involve external
agents in classroom management such as other teachers, head teacher,

education officer, and others (specify).

Three out of fifteen teachers allowed other teachers to help them to mamage
their classroom  Two out of fifteen teachers use head teachers to manage their
classroom  Three out of fifteen involve the parents to manage their classroom.
Eight out of fifieen don’t involve external asents in their classroom management,
the main reason that they give 1s that classroom management is the responsibility of
the teacher 1 class. No one of them involved education officer on classroom
management It classroom management should be the concern of all participants it
will be quite important to involve other external agents, where there is a need of
assistance in classroom management Attention should be given to leaming
expectation, school policies and the physical environment. School admimstrators,
teachers, students, and parents should be involved in the development of
managenient expectations (Swick, 1985).

SECTIONB
On this section the researcher discussed on four items: -
a) Difficulties that teachers find in their methods
b) Probiems encountered by other teachers.

¢) Suggestions or solution to curb in effective classroom management methods
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d) Suggestions to make classroom management to be effective.
The followings are some of the difficuities that teachers find in their methods of
tlassroom management.
1. To keep a perfect system 15 near imposeible and therefore over a period of time
a teacher finds that some things begin to relax for example the frequency of
interaction with the learners mn and out of class activities may reduce.
2 A teacher found that students end up by being very free with the teacher, Two
problems tend to artge:-
a) Some students at times feel too fiee, thus prompting disciplinary
meastres.
b) Some class sessions are really slowed down, because of too many
questions.
3. Wrniting the student on the behaviour sheet (booking him for possible
punishment)is not very effoctive since puntshment 15 not instant.
4. Creating a variety of achvities calls for thorough preparation which is not
slways possible.
5 Non-verbal communication lack clarity sometimes.
6. That the methods sometim.s are suitable and they might bring problems whken

implement:d.
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7. Students at times msinterpret the freedom of responsibility accorded to them
This, however, move the odd occurrence than the norm.

8. Some students are too difficult to handle and the school system seems to trust the
student more than the teacher. And thus, the student knows.

9 When you are so democratic students take advantage; when you get harsh the
class gets off the mainstream.

The following are some of the problems that the fellow teachers experience in
terms of classroom management:-

L. Class control is sometimes a common problem among other teachers, This is
sometimes occasioned by say a joke by the teacher of other learners during a class
SESSI0N

2. Social discrepancies betwesn teachers and families of learners

3. Use of threats which the students soon get accustomed to and hence not effective.

4. Students who lost interest in a subject snd are therefore peremnial trouble
makers.

5. Some teachers create a climate which is not conducive to teaching.

6. Apparent obstinacy from few students who may have an mfluencirg hold on other
students.

7. Some of the teachers are too tolerant and thus the studsnts take advantage of the

situation.
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Here are some of the snggestions/solutions te curb effective classroom
management methods:-

1. Teachers should find out what makes the methods ineffective and adjust quickly
to the right method

2. The teacher stop what he was doing 2nd give the students a sober tongue-{ashing
on the atms of the school. The gist is; the school ig for their benefit; they should
exploit the resources in it, especially in class.

3. Identfy the student(s) responsible(if 2ny) and talk to him in private.

4. The teacher check with other teachers who teach the same class or try a different
composition of techniques.

S. Always have a level of punishment which the teacher reserve for such occasions
for example detention.

6. Get to know the loopholes, combine the method{s) with others that are effective,
get rid of them and adapt to new ones depending on situations.

7. Re-asses your preparation for the lessons, improve and modify the method not
producing results.

The following are some of the suggestions given by the teachers to make

classroom management to be effective:-

1. The teacher advocate for good commumication between the learner and the

teacher. The teacher and the learner must appreciates each other and allow room
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10. Give stadents their share of respect. Let them fully appreciate that you respect
them, inspure of the age difference and are willing to learn as much from them as
they would from you. Much as the teacher occupses the driving seat, information 1s
largely a two-way traffic.

