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ABSTRACT
The researcher undertook this study for the purpose of looking at the attitude of
Tanzanians towards Kiswahili as the medium of instruction in primary schools. The
researcher assumed that the study would be of great help to the Tanzanians as they would
be able to examine whether Kiswahili can be useful as language of instruction in primary
schools in this twenty first century, since the education policy in the present world is after
the use of universal languages, for example, English, for the purpose of effective

communication as well as pursuing higher studies.

The investigation was focused on the Tanzanian students in Nairobi. This included the
institutes of, Tangaza College, C.U.E.A. and Apostles of Jesus Major Seminary who
study Philosophy and Theology disciplines. Tangaza College and C.U.E.A include
different departments such as Education, Social Ministry, Theology, and Spirituality.

Hence the study came up with considerable solutions to the problem.

However, the study also made use of literature review as to compare different ideas of
different people concerning the use of Kiswahili as the language of instruction in primary
schools in Tanzania. In this way, the study was able to see in detail whether there was a
problem of using Kiswahili as a medium of instruction in primary schools. Also, the
study used several instruments to collect data. This included questionnaires, interviews
and observations. There were the presentation and discussions of the findings together

with the conclusion and recommendations.
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CHAPTER ONFE
1.0 INTEODUCTION
The use of Kiswahili as the medium of instruction in Tanzania has become an issue of
discussion to many people, especially 1o students of high school, that is, secondary
schools as well as to university students. Flowever, it is not only a point of discussion

among students but it also involves teachers and parents as well,

1.2 BACKGROUND TO THE PROBLEM

Kiswahili is used as both national and official language in Tanzania. The first President
Mwalimu Nyerere announced it soon afler independence in 1961, e looked at it as an
instrument of unifying the Tanzanians as members of one nation since the country has
about 120 local languages. With the idea of unification. Kiswahili was chosen as the
medium of instruction in primary schools. Also, itis used in technology and commerce.
Hence. Mwalimu Nyerere wanted every citizen to pet access 1o cducation through the

language that was familiar to the people.

However. the Ministry of Education in Tanzania thought of the necd for an international
Janguage in education. As the Presidential Commission of Fducation reports, Kiswahili
and English must be used as the medium of instrretion schools (Ali,. p. 03).
According to Nyerere, English was for the sake of those who wanted to go for higher
studies within the country as well as outside the country. T'his motivated the Ministry of
Education to plan for English to be the medium of instruction in secondary schools as

well as in university and be given as a subjeet in primary schools. The system has lasted



for a long time. about forty years since independence.  This system of education has
produced doctors. engineers. teachers and other professionals. As a matter of fact, the
government of Tanzania would have morc professionals, but the problem lies with the
majority of students completing secondary cducation. are not fluent in English. Hence,
English has become the roadblock to an education for many students. The problem is
brought about by poor Engiish background of the teachers of primary schools (Ireri. p.

183).

1.3 STAMENTOF THE PROBLEM

According to the researcher’s own observations and the interviews carricd out, the usc of
Kiswahili as a medium of instruction is a major problem for majorily of students who
want to go for further studies after primary education where Lnglish is used as a language
of instruction. These children find it difficult because of an abrupt change of the
language of instruction from Kiswahili to English. Such an abrupt change gives a shock
to students in secondary schools. In any case, the majority of primary school pupils
cannot maintain a conversation in English, unless the pupil is coming from an
international school where Fngfish is regularly used as a language of instruction.
However. Kiswahili as a medium of instruction replaced English soon after
independence. From that time up to now, there is a problem in high school education m
Tanzania. This problem is supported by the information from the Internet, which is found
in the subtopic under the title. Primary Lducation Policy in ‘Fanzania. 1t reads;
“Switching fram English to Kiswahili as a Medium of Instruction in all grant-aided

primary schools effective November 1969 (Education Circular No 2 of 1967. REF.21 0
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EDGE 2/6/64 of May 12, 1967). The information from the internet states “The policy,
although meant to develop the national language and preserve national culture has had far
reaching negative effects on the spoken and written Fnglish. which was, and stifl is, the
medium of instruction at secondary and tertiary levels. Students now lack the language

foundation that primary education used to establish.”

The majority of students in secondary schools study with a lot of stress since Fingfish is
used across the curriculum. Some of the students took refuge in eramming their lessons
in class so to be able to produce them during exarmination time. This is an indication that
during primary education. these pupils were not well exposed to English language as 1o

assist them for higher studies.

Moreover. many teachers of primary and secondary schools are not competent in English
because they passed through tlte same system with the same difficulty. This problem has
brought a lot of debate among students. teachers and even parents, that educationat policy
should be changed. That Kiswahili should be abolished as a medium of instruction in
primary schools and be replaced with English. The problem is seen through what is

happening in the country at present.

Through the researcher’s own observations and interviews conducted, there is a good
number of finaneially secure people in Tanzania who send their children for primary and
secondary education outside the country. whereby they know Fnglish is used as a

medium of instruction. One of these countries is Kenya where the researcher happened

[



to have stayed for more than four years as a stadent. Those who do not prefer taking
their children outside the country have the privilege of sending them to the international
schools in Tanzania. However, there are several primary schools developing which use
English as the medium of instruction.  This indicates that there are many people in the

country who prefer English to Kiswahili as a language of instruction in schools.

The researcher found that if the education policy in Tanzania concerning the medium of
instruction in primary schools does not change, the problem of English in high school
will always remain a disturbing feature. For this reason. the education policy needs a
serious examination by the Board of Education with a view of empowcring primary
school students with English language training that can help them as they pursue thetr

education further.

1.4 OBJECTIVE OF THE STUDY
The aim of the study is to investigate the following:
(1) The attitude of the Tanzarians towards Kiswahili as a medium of instruction in
primary schools.
(ii) The impact of Kiswahili as a medium of instruction on academic performance at high

school.

(iif) The government policy on Kiswahili as a medium of instruction in primary schools.



1.5 RESEARCH QUESTIONS

Following the above objectives. the study tried to answer the following research
questions:
(i) What is the attitude of Tanzanians towards Kiswahili as a medium of instruction in
primary schools?
(i) What is the impact of Kiswahili as a medium of instruction on students in the
academic
performance in high schoosl”
(iii) What is the government policy on Kiswahili as a language of instruction on primary

education?

1.6 THE SCOPE AND LIMITATIONS OF THE STUDY

The study examines the role of Kiswahili as a medium of instruction in primary schools
in Tanzania with a case study of the Tansanian university fecturers and students in
diaspora. who are in different institutes in the city of Nairobi. Students of the following
institutions were surveyed: C.U.[L.A. Tangaza College (affiliated to C.UE.A.) and the
Apostles of Jesus Semmary Philosophicum and Theologicum centers (affiliated to

CU.E.A).

The study limited itsclf to a period of thirty-four vears since Mwalimu Nyerere
introduced Kiswahili as the medium of instruction in primary schools. soon after
independence in 1961. From 1968. the new policy reflected the education policy for self-

reliance guidelines where Kiswahili was made the medium of instruction in primary
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schools as to improve the use of Kiswahili (Ireri, p. 183). However, this study would be
of great benefit to the Tanzanians if longitudinal research designs had been used to give
an account of its advantages and disadvantages in the wse of Kiswahili in primary
education. But. because of the researcher’s distance from the target place of rescarch
(Tanzania), and time limitation caused by Tangasa schoo! program, the research is
Jimited on some Tanzanians who are living in Nairobi. The rescarcher briefly visited
several pupils, teachers, and parents of students who attend Tanzanian primary and
secondary schools. Also. the researcher visited the Ministry of Education in Tanzama
and conducted further research at the libraries of C.U.E.A.. Nairob Universily and

Tangaza College. The study was conducted over a four-month period.

1.7 SIGNIFICANCE OF THE STUDY

The study investigated the relevance of Kiswahili as a medium of instruction in primary
schools in Tanzania. Its purpose was to alert the Tanzanians, especially the Ministry of
Education. to the existing problem of using Kiswahili as a medium of instruction m
primary schools. With an awareness of the existing problem, the Ministry of Education
can respond to the challenges. and develop alternative policies 1o achieve a balance in its

educational policy towards the medium of instruction used in learning.

1.8 OPERATIONAL TERMS
Kiswahili: The national language of Tanzanians.
TANU: Tanganyika African National Union.

Education: A systematic training and instruction in schools or colleges.



Medium of instruction: Language used for instruction in schouls.
C.U.E.A.: Catholic University of Fastern Africa.
U.P.E: Universal Primary Education.

C.T.LE.: Christ the Teacher Institute for [Education.

1.9 ORGANATION OF THE STUDY

This study is arranged in five chapters:

Chapter one gives the background of the study. the statement of the problem. the
objectives of the study. the research questions. the scope and the limitations of the study.
the significance of the study, the vperational terms and the organization of the study.
Chapter two deals with the literature review based on Kiswahili in relation to the
educational policy in Tanzania.

Chapter three carries the research methodology. sources of data, procedure and
instruments for data collection. survey design, sampling techniques. research instruments,
and data collection.

Chapter four is concerned with the presentations and discussions of the findings as the
results of the researcher’s investigations.

Chapter five is the conclusion and recommendations of the stuay carried out.



CHAPTER TWO

LITERATURE REVIEW

2.0 INTRODUCTION

This chapter provides the literature review, which will review some of critics of the use
of Kiswahili as the medium of instruction in primary education in Tanzania. The review
includes all aspects of the Kiswahili language from its origin and ils significance in
Tanzania, especially in the educational circles and communication. The review is based
on the attitudes of the Tanzanians towards Kiswahili as the medium of instructien in
primary schools. For further clarification. the researcher will look at sevcral educational
aspects of the use of Kiswahil schools, which will touch upon educational philosophy.
She will review some philosophers in defining the concept of education. The researcher
will also _survgy_eg! the thought of Mwalimu Nyerere on what he says about education.

The researcher also looked at the impact of education after the independence in Tanzania.



2.1 THE IDEOLOGY OF PHILOSOPHY ON EDUCATION

Many philosophers have been intcrested in analyzing the concept of education for
example, Socrates, Plato, John Dewey. Aristotle. and many others. As far as this study is
concerned. the researcher has used the idea of two philosophers: Plato and John Dewey
as to cxplain the meaning of education. One of the important aspects of these

philosophers is the question of, “who should be educated and how™ (Net Noddmgs. p .5).

Plato. the well-known philosopher of third and fourth centuries B. C. argued that the
basic education is that which fosters the relations of citizens lo their state and all its
functions. Each child shoutd be educated according to histher intcllectual capacity. Not
all children have the same ability to master education. Another philosopher, John Dewey
said that education should be planned in a way that fits each child as an individuat.
Dewey followed the thinking of Plato but. he disagreed with Plato’s expectation that
every human being fell into exaetly three categories: the first category was that of
workers and artisans. the second was the category of guardians (soldiers), and the third
category was that of the rulers or potential rulers. According lo Plato. each category
should get a special education different from the other. i1is model of cducation was the
“functionalist” model and was designed to form the competent adults to meel the needs of
the country. Plato’s idea was for the education and the state to be united. Thus,

education was at the service of the state (Ibid p. 9).

Unlike Plato. Dewey looked at educaton as a process of forming a child intetlectually

and emotionally. Every social experience was an important aspeel of education. He goes



on to say that, “all education proceeds by the participation of the individual in the social
consciousness of the race™. (Glenn. p. 288). owever. Dewey was not of the mind of
Plato to label one category in the society better than the other. In this way, Dewey
proved to be more of the democratic orientation where he understands all human beings

as equal. Not equal in intellectual capability, but equal as human beings.

While Plato matched one’s oceupation according to one’s capacity for education. Dewey
argued that people vastly different occupations had the same true human digmty.
Hence. all children deserved an equal chance to exercise their abilities. Later on, the
dominating ability would manifest tself  Nel informs people that several education

policy makers at present apply Dewey’s way of thinking. (Nel Noddings p. 1().

Some educational philosophers assessed Plato as an idealist who preferred traditional
religion and political ideas to experimental science. For this reason, his idca of education
was faken as elitist and opposed by today’s standards. On the other hand, many thinkers
of today agree with the philosophy of Dewey. What impressed people about his ideas
was his description of students as active pursuers of their own purpose (Ibid p.38).

Dewey's philosophy was more experimental than ideological.

2.2 EDYCATION ACCORDING TO MWALIMU NYERERE
The idea of education according to Mwalimu Nyerere is based on national building,
which reinforces values of social and economic development that lead to sclf-reliance.

The educational idea of Mwalimu Nyerere is manivsted in the post-Arusha directives on

10



education in 1967. He cncourages the Tanzanians to work hard as to achieve the
common good of ail the citizens. Mwalimu Nyerere argues that “people cannot be
developed, they can only develop themselves.  For while is possible for an outsider to
build 2 man's house. an outsider can not give the man’s pride and confidence in himself
as a human being. .. There is only one way in winch you can cause people to undertake

their own development. That is education and leadership”(Ishumi 19706).

Ishumi goes on to say that the system of education that Nyerere brought in Tanzania was
designed to eliminate the remnants of capitalism lefl behind by the colonial system of
education. Nyerere noticed elements in the colonial system which, according to him,
were rof in line with the African way of living. First, Nyerere noticed that the colonial
system created inequality in the Tanzanian socicty with a socicty of classes of inferiors
and superiors. Nyerere wanted a society with a system of education that created a sense

of commitment to the local community.

A child should be helped to accept values appropriate to the Tanzanian kind of life and
not those directed towards colonial interests. For this reason, the system of education
should stress the concept of equality and service. Nyerere emphasized that whether
service to the local community called for carpentry, animal husbandry or academic
pursuits, this communal need should not bring any inequality in the society. Second, he
discovered that the colonial education created intellectual arrogance in the minds of the
people. Such arrogance led to the well educated despising those whose abilities are non-

academic. In the book titled “Freedom and Socialism™. he argued that colonial system of

tl



education was too oriented towards book knowledge. This was approved to the ideal of
how education should be conducted in Tanzania. In“Freedom and Socialism™ Nyerere
presented this thought forcefully. “The education should not look at others as inferiors
instead. it should look for equality and development of the society. The education should
not encourage school pupils to have an idea that all knowledge which is worthwhile 1S
found in books or educated people only, and forget the wisdom of the old people,

despising and counting them as ignorant™(Nyerere, P. 281).

Mwalimu Nyerere goes on explaining that the education in primary school should not be
taken as a preparation for secondary school education. Instead, it has to be a sufficient
education in itself. The education in primary school must prepare a child for life which
the majority of children will lead as they complete their primary education.  For
Mwalimu Nyerere. higher education is for essential services in the country such as
doctors, teachers. and engineers (Nyerere, p. 281). He concluded his argument by saying,
“primary and secondary schools must prepare the younger generation for the realitics and
needs of Tanzanian”. For this rcason, what is taught in primary schools should determine
what the boy or a girl ought to know, that is. 10 acquire skills and national values and be
able to cherish them if one is to live a happy life in the socicty. He cmphasized his ideas
by saying “We should not determine the type of things a doctor, engineer, teacher.
economist. or administrator needs to know. Most of pupils will never be any of these.
Our sights must be on the majority. it is they, we must be aiming at in determining the
curriculum and syltabus. The most suitable for further education will be obvious and

they will not suffer”(Nyerere, p. 282).
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The choices made by Nyerere for education along with national self-reliance indicated his
determination to break down the past colomal nwntality already created in the minds of
the Tanzanians that anly book learning is worthy ol respect and development. Looking at
the importance of education. Nyerere caine up with an opinion on how to set
examinations as to get the entrants for secondary schools and university. The form of
examination he suggested is that one based on things taught in schools by leachers

together with an assessment of work done by the entrant for the school and community.

(Nyerere, p. 288).

After all these criticism, the new educational system in Tanzania promoted the traditional
African social values of equality. cooperation, self-reliance and commitment 1o
community. However, the opinion of Nyerere, was the majority of Tanzanians to know
how to read and write n Kiswahili, to have the ability to do arithmetic, to know
something of their history. to know the values of their country and to acquire skills
necessary for them to earn their living. He went on to say that things like health science.
geography and the rudiments of English were also necessary so that the citizens who wish

to learn more by themselves in the later life may do so (Nyerere, 289).

There are several aspects that indicated Nyerere’s tnterest in socialism and self-reliance.
He was quoted in the Kenya Daily Nation. October]5. 1999, p.10, “Let others fly to the
moon, we need to work to feed ourselves.”

For him. book knowledge or purely intellectual knowledge had very little value since it

does not foster economic development. As reported by Omar Jibich in his book titled
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The Power Based Behind Under-Development in Post-Independent Africa, *ycrere as an

African leader is commended for his active role in promoting education in his country.
For example, he realized the importance of education m national devclopment and tried
to introduce adult education as to help them decide for themselves and translate decisions
into reality. Mwalimu Nyerere has played a big role in education and development

through his reflections on an independent Tanzania.

2.3 EDUCATION AFTER INDEPENDENCE

There were several factors which motivated Mwa'imu Nyerere to come up with the new
system after independence. Legum in lus book titled The Influence of Nyerere said that
Mwalimu Nyerere was interested in a type of education wiich would libcrate Tanzanians

since what schooling had been provided to them by the colonizers gave little liberation.