11 Consider students as individuals and take each situation differently, when
dealing with a problem talk to students with problems in class separately do not
victimuze

12. Shorter lessons and more interaction between teachers and students should be

in encouraged.
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for improvement. Jurry J. Bellon, recommended that teachers who aftend to the
academic and social needs of their student are in a better powition to prevent and
respond to misbehaviour.

2. Put yourself in the shoes of the students Decide on what is best for them.
Decide on how to achieve these aims. Ensure that the students know your aims, do
your best to achieve your atms.

3 In-service courses should be prepared for teachers, there is nced for a
profussional association to help teachers in this area

4. The status of teaching (teachers) should be up-graded since the raised entry point
for teacher training mmprove the quality of teachers to manage their classroom well.

S Appreciating individual differences(thts should form the basis for classroom
sitting arrangement).

6. Be more prepared for it 1.¢. how to caution the students and guide them; how to
punish and reward faurly.

7. Regular consultation among teachers and also regular interaction with students to
obtain feedback.

8. Prepare well for your lessons, be clear and authoritative whenever executing
your classroom duties.

9. Communicate your ideas clearly and use experience.
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CHAPTER FIVE

3.0 SUMMARY, CONCLUSION, AND RECOMMENDATION.

5.1 SUMMARY

The purpose to investigate the factors that confribute to effective class
wanagement in Strathmore High school, Narobi. The stady also sought to find out
whether the teachers experiencing any problem in their class management.

Research questions were the following, -

a) What is the teacher's understanding of class management?

b} What methods do teachers use to manage the classroom?

c¢) How effective are the methods teachers u:v to manage the classroom?

d) Does training teachers help them to be effective classroom managers?

Objectives of the research, (a) To assess the factors that confribute to good
performance in class management (b) To identity the methods influencing the class
management perforniance in Strathmore High School.
[n the literature review, the sub-topics were: -

l. Recogmzing effective management.

2 Establishing co-operative climate
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3 Mantam co-operation.

4 To prevent disorders.

S. Summary

Population and sampling: The number of all teachers in Strathmore High
school ‘arz 30 teachers. Those who participated were 15. They were selected from
each stream. two teachers per stream.

Questionnaire was wsed to elicit as much ag possible information from the
teachers of Strathmore High School.

Admenistration of research instruments, the instrument that was used was the
“teachers questionnaire” The questionnare consisted of 13 questions. It was
administerzsd to 1S teachers.

Data analysis procedure, the questionnaire was obtained, it was tabulated.
the study cmployed descriptive statistics of frequencies, percentage and discuss to
summaris¢ and orgamse the dzta in a mory appropnate and intelligible way.

Finding of the study Research findings from Strathmore High School
show that when classrooms are effoctively manasged, students will be more likely to
stay on task. Disruptions and distractions are kept to a minimum, 2nd students and
teachers ure able to concentrate on learning tasks and activities. When student feel

that they are succossfully achieving what is expected of them, they develop
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positive aftitudes sbout thewr performance  As a result, they tend to perform well

on a variety of measures of student achievement, in Strathmore High School.

5.2. CONCLUSION.

1. The study shows that most teachers have established rules and routines that help
their classroom run smoothly and eftecttvely. They have spent considerable time
teaching end momtoring the routines that help to keep students on task.

2. Somy teachers find that they do not have the background, trammng, and experience
to effectively manage their classrooms. Unfortunately, they may be left to sink or
swim becanse their colleagues do not have the time to assist them and their
admimstrators and supervisors may not be avaulablz to give support and assistance.
3. School wide management #y stems: chould guide the work of teachers as they plan
and implement their management programmes.

4. The climate should be pleasant. positive, goal driven, and work oriented, with 2
strong emphasis on academic «xcellence.

S. Teachers, parents, and support staff should be mvolved in developing classroom
managemetit.

6. In-service training on classroom teanagement has been helpful to some teachers.
7. Teachers help their students teamn and dev.lop so that they will feel successul

and devilop positive atitudes =bout school.
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8. Teachers establish discipline, classroom rules, and classroom climate. They
make preactive decisions that help them fous on academic tasks.