(Legum., p. 45}.

Peter says that Tanzania took over three diffcrent systems of education with scparate
divisions for Europeans. Asians and Africans. The schools of the Furopcans and Asians
were privileged and far superior to Aftican schools in facilities, teaching staff, building
and enrolment levels. Compared with the total population, Africans were
underrepresented in these elite schools. e reported that Africans who attended school at

all ranged from 14.1% to 16.5% the total students enrolment (Peter, p. 1806).

Up to the year 1934, African enrolment was only 2% of the formal candidates for

literacy. In 1947, there was only 25 Tanganyikans at Makerere University, representing
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0.0005% the estimated five million people in the country. According to Mwalimu
Nyerere., the number of the people in the country with needed qualifications was too little.
The number of educated people was insufficient for the administration of the government

as far as any further economic and social developments were concerned (Legum. p. 48).

However, the content of colonial education was structured in such a way that it reinforced
racism and was based on colonial interests. Tor example. the higher trained Africans
were supposed to work in the lower levels of colonial bureaucracy as clerks. messengers,
and interpreters. Meanwhile. a large number of the people were given rudimentary
training in agriculture. simple mechanics and carpentry under the guisc of “education for
adaptation.” This type of schooling confined most Tanzanians, especially those in the

rural areas to the lower leve! of education (Peter, p. 186-187).

According to the report of Peter. there was discrimination in the distribation of schools in
the different parts of Tanzania. Most of the missionary schools tended to be located in
the places where the missionarics and eolonizers were dominant, for examplc, areas like
Kilimanjaro, Bukoba and the Southern Highlands. Peter concluded that this system laid

the foundation of class and regional inequalities seen in Tanzania today.

Moreover. the education given ta the Tanzanian was so poor that 86% of afl jobs
requiring university education were in the hands of non-Africans. Becausc of all this
discrimination. soon after independence in 1962, Tanzania looked for a way of

Africanizing itself, It decided that local appointees should {ifl every vacant place in the



government. Only in dire necessity an outsider would be recruited to take this vacant

place. That meant the Tanganyikan candidate would be considered first. (Peter.. p. 187).

Education after independence was directed towards the rejection of racial discrimination
and religious indoctrination. This allowed any child to be admitted to any government
school without regard to race. In order to abandon this idea of racism, legislation on the
racial integration of schools was enacted in 1961 and enforced in 1962 (Legum.. p. 271

and Peter, p. 187).

Mwalimu Nyerere clearly brought about a revolution in Tanzantan education as he issued
the first of post-Arusha policy directives on education in March 1967, These policy
directives analyzed the system and attitudes of education in Tanzania. The system of
education was recasted in the light of the needs of the Tanzanians (Nyerere, p. 267). The
education policy was an integral part of all naticnal planning for social and economic
development, The aim was 2 school system of * cducation for self-refiance™.  All this
was {o reinforce the spirit of human respect. which lcads to equality, cooperation, and the

welfare of all the citizens.

2.4 THE BACKGROUND OF KISWAHILI
The spread of Kiswahili n Tanzania, like other countries of east Africa, takes place

against the background of interaction between missionaries, merchants, administralors.

politicians, and educators.
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There has been a long debate whether Kiswahili is an African language. Several people
have researched on this issue. lreri Mbaabu in “Language Policy in Africa 1996 reported
that Dr. Ludwig Krapf, Furopean scholar of Kiswahili. was the earliest author of the first
Kiswahili grammar which was published in 1850. I published the first Kiswahili
dictionary in 1882. For Ireri, Dr. Krapf had no doubt at all that Kiswahili was an African
language. Starting in 1844, Dr. Krapf worked among the Swahili people and the
neighboring Wanyika as a missionary for the next eighteen years. During his ministry he
had enough time to carry out his research on Kiswahili language. However, long after his
discovery two missionaries, Frederic Johnson and Canon Broomfield, in 1930, advanced
the hypothesis that Swahili people were the offsprings af Afro-Arab intermarriage
likewise. their language was a mixture of Arabic and scveral Bantu langnages. As a
result, this brought about what is now calied Kiswzhili. However. “words of Arabic
origin are much part of Kiswahili. that Kiswahili could never exist without them™ (Irer,
p. 17-18). This position held that the Kiswahili now in use did not exist before the

coming of the Arabs to Fast Africa.

Looking at the name “Kiswahili.” which comes from the Arabic word “sahel.” meaning
“coast™.and the Bantu prefix ki, denoting “language”. one can then conclude that
Kiswahili was the language of the people of the coast. the Bantu pecople and Arabs.

Krapf presented this etymology in his publication on Kiswahili grammar (Irert, p. 28).

Kiswahili has borrowed much from other languages. According to estimations, Kiswabilt

has borrowed about 20% of its spoken words and 50% of its written words from Arabic,
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Persian, and Hind languages. However, freri disagrees with Ifimnnebusch and Mirza
who came up with such estimations of percentages of words borrowed by Kiswahili. 1le
held that this estimation was either guesswork or highly exaggerated since it 1s not easy
to distinguish the origins of a vocabulary used by a whole community (Ireri, p. 29). lreri
does not deny that Kiswahilt., like any other language has borrowed words from other
languages. but he doubted estimation of the words borrowed. He accepts that most of the
words borrowed were names of imported items, which were not originally part of the
material culture of Kiswahili. Clearly, these “imported” words came from the othcr

languages it came into contact with.

Table 1: Words Borrowed From Difl.rent Languages (Ireri, p. 29-31)

[ - = - - [E— - — - = - —

Lar]_élraées o !r_B_dr;o;;'e—d Words |
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|
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T e R,
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These examples. indicate that Kiswahili is ot cotmposed of only the Arabic and Bantu
languages. In general. there are many fanguages which have contributed to the existing

Kiswahili. At present. English is a leading contribution. 1his wider vocabulary sources
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reduce the percentage of the Kiswahili words which were borrowed solely from the

Arabic language (Iren, p. 29-31).

After all these obscrvations, lreri concluded that Arabic was not the only major language
that contributed to existing Kiswahili, e found that contributions camc from many
languages, for example, Persian, Hind, and Portuguesc. Ireri was convinced that the
basic vocabulary of Kiswahili was typically Banu. He supported his argument by
picking out words like lcg. hand, moon, sun. water and star, which are obviously found in
every language of the world. So. all basic vocabulary in Kiswahili is derived from a

common linguistic family of the Bantu languagcs.

Table 2: Vocabularies From Common Linguistic Family (Ireri, p. 306)

- - — = —_ —_—

Words  "Kikayu  Kitaita . Kimeru Kichagga !
Mta Mundu | Mdu . muntu ) #Nd—u T
L - — = - = — — L  — b = — g — - .
Mt T Muti TN Muti N 1.
A F N R S J
Tatu | Ithadu Idadu | [thatu | Isadu

|
_— A - . — - - — e o — — .. . — » —_— — — —1 — —

He noted the major characteristic of the Bantu languages that all nouns are arranged in
noun classes where all words in a sentence agree with the particular noun class of the
main noun in the sentence. For example;
Ki-Viclass: Kikombe kile kipya kimepunuliwa
(That new cup has been bought)
(Kitambaa kile kirefu imekatwa

(That ‘ong cloth has been cut)



M-Wa class: Mtoto Auyu mdogo anaha

(This little chitd is crying)

Mzee huyu mrefu anacheka

( This tall old man is laughing)
The conclusion of all this argument was that “(‘oastal Swahili is definitely a Bantu
language. [t declared that Arabinization has not entailed a drastic change in the
morphology or the syntax. Arab loans have been integrated into the language system

with minor adjustments™ (Ireri. p. 36).

The writer of the book Language Policy in Fast Africa 1996, reported that Kiswahlili
already existed in East Alfrica cven before colonization. It functioned for inter-ethnic
communication and as the lingua franca in Fast Aftica. During this period, different
ethnic groups had their territorics and nationalities where they used their Jocal languages

which were capable of distinguishing them from other ethnic groups. For example, in

Tanzania there are about 120 dfferent cthnic groups along with their own Janguage.

However. trade between ethnic groups from different parts of Africa was very essential.
'Hus gave rise to the need for inter-ethnic communication. For this reason, Kiswahili was
the lingua franca mostly used by the Eastern and Central African ethuic groups for
communication. The movement of caravans of merchants. missionaries and explorers

into the interior helped to spread Kiswahili throughout the area.
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One of the underlying factors is that, the Swahili people were a literate society even
before European colonization. At this time, Kiswahili was written down in Arabic seript.
Therefore, teaching and writing was given m the Karanic school that all Swahili children
were obliged 1o attend. Around 1848, literacy started penetrating into the interior. For
example. early Christian institutions admitted students from up country to their schools
where the environment forced them to use Kiswahili. This Arabic seript continued until
when the early missionarics intreduced the Roman script for writing the language. Onc

of these early missionaries was Krapf.

The colonial government and missionaries preferred to use Kiswahili in running schools
in their time because they saw the need to have a comnion language of education so as to
produce common and inexpensive books for the region. It seemed to them that to
produce enough works in the various mother tongues would be very cxpensive (Ireri, p.

42-43),

2.5 LANGUAGE POLICY AFTER INDEPENDENCE

By the time Tanganyika got its independence in 1961, Kiswahili was alrcady a wide
spread language to different cthnic groups in Tanzania. 1t was the language of the local
government and provineial administration, lower courts, and urban centers. More than
that. it was the common language of the people working in all major employment sectors
including the big farms. Therefore. i 1961 Kiswahili was made a national language in
Tanganyika, while English continued to be used as an official language. especially in the

higher edueation. international and diplomatic communications. Also, it was an official



language in the High Courts. At the same time, Kiswahili started sharing official
functions with English in other scctors. Through sharing of the official bilingualisny,
Kiswahili achieved a higher status than English in Tanzania. For example, lrert reports
that Kiswahili became the only official language of partiament in 1962 as well as the

official language of administration in 1968 and the language of medium of instruction in

primary schools.

For the sake of developing Kiswahili. various bodies were introduced starting from the
first decade of independence. This started soon after the birth of the United Republic in
1964. Such bodies were: The Ministry of Culture cstablished in 1962, The post of
“promoter of Kiswahili™ was created in 1964. The Institwte of Kiswahili Rescarch in
1964, the Kiswahili Council in 1967, the Institute of Fducation in 1964, the National
Kiswahili Department. the University of Dar es Salaam in 1968, as well as “A” level
(Form V and V1) and the Kiswahili classes in the Mkwawa and Korogwc Secondary

Schools in 1970 all followed in quick succession.

Such developments have promoted an increase of the use of Kiswahili in almost every
sector in Tanzania. [t s used in the education systeny, military. different culture
functions, broadcasting and mass media in general, government documents for public
use, road signs. names of buildings and other more sectors.  Such things like government
road signs and names of buildings which were written in English, gradually appeared to

be written in both languages. Howcever, the Kiswahili version took the first place in the
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writlings. As days went by. the English edition disappeared and only the Kiswahili

edition was printed. (Ireri. p. 1814

African_Encyclopedia reported that Kiswahili had been one of the languages that was

manipulated as a prestigious language over other languages in Tanzania. It has been able
to preserve the unity and culture of the Tanzapians, smce this is the language of
communication used by the majority of people in the country. despite the many cthnic
Janguages. As a matter of fact. Kiswahili has been taken as the primary language spoken
far beyond the centers of its primary communities, for example, into the Congo. One of
the most important features of language policy in the independent African countries is the
selection and affirmation of an official and national language (Encyclopedia, p.516-518).
Since the majority of Sub-Saharan African countries are multilingual, they ended up
selecting one of the colomal languages for their official status even though, it was
understood by a small number of the citizens. Instead, Tanzania maintained Kiswahili as
both an official and national language. However, Mwalimu Nyerere expanded it for
education. technology, and production of lierature. lis pride was his translation of
Shakespear’s “The Merchant of Venece” into his native Kiswahili language.

(Daily Natjon. October 15.1999, p. 10). Asa result. Kiswahili is now widely spoken n

the country.

2.6 KISWAHILI AS THE LANGUAGE POLICY IN EDUCATION
The book titled Langvage Policy in kast Africa (1996 said that the use of Kiswahili m

primary education in Tanganyika was a carried over from a system practiced by the



Germans during the colonial period of 1885-1918.  fhe British up to the time of
independence continued this system. The use of Kiswahili was strengthened by
Tanzanian political ideology which stressed “Uiamaa”™ (socialism) something which
Whiteley called an “anti-elitist character of cducation policy” (lrert, p. 181-182).
Kiswahili was introduced as a medium of instruction in primary schools with the
intention of promoting a single national ident.ty (Tanzama Sacial Sector Review 1999, p.

an.

The form of education policy followed by Tanzania at the time of independence 1961
was that of the British colony. In turn, the British inherited this system from German
rule. At independence. Kiswahili was used as the medium of instruction up to standard
IV. From this point, English became the language of instruction for the higher classes.
The Arusha Declaration in 1967. which put Tanzania on the road to social development.
insisted on “Educatian for Self-refiance.” Tanzania immediately changed its educational
goals. [t was no longer a question of training a few highly educated people but rather. of
attending to the needs of the majority of primary school children who would not have

access to secondary schoals. For example. in 1979 there was only 5% of Tanzanians who

attended secondary education.

From 1968. Tanzania demanded a new policy which would reflect the educational
objectives of self-reliance. Kiswahili was made the medium of instruction in primary
schools so as to improve the competence of pupils in using Kiswalili. Therefore. English

was only taught as a subject in primary schools while in secondary schools, beginning



from Form I, English was used as a the medium of instruction instead of Kiswahili. Such
changes produced students who, most of the time spent their energy in learning two
languages rather than being educated. As a consequence the child becomes semu-literate

in two languages rather than educated i one.

All in all, the system of using English as a medium of instruction in secondary schools
created a problem for students who underwent this system whose competence in Fnglish
was low. This created tension for the Tanzanian authorities who feared that the use of
English might alienate students from higher cducation. The worries made them aware
that there was a need of changing the policy when they reported “as (the) government
moved over to the complete use of Kiswahili. it would become more and more
inappropriate to have the secondary and the higher education system operate in English”
(Ireri. p. 183). This idea was translated into a policy by the lanzanian government n
1960s and 1970s with the aim of making Kiswabili the medium of instruction in
secondary schools. As to respond to this new policy. tanguage-planning bodies led by the
[nstitute of Kiswahili Rescarch took on the major task to compile specialized Kiswahilt

terminologies in all areas of education disciplines.

Ali A in his book titled Swahilt State and Society 1995 reported that in 1980 Mwahmu
Nyerere saw a need to set up a Presidential Commission on Education to review the state
of education in Tanzania. Often its review. the Presidential Commission on FEducation
concluded that. “In order that the nation is able to develop its culture and ease the

understanding of the most of the populace at different stages of education after primary
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education without the encumbrance of a foreign language, it Is recommended that firm
plans be made to cnable ali schools and colleges in the country to teach all subjects using
Kiswahili beginning with Form [ in January 1985 and the University beginning in 19927

(United Republic of Tanzania, 1982 p.209:in Alip. 62.)

The collection of terminologies and writing of new secondary books in Kiswahili went on
well into 1983. Afler the entire struggle. the new idea of making Kiswahili a medium of
instruction in secondary schools proved to be a failure. tHowever, in 1984, just two years
after the release of the report of the Presidential Commission on Education, the
government came up with the argument that Kiswahili and English must both be used for
instruction in schools. This brought a lot of criticism around but Mwalimu Nyerere
intervened saying “English is the Kiswahili of the world and for that reason must be
taught and be given weight it deserves in our country. 1t is wrong to let English die. To
reject English is foolishness, not patriotism English will be the medium of instruction in
secondary schools and institutions of higher education because. if it is left as only a

subject it may die™ (Alt. p.63.)

Ali continues to argue tha: Kiswahili will not suffer even though Fnglish has taken the
position of instruction in sccondary schools. At the same time, Katigula is convinced that
the move from Kiswahili to English was probably infiuenced by the fear that Kiswahili
could lead to low educational standards because Kiswahili is not suflicient to handle the
complexities of post primary leaming experience, especially in the area of science and

technology the lack of material written in Kiswahili, and the demands of university
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learning will be affected. Also. foreign teachers who sometimes were the supplement
teacher shortage, would never get along with the Kiswahili language. For this reason,
Kiswahili was retained as the medinm of instruction only for primary schools bul also
used as a language of instruetion for civics and political education “siasa”in the higher
institutions of education. Again. in primary teacher training colleges, Kiswahili 1s used
as a medium of instruction meanwhile English is taught as a subject. Fnglish is used as a
language of instruction in diploma colleges. Also, Kiswahili is introduced as the medium

of instruction for adult ¢classes.