9 Teachers are really aware of their methods in the class and they havz been trying
to adapt to the effective ones.

10. Corporal puntshment i one of the bad methods, it is abusive becanse of its
d.teriorating effect on both the long term welfare of students and on the educational

snvireament to the school.

§5.3. RECOMMENDATION.

t. In order to realize thenr goals, teachers need to be sensitive to the fit between
their intentions and their behaviour, to be aware of the effects of their behaviour; to
be aware of the effects of their behaviour on stadents, and to monitor student's
perceptions.  The gmidelmes for monitoring these student perceptions include
systematic observation, class discussions, and mndivideal interviews to gather
information about both the intended and unintended effects of the teacher behaviour.
In these ways, teachers can obtain iformation und feedback that will make the
classroom experience mors fruitful for themselves and thewr students.

2 In-service trasmung must consistently emphasise the practical methods and
activities the teacher can use in the fall. Teachers should be assisted in designing
specific sequential methods, and 1 prepering materials for implementing and

evaluating these methods.
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3. The researcher have made a number of recommendations for developing
effective classroom management procedures. These recommendations considered
three major phases: planing before the year begins, besinming the year, and
maimtaining good classroom management. A major assumption underlying ench of
the rosearcher's suggestions 1: the teachers’s responsibility for organizing
classroom envirorment to bring about student involvement in learning tasks and to
mimmze disruptive and inappropriate behaviour

4. Teachers muxt attend to the individual and collective needs of their stedenty and
at the same time manage instructional transaction::

5. Schoolwide management vhould focus on dev:loping a plensant, positive, goal-
driven. work oriented climate that emphasise- zeademic success.  Schoolwide
policies should clearly communicate management expectations, and school
personnel should monitor them consistently to see that they are implemented. When
there are no schoolwide munagement expectations, 1t is very difficult for teachers
to develop and mamtan offective claszroom management programmes. The lack of
managenent consistency throughout a school 15 firustrating to students, perents, and
teachers.  When frustration levels are high, maintaming ffective management

systomns 1s even more difficuit.
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QUESTIONNAIRE FOR TEACHERS ON CLASSROOM MANAGEMENT.
ANSWER ALL QUESTIONS INSECTION A AND B.

ALL INFORMATION PROVIDED WILL REMAIN CONFIDENTIAL.

NB/ DON'T INCLUDE YOUR NAME. ON THE SHEET.

Age
Sex: Male— Female——
Academic qualification
Number of years in teaching.

SECTION A.

1. Class management 3
(a) Discipline (b} Classroom rules (¢) Classroom climate (d) Preventive management
(e} All of them except (d).
2. What methods do you use to manage your class
(a) Corporal punishroent (b) Non-verbal communication (c) tiding the surrounding.
3. Apart from the above reethods, what cther methods do you use to rnanage your clasg?s-vermerameen

------------------------------------------------------------

4 Do you think your method(s) 1s effective” YE S
NQO--mm--
5. How effective 1s your methods of managing a class?
(a) Highly effective (b) effective (¢) Not effective.
6. Do you involve students (eg. prefects of class) in your methods of classroom management?

(11). [n what Ways: - -es-memomemem e e e

7. Do you thunk it 15 wise to involve external agents 1n classroom management?
(a) Other teachers (b) Head teacher (¢) Education ofticer (d) Others (specify)

8. Do you believe that teacher traimng is important for effective classroom management? YES----

NQ-----
(u) Give reasons for your answer -
9 Tn your teaching career have you experivnced :ome improverment in your classroom
management YES - Give reasons memn -=es
NQ------ Give reasons----- = - -
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SECTIONB
SECTION "B"GIVE BRIEF ANSWERS

10. What setbacks (disadvantages, difficulues) do you find wath those methods that you use in
classroom management?

-----------------------------------------------------

11. Wht cther problems do your fellow teaching staff mermbers experience in term of classroom
management”

--------------------------------

----------------------------------------------------

13. What would you smggeat to make classroom managemem more effective?
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