Conclusion

The researcher concludes from what has been written on Kiswahili and educational
policy in Tanzania that, Kiswahili appears to be a point of significance to the Tanzanians.
Its significance lies on ils capacity (o unite the nation which is known to have over 120
ethnic groups. [However. one of Mwalimu Nyerere's goals in Tanzania was to try (o
Africanize the Tanzanians. This was his pride. This reminds the researcher of the
importance of enculturation that. at present. the Africans are fighting for. More over,
language gives a nation its culture. I this is the issue, then, Kiswahili ought to be
preserved by all means and one way ol doing this is to make use of it in schools,
especially in primary schools. On the other hand. the rescarcher is still questioning
whether Kiswahili can be used as a medium of instruction in primary schools without
affecting the education in Tanzania. The reason is that the present world is now moving
towards science and technology which is controlled by universal languages. cspecially

English.
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CHAPTER THREE

3.0 RESEARCH METHODOLOGY

Since this study is developmental historical. it has made usc of historical research as to
help the rescarcher to have systcmatic information. Ilence, it is easy to interpret the past
information in line with the statement of the problem. that is. “what is the attitude the
Tanzanians have towards Kiswahili as the medium of instruction in primary schools?”
Nevertheless. the knowledge of the past is of great help as it enables the researcher to be
in a better position to understand the present and focus on the future of education n
Tanzania. For this reason, some of the data collected are based on the historical sources
and educational records. For more clarification, the study has used both quantitative and

qualitative research methodology.

3.1 SOURCES OF DATA

The study has utilized both primary and secondary sources of data. To understand the
present situation, the researcher has interviewed some primary and secondary students
and teachers. who have had the expericnce in Kiswahili in both educational setting and in
development in Tanzania. However, the study has also included some ideas from
personal experience of different people who went through the system of education in
Tanzania. The use of questionnaires has been of great value since the researcher could
not interview everybody who gave feedback o this research. Library materials from

univetsities in Nairobi have been useful for the literature review.



3.2 PROCEDURE AND INSTRUMENTS FOR DATA COLLECTION

The study visited the Ministry of Education in Dar ¢s Salaam to get primary sources on
the documentation on Kiswszhili as the medium of instruction in primary schools in
Tanzania. In addition. the researcher sent gquestionnaires to different primary and
secondary schools in Tanzania as well as to the universities in Nairobi who have
Tanzanian students enrolled i their programs. The guestionnaires were sent randomly to
the Tanzanians in the above named institutes. The study also carried out interviews as to
get more information on the prablem. Finally. the researcher formulated her conclusion

from the data and her personal experience as a student of Tanzanian systcm.

3.3 SURVEY DESIGN

The study conducted a practical field research as to get the desired information from the

respondents. In order ta achieve this goal, the researcher made use of gqucstiannaire

items. interviews. and obscrvations. The questionnaire items svere based on the

following:

(i) What is the attitude of the Tanzanians towards K swahi'i as a medium of instruction in
primary schools?

(ii) What is the tmpact of K swahili as a medium of instruction on students in their
academic performance in high schaols?

(iii) What is the government policy on Kiswahili as a medium of instruction in primary

schools?



3.4 SAMPLING PROCEDURE

The researcher chose the universily lecturers and students in Nairohi because these are
people with varied experiences in the field of education. Since they have completed
primary and secondary education in Tanzania. and now are in Nairobi taking tertiary
studies, they are in a position to name the advantages and disadvantages of using
Kiswahili as a medium of instruction in primary schools compared to the chatlenge they
get from other people who arc morc familiar with Fnglish than Tanzanians. Another
motivation that has made the rescarcher choase these institutes is because the number of
the Tanzanians is larger than in other institutes in Nairobi. Another consideration is the

ready accessibility of this student population for this study.

3.5 POPULATION SAMPLING

The three institutes. C.U.E.A.. Apostles of Jesus Major Seminary. and Tangaza College.
together have over one hundred Tanzanian students and lecturers.  Out of all these
Tanzanians. only 80 were targeted. The seleetion was done randomly.  Also, about &

secondary school teachers and 4 primary school teachers were targeted.

3.6 RESEARCH INSTRUMENTS

The study included primary and secondary data instruments. Such instruments are:
Questionnaires: In order to get access Lo the information on the attitude of the
Tanzanians towards Kiswahili as a medivm ol jnstruction in primary schools, the
rescarcher had to distribute questionnaires to different people in different institutes in

Nairobi. that is. the Tanzanian lecturers and students in Tangaza College, Apostles of



Jesus Major Seminary, and C.U.F.A. To supplement the study carried out in Nairoby, the
researcher decided to send some guestionnaire items to primary and secondary teachers in
Tanzania to compare their experience with those of the Nairobi target group. The
questionnaires were both of an open-cnded and close-ended forn.

Oral Interviews: Different people were interviewed. These individuals included primary
and secondary teachers and pupils, university students and parents of primary and
secondary school students, the Ministry of Education in Dar es Salaam and a tcacher
from the Kiswahili Language Center in Kipalapala-1Tabora.

Observations: The rescarcher has given her experience and other people’s observations
basing on what they experienced during their primary and secondary education in
Tanzania. Some followed the older system of classes 1-1V, while others uscd the present

system of classes [-V1L.

3.7 METHODS OF DATA COLLECTION

The study used two main sources of data collection:

Primary source: This source has been of great help because of the rcliability of its
information that included origina! reports from the Ministry of Education, as well as
interviews and questionnaires.

Secondary source: Through secondary source. the study compared different
interpretations of the primary data of a variety of people who were not directly involved
in the problem. These sources included individual testimony. library matertals.

encyclopedia entries. and the [nternet.



CHAPTER FOUR
PRESENTATIONS AND DISCUSSION OF THE FINDINGS

4.0 INTRODUCTION

This chapter has dealt with the analysis of the data collected in relation 1o the three
questions posed in chapter one. namely:
(i) What is the attitude of Tanzanians towards Kiswahili as the medium of
instruction in primary schools?
(i) What is the impact of Kiswahili as the medium of instruction on students in
the academic performance in high schools”
(iii) What is the government policy on Kiswahili as the language of instruction on

primary education?

The rescarcher discussed all the research questions so as to help the reader understand
easily the data collected. The analysis was divided into three parts. following the order of
the questions. The first part dealt with the attitude of the Tanzanians towards Kiswahili
as the medium of instruction in primary schools. The second part dealt with the impact
of Kiswahili as the language of instruction on education in high school. Finally, the last
part studied the views of different people concerning government policy on Kiswahili as

the language of instruction in primary schools.

The researcher niade use of both qualitative and gquantitative analysis to allow her to go
into detail describing the statement of the problem. which is the altitude of the

Tanzanians towards Kiswahili as the medium of instruction in primary schools. The

(%)
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chapter concluded the analysis with a shorl comment on what the researcher experienced

during the study.

4.1 THE ATTITUDES OF THE RESPONDENTS TOWARDS KISWAHILI AS
THE MEDIUM OF INSTRUCTION IN PRIMARY SCHOOLS IN TANZANIA

Table I: The number of the respondents from different backgrounds in Tanzania

Backgfmﬁfd | I*'requEnc; %o ' %
l— - . —_ — — . . _.__+ —— - o—t
Institute of the Apostles of Tesus T 20 | 25
Institute of Tangaza C gll_egc_' T | 28 ﬂJf 35 T
Cnstitute of C.UEA. T i!? T T T
Unj\atﬁtﬁacnts— of Tanzania T o 5 W #”].
. . I

Former Secondary Students in Tanzama 4 .5

I : S N e
Secondary Teachers in Tanzama J 8 10 :
Primary Teachers in Tanzania - T '|-747 o &S—M T 4l

|

Toal T T w0 N ‘ 100 o

Beyond the case studies at the Institute of the Apostles of Jesus Major Seminary in its
two departments of Philosophy and Theology. Tangaza College and C.ULLA.. the
researcher found it to be of great help to send some questionnaires Lo a variety of people
as indicated in Table 1. These additional respondents gave greater depth to the study.
Amang the 100 questionnaires sent oul, 80 were answered. giving the response rate of

80%



Respondents gave a variety of views and based their positions on their attitude towards
Kiswahili as a medium of instruction in primary schools in Tanzania. About 25% of the
Apostles of Jesus, supported that Kiswahill should be used in primary schools as a
medium of instruction. They argued that education is meant. among other things, lo {it an
individual into herhis society. Language. as part of one’s culture, is one of the most
important factors in schools. Hence. using English would be inappropriate for this goal
in Tanzania. There is no reason of not using Kiswahili in primary schools. 1f possible

Kiswahili should be used in the high levels of learning in lanzana.

Kiswahili should be emphasized in primary schools because it is one of the national
languages in Tanzania and it is of African origin, Further more, it 15 not only to be used
within Tanzania but throughout East Africa as a common language. Other languages,
like English are referred as “nea-colonialization™. Other respondents said that Kiswabhili
should be used in primary schools as a medium of instruction as to strengthen it,
otherwise people will either use Linglish or their local languages and encourage tribalism
in the country. “We must be proud of Kiswahili,” they said, because it gives to the

Tanzanians a sense of national unity and identity.

Not all 25% of the Aposties of Jesus supported the use of Kiswahili as the language of
instruction in primary schools. Some of them preferred English to replace Kiswahili as
the language of instruction. They proposed Kiswahili to be applied only as a subject in
primary schools. Other subjects should be taught In English. This is because the

majority of the Tanzanians know Kiswahili from their homes. For this reason, there is no
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need for them to be taught it again in class. Moreover, English is an international

language which promotes social. political and econoinic development.

They also reported that students are cager to know English because it will help them to
communicate with different people who are not Tanzamans. English now dominates
almost all international communications. Large populations of people in the world speak
English. This is an era of glohalization and Tanzania needs to think globally.  Kiswahili

can serve local needs. but for international purpose, Fnglish is of paramount importance.

The same results were found at Tangaza College. About 35% supported the use of
Kiswahili as the medium of instruction in primary schools. They encouraged their fellow
Tanzanians not to fear to use Kiswahili as a Janguage of instruction in primary schools.
Tanzanians have to keep in mind that Kiswahili is their national language and it necds to
be promoted at all levels of seience and technology as to be used as a mediun of

instruction up to the university level

All in all. some of the respondents of Tangaza College were negative to the use of
Kiswahili as a medium of instruction in primary schools in Tanzania. They commended
that most Tanzanians were well equipped with Kiswahili. For this reason, it would be
better for them to use English from primary one as English is morc widely spoken in the
world. As Kiswahili is not a problem for most Tanzanians because of thc home

instruction. the use of English in schools will not have a negative effect on Kiswahili.



Tanzania’s subsistence economy. does not allow its people to dream of getting things like
computer or the Internet in Kiswahili. So. whether Tanzania likes or not, other
languages, such as Enghsh. French or Spanish. need to be introduced as the media of

instruction in primary schools. However, Kiswahili shoutd not be overlooked.

Respondents from C.L.E.A presented another aspect for a positive attitude towards
Kiswahili as a medium of instruction in the primary schools in Tanzania. Kiswahili is an
important aspect in primary schools hecause it allows for communication between
teachers and pupils since all are familiar with the language. Any country should have a
common language which will help the citizens to communicate with each other freely.
There is nothing wrong for Tanzanians to mternalize its only language first. and then, to
fearn other languages for the sake of elobal communications. 1t is reasonable for
Tanzania to use Kiswahili as a sourcc of national unity. Also, I'nglish in primary schools
should be given prime emphasis so as not to isolate students from the rest of the world

where English s in more conunon usc.

In whatever way, Kiswahifi should be recommended in primary schools as a medium of
instruction because more than half of the pupils who complete primary schoo} education
do not get chance to continue with secondary school education sometimes duc to
financial problems. Henee. Kiswahili becomes their language rather than English which

they may rarely use after their prunary education.



However., there were some respondents in C.ULIVA. who considered English as important
in primary schools for instruction.  They talked of using English in primary schools as to
avoid students cramming lessons in high schools where Iinglish is used as the language of
instruction.  They also commented on getting English used in primary schoals in order 1o
prepare children for higher studies, because Tanzania needs to prepare professional
personne! in all academic disciplines. Up to now, Kiswahili has not been able to develop
all the necessary scientific terminology used in English, especially when it comes 1o

computer terms.

All the university siudents that the researcher contacted in Tanzania supported English as
the medium of instruction in primary schools as Table 1 indicates. Their reason was
based on English as an international language which most people in the world use. Also,
they argued that students suffer very much when they try to adapt from Kiswahili to
English. This limitation was also their own experience as students at tertiary level, Asa
consequence, they sonmetimes fafled the lessons in class, not because they were not
clever, but because of limited ability to communicate in Lnglish. 1t is casy to learn a new
language while young. It hecomes more difficult to learn it afterwards. These were
students who experienced primary education in Tanzania and they were able 10 compare

whatever they underwent at all the levels of education they passed through.

Most of the former secondary students the researcher contacted in Tanzania were only of
Form TV. not even Farm V1. Some of them wanted Fnglish to be stressed as a subject in

primary schools sa that when pupils camplete standard seven, they could continue with



secondary education without the problem of nglish. They emphasized stressing Fnghsh
as a subject because this was the subject. second to mathematics, that was given more
value in the standard seven mational examinations. [f a student had not passed linghsh
with at least a “C.” then it was difficult to be selected for secondary cducation.  Other
respondents said that in order to prevent students in sccondary schools from cramming
lessons in class, English should be introdueed as the language of instruction in primary
schools. They noticed that cramming lessons in the class did not help the students.
Instead. some end up finishing secondary education without knowing how to
communicate in Fnglish. Students who were for the nixing of the two languages,
English and Kiswahili, as the media of instruction in primary schools suggested that
Kiswahili be used from nursery to class 11l Then. English would take over as a medmum

of instruction from class [\ to university.

The majority of the secondary teachers supported the usc of Lnglish as a language of
instruction in primary school. Their reason was that primary pupils should be preparcd m
English since this is the language to be used as the medium of instruction in secondary
schools.  Moreover, students experienced problemns embarking into English as
instructiona! language in their Form ! class. They did not understand the teacher in class.
Some teachers used both languages English and Kiswahili, to aid the students in their

transition.

Other teachers argued the impossibility of using Frelish as a linguage of instruction in

primary schools. They said that Tanzania was still among the Third World countries.
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For this reason. it would be very expensive to change all the required facilities in primary

schools, for example. books and even teachers. where necessary.

The few primary teachers in Tanzania that the rescarcher was able to contact, (as shown
in table 1), responded that Kiswahili should continue as the language of Instruction in
primary schools. This was because Kiswahili is an casy language for both teachers and
students to communicate in. Only onc primary school teacher preferred English as the
medium of instruction in primary schools because English was an intcrnational language

which students should be tamiliar with.



Table 2: The respective region of the respondents in Tanzania
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e —— ==
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Table 2 shows that Kilimanjaro region has a larger number of respondents than the other
regions. This is because most of the students and lecturers of the surveyed institutes are
residents of Kilimanjaro. Due to the limited time. the researcher was only able to make a
short visit to the Kilimanjaro region where she managed to contact some teachers,

students and parents.
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There are no specifically different answers given by the respondents from one region to
another. All the regions had members who supported English and those who supporied
Kjswahili. all regions had people with mixed feelings towards getting both language
exercised in primary schoois. The reasons given are the same as explained in Table 1.
An exception was found in the Kagera region. The majority of the respondents here
preferred heir own local language. Kihaya. They argued that Kihaya is the language
they were familiar with. The researcher supported their position beeause Kihaya is used
widely in the Kagera region. Kihaya is one of the few local languages in Tanzania that is
used for praise and worship in Tanzama. Otherwise. other tribes prefer to use Kiswahili

rather than their local languages in worship.

Table 3: The period during which the respondents attended primary education in

Tanzania
Time ’I_Fre_que?ncy_ - 'i%— - _Jl
970.1975 ‘s B
I S _ o
1975-1980 2 715 |
= = —t A —_ P - - o
1080-1985 L 24 130 |
I
1985-1990 128 15
————— - . —— _-——-{7 —— J— . — — _|._ ______
1990-1995 g 10 7
S — -
Total | 80 100

J— — _ -1 _ _ . |

All the respondents in Table 3 who atlended their primary education from the year 1970-

1995 supported either Kiswahili or English to be the lfanguage of instruction in primary
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schools. The reasons given by the respondents were based on what is explained in Table
1. However. none of the respondents ta the questionnaire attended the older educational
system called Middle School. which was from class 1-VI1.  This was the system

practiced in Tanzania in 1960s which used Fnglish as the medium of instruction in

primary schools.

Moreover. the respondents gave their reasons on the chaice of the language of instruction
basing on the needs of the present warld, which is the multi-linguat society. From the
interviews carried out. the researcher discovered that the respondents who had attended
Middle Schoals had a different expericnce from the respondents who attended their
primary education from 1970s to the present time..2002. These people had enough time
to express what they had cxperienced during thetr primary education. They based their
explanation on praising of their teachers who were mostly white people. They said that
the teachers were committed to their teaching and knew the English language very well.

One of the respondents compared the two educational systents, the older system which
used English as the medium of instruction mn primary schools, and the present system that
uses Kiswahili for instructions. The respondent concluded that. i the older system.
students had no alternatives to use other languages because the white teachers did not
know any of the local languages. Fven if they knew a local language. it was uscd very
little for communication. He went on to say that, with the present education. there is the
freedom of using other languages. like Kiswahili. in clusscs with teachers. [fowever, this

makes it hard to learn English in schools in Tanzuuia.



Even if English is used as a medium of instruction in the primary schools, there can be
still a problem of knowing English because of the frecdom of using Kiswahili in schools.
The respondent summarized his points by emphasizing that teachers should know English

very well and be very strict with students while learning Englhish.

Table 4: The period during which the respondents attended secondary school in

Tanzania
Time T ]rFr-cquency .[ % .
1975-1980 ) 4 ' TS T o
o8- 1985 ey 10 ;
1985-1990 5T s 4 ].
('1966-_@5 ot T T T
19952000 4 30 -
iTotaI - " 80 0
.

Majority of the respondents in Table 4, even those who attended their primary school in
1970s. still based their arsument on the present need for bEnglish as an international
language. Others held that Kiswabili should remain as the national language of Tanzania.
When asked whether they were comfortable with the language of instruction in primary
schools. some answered that there were a lot of struggle between students and teachers.
They commented on the teachers’ tack of competence in English. Moreover, students
found it hard to understand English in high school because they had no enough

background in English. For this rcason. some preferred to use Kiswahili [rom class one
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to university, or use lhe two languages as the media of instruction in primary school.

While others preferred English as a medium of instruction in primary schools.

Table 5: Language of instruction used in primary schools in Tanzania

Taﬁgﬁﬁgf ! F'requén-cyT T Ty - 7
Kiswahili * 80 - 4! 100 _:
English |0 T o T N
Total - g0 | 00

1 o A

The one hundred percent of Table § indicated that all the respondents attended the present
system of education which uses Kiswahili as the fanpuage of instruction. The rescarcher
expected to get some responses from people who attended the older system of education
for standards I-IV that used English as the language of instruction, as to compare the
difference in the two systems. but none were found. All in all. the researcher was able to
get this information through interviews. 0% percent indicated that none of the
respondents went to international schools in Tanzania which use Fnglish as the medium
of instruction in primary school. This is the clear sign that it is difficult for children
(especially the poor) to get into international schocls which are usually very expensive.
It is only the few, the rich, who can afford this. That 1s why some respondents had
foreseen a danger of bringing inequality in education in Tanzania. These comments will
be found towards the end of this chapter in the section on the comments made by the

respondents.
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Table 6: Languagc used by teachers and students in high school for interaction in

the classroom in Tanzania

I_Language :'F;eque_ncy S _
| |
AP S
| Kiswahih ?4 's 'i
| f I
R R
- ' ' |
Mixture of Kiswahiliand English 36~~~ 145 T
I I |

Anvotherlamguage o T T o i‘
R S G
Total 80 T 100 .

The respondents gave several reasons for the particular language used by teachers and
students as they interacted with cach other in the classroom. In order {or students to
understand lessons in class. some teachers decided to use Kiswahili because every
student understood Kiswahili very well. To keep the rule of using English as the
language of instruction (which most students did not understand), the teachers gave out
written materials in English while they gave the oral explanations in Kiswahili. As Table
6 indicates, only 5% of all respondents used Kiswahili for classroom interactton.  This

means that it is not usual for Kiswahili to be applied in the classroom for commupication

in high schools.

However. 50% of the respondents said that teachers used English because it was the
language recommended by the Ministry of ducation for teaching in high schools. For
this reason. they could net use any other fanguage apart from it. Also. thcy emphasized

English as to help students to be familiar with it since all books used in the classroom



were written in English. More than that, all the subjects were to be examined in KEnglish.
except Kiswahili as a subject and “Siasa”. Some sehools, tike seminaries. which were
international in character. forced teachers to use Fnglish so as to prepare students for
international languages that they were to usc for communicating with vioer people from
other nationalities. Foreign teachers contributed a lot to the use of Englisa in the class

since they were unable to communicate in other languages. like Kiswahili.

Lack of competence in English for both some students, and some teachers, forced high
school teachers to mix Kiswahili and English. as shown in Table 6. Hence. 36% of
teachers and students preferred mixing the language because ol their poor background in
English. Other teachers mixed the two languages because the students were more
familiar with Kiswahili than English. Also, Kiswahili was used as the language of
instruction in primary schools and for some, it was their mother tongue. Forced by the
conditions of some students who could not understand what was being taught in the class,
teachers found themselves explaining or clarifying a concept or difficult terminology 1n
Kiswahili However. it was reported that some teachers used Kiswahili as a sign of
prestige as their national language which they could not do otherwise. The 0% 1s an
indication that there are no other languages used in the class for instruction except
Kiswahili or English. This is because almost ali the Tanzanians know Kiswahili and
there is no need of using local languages, especially when it comes to difierent tribes

gathered together as in the case of a school.
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50% of the respondents in Table 6 said that English was the language students were
supposed to use and they were able to use it because teachers were very strict about using
English in the classroom. This strict usage policy made the majonity of students keep
quiet in the class since they did not know how to construct an answer in English. On the
other hand. they understood the answer very well in Kiswahili. In some schools. it was a
rule that when communicating matters concerning studies, English must be used.

otherwisc no service to be rendered.

Among all the respondems. only 5% of studerts used Kiswahili for class interaction.
This is becausc there was no exact and strict rule which forced them to usc English.
Some students reported that they mixed the two languages depending on the teacher. 1f
the teacher mixed languages, then they also had the chance of mixing tongues. On the
other hand. if the teacher was strict and fluent in Fnglish. students would fear to mix
otherwise they would be punished. Mixing of the two Janguages was cuused by a Jack of

enough English vocabulary.
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Table 7: Language used by teachers and students outside classroom for

communication in the high school in Tanzania

m-ng_u_age_— o B B o [m?;equéncy' I 7 ' ]
i o o o L _ __L N o P o _ _
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N S
T English 16 20 |
o ]
mixture of Kiswahili and English 52 , 65 ‘
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Total | g0 ‘ 100 .
|
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Most of the reasons given by the respondents in Table7 concerning their language for
interaction outside classroom were almost similar to what is expressed in Table 6. In
some schools. the rule of using English was very strictly followed to the point that
students were not allowed to use any other languages outside classroom than Enghsh.
Also. the teachers were fore? to use it so as to give good example to the students. On
the other hand, in some schools, rules of using Fnglish were flexible. This allowed the

freedom to mix the two languages so as to have effective communication with cach other.
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Table 8: Languages students used to interact among themselves in the classroom in

high school in Tanzania

Langaage I Frequency K78
Y S D
TKiswahiti 16 120 |
SR S T
English 1 28 35 |
T Tt RS T T TTT T gy -l - - R S —J
[.Mucture of Kiswzhilt and English ;32 . 40 i
j—-—-—-———ﬂ-—-—- ——— e = e - = - - = == = - - —-!
| Any other language 4 5 [
il
]Trotal 1 80 , 100 |
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Table 8 shows that there is no uniform way of keeping the rule in sccondary schools
concerning the use of binglish. 20% of the respondents felt more co~*oriable with

Kiswahili, which they liked and knew best. However, students used it when teachers

were not in class. Otherwise, it was the rule to use English. The reason for using
Kiswahili was to try to clarify to cach other what the teacher presented in English in the

class. As for the 40% who failed to cxpress themsclves completely in English, they

mixed Kiswahili now and then with English to try to understand the course material.

In some schools. the rule of using English was so binding that students did not dare usc

any other language apart from English for fear of punishment. About 35% of the
respondents who were aflected by this type of rule were mission schools, for example,
serninaries. As indicated in Table 8. other local languages were used because students

and their teachers were reluctant to speak Fnglish which they considered foreign

language and of no use to them.
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Table 9: Language students used to communicate among themseclves outside

classroom in high school in Tanzania

[Language " TFrequency | %

L - — - — - - R —
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According to Table 9. 30% preferred using Kiswahili to Fnglish because it was difficult
to speak English, especially in rcading and writing. To them, English did not count much
in their lives, they just struggled to learn it for the sake of passing examinations.
Kiswahili counted much. because it was used in all sectors in Tanzania in offices and
commerce. As to identify themselves with their country. they had to use Kiswahili.
Moreover, for them to use English outside classroom was to show ofl that they were
more educated than others who used Kiswahili anu other local languages, for example,
Kisukuma. One respondent. for example, said, “As a matter of fact, Kiswahili was the
language. English was used bhecausc there was a rule bchind it. but we were not
comfortable with this colonial language, as we used to call it. Above all. to speak
English every time was seen as a sign of pride. if not alienation. So one could Jose

hissher friends because of that. The lesser evil was to mix the two languages or avoid

English altogether™.
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The majority of the 10% of the respondents declared that they used English because they
were forced by the rules of the school under the pain of punishment. In one way or
another, they acted out of fear and not out of the love for Fnglish.  Otherwise, they
preferred to use anofher language like Kiswahili or one of their mother tongues. Despite
all these reasons for not liking English. some students tried to use English so as to be
familiar with it since they wanted to pass the examinations and get the chance to go for
further studies. Also. they found it easy to communicate in Inglish outside classroom
because they were freer to make mistakes when they were with their peers than when
they were with their teachers. Sometimes. students used 2 word Kiswahili as one tried to
use English as to create a good atmosphere of close intimacy. friendship and a sensc of

belonging to each other.

As the above Table indicates. 5% of the respondents interacted in their local languages.
which is Kihaya. This group was too used to this language and they found 1t easier to
express themselves in it. Moreover. there was not any strict rule in the school to force

them to use English or Kiswahili.

42 THE IMPACT OF KISWAHILI ON STUDENTS AS THE MEDIUM OF

INSTRUCTION IN PRIMARY SCHOOLS IN TANZANIA
This is the reflection of the respondents on the eflect Kiswahili had on high scheols

education when it was used as the medium of instruction in primary schools.
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Table 10: Response on whether or not English is difficult to cope with, as it is used

for instruction in high schools in Tanzania

r Re_sg(mse R Ercquency A B
It is difficult 48 Y60 )
|
It is not difficult Ty BT, T
b — - . s . - [ P PR
Total 80 100

Table 11: Response on whether the change of Kiswahili to English has a negative

effect on the academic performance in Tanzania

1
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Table 11 gives different views on the use of Kiswahili as the fanguage of instruction in
primary school. 80% of the respondents agreed on the negative effect of the use of
Kiswahili at all levels of education in Tanzania. However, they argued that this happens
only in the schools where teachers are not competent in English or where school supplies,
especially books are not sufficient. They went on to say that the environment plays a
great role in the learning of English. Most of the students came from the background
where English was not used. 1hese students had no assistance, in learning the language
apart from what they got from the school. Hence. learning English in the class became a

place of battle and the only way of rescuing this situation was cramming just for the sake



of examinations. They commented that, this is something very discouraging in the life of
a student. One may be very intelligent in primary school where Kiswahili was used. but

English failed her/him when she/he entered secondary school.

Sonte respondents looked at this question from the point of view of when studeuts
entered secondary education for the first time. They looked at Form | as the pomt when
students were confronted with vocabularies and terminologies different from what they
Jearnt in Kiswahili in primary school. 1t is in this situation that made students find it
difficult to respond to teachers™ questions in class. The teachers hardly got any response
from the students. The same experience continued from Form I to Form IV. In most
cases. students in secondary school thought in Kiswahilt because it is the language they
are used to. As a result. they ended up translating the thoughts in Kiswahili into English.
For this reason, the syntax. semantics. and even the literature rematned in Kiswahili wi.ae
the language used for studies was English. This linited the capacity of students to learn

English effectively.

In one way or another, students used too much energy in learning the new language
(English). when at the same time they had to struggle to catch up with their studies. Most
of these students were stressed, especially when it came to memorizing so as 1o pass
exams. A good number of the respondents argued that usually grown up people. in this
case, students. feared to speak broken English in front of other students for fear of bemng
laughed at. Such fear hindered them from learning the language and. as a consequence,

there was poor academic performance. However, some of the respondents said that the



majority of the students facked the interest in learning Fglish because they associated 1t
with the language of the colonizers. Hence. they ended up giving first priorily to

Kiswahili which they claimed to be their nation language.

At the same time. 20% of the respondents disagreed that there is a negative effect in
academic performance because of changing from Kiswahili to English. The reason ts,
that the majority of students, especially those who attended good schools passed very
well at the end of Form IV or Form VI. They not only passed the exams, bul they were
also capable of communicating in English. A goud number of students who finished
Form VI had the potential for university studies. Their argument was that in order far
Tanzania to better its secondary education. the government should make sure that
teachers employed are competent in English. Otherwise, English as a language of

instruction presents no problem to these students.
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43 DIFFERENT VIEWS FROM THE RESPONDENTS ON THE USE OF

KISWAHILI AS THE MEDIUM OF INSTRUCTION IN PRIMARY SCHOOLS

IN TANZANIA

Table 12: The Language the respondents preferred for teaching in primary schools

in Tanzania

"Language ;F_reaueﬁcy_ IR o
e — e ]
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Total 80 100
|
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The respondents presented their views on Kiswahili as the medium of instruction in
primary school. 40% of the respondents wanted to replace Kiswahili with English. The
reason given was that Kiswahili was adopted afler independence not for acadcmic
purposes. Rather, it was adopted for the interest of national identity and national unity.
They said today it was enough to learn Kiswahili outside school becausc it had a
favorable environment which meant that it was spoken everywherc in the country.

Kiswahili could be learned in school only as a subject for grammar and proper usage.

English should be used in primary schools to put students in the serious discipline of
fearning that language from the earlier stages to avoid a sudden change later i high
school. 1t would be of great help if students knew knghsh so as to help them m

communications for trade. commerce and international contact. From the responses



received from the questionnaires and the interviews, Enghish appears to be a more
disciplined language of learning than Kiswahili. The majority of the respondents noted
that academic performance in Tanzania was higher in the secondary schools than in
primary schools. In this case they were talking of the schools in which teachers werc
really committed to their teaching. Even English as a subjcct was casier to pass than
Kiswahili. One of the teachers gave an example from his own school. saying that an “A”

of Kiswahili is a very rare feature in the examiation results. On the other hand, many

students struggled for an “A™ in English and achieved it.

Other people stressed that English was being used widely in many countries i the world.
Therefore. using Kiswahili would be limited to few countries. Also, it was good to move
with the world as inany scientific instruments were set in English language, for example.
computers. Kiswahili shou!d not be used because it limited to those who want to go for
further studies due to a lack of proficiency i English. All in all, some of the respondents
concluded by looking at the present condition of their country, Tanzania, as far as
finances were concerned. They arpued that changing from Kiswahili to English for a
Third World country ke Tanzania would be very expensi : since it required changing

all the books and teachers where necessary.

Looking at the above Table 12. one sees that 35% of the respondents held the opinion
that Kiswahili should be used as the language of instruction in primary schools. These
maintained that. Tanzanians should be proud tor having Kiswahili spoken all over the

country and even outside the country, for example, Kenya. For this reason they should
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struggle to develop it more. And one way of developing it is through using it as the

medium of instruction in schools.

The use of Kjswahili will help experts in different sectors to communicate to the least
educated people and understand cach other casily. This will also help to stop the current
confusion which exists at present in the country, whereby some who learned a particular
terminology in English cannot transfate it into Kiswahili for common communication.
As a result, learned people cnded up mixing the two languages when they gave speeches
{o the community. something which was not comfortable to the majority of listeners. The

person confirmed the statement by saying that most of the time, this eonfusion was found

among priests and doctors.

The respondents argued that Kiswahili cannot be listed as one of the factors of fatlures n
the academic performance in schools in Tanzania, because therc werc many educated
people such as doctors and other professionals.  Above all, Kiswahili reflected our
African values and. in Tanzania, it is very much attached to the nationai identity. In

reality, the mother tongue would be the best for cducation, especially for children in

primary school.



4.4 COMMENTS AND SUGGESTIONS FROM THE RESPONDENTS ON
KISWAHILI AS THE MEDIUM OF INSTRUCTION IN PRIMARY SCHOOLS
IN TANZANIA

These comments and suggestions were both from interviewed personnel and
questionnaires. Several people and sectors werc interviewed. one of them was from the
Ministry of Education in Dar es Salaam. These interviews confirmed that it was after
independence that Tanzania decided to adopt one common language, that is. Kiswahili, to

foster unity in the country. English was the language of the colonial masters.

However. the present debate is limited to a few elite people. most of the common people
do not care about it. This debate came about when the issuc was introduced as a proposal
and Presi_dent Mkapa scconded it. The Ministry of Fducation was asked to spell out their
stand on the on-going debate, about the need of changing the medium of instruction m
primary schools as some were for the idea of Kiswahili replacing English. The answer
given was that. the idea was good since the world is fast changing and Tanzania is at no
position at least at the present moment to replace Kiswahili with English, Also. the
Ministry of Education supported the idea that a change of language after finishing
standard seven to Form [ was too abrupt for students to cope with. Today almost
everything is computerized and those could not go to secondary schoal as they could
have a problem since Kiswahili is not a computer language and there is no hope of it

being one soon.



A non-Tanzanian who was at the teaching Kiswahili language center in Kipalapala in
Tanzania. emphasized the need for the two languages, Kiswahili and Iinglish. His first
reason was that, English has become an international language and no one could deny
this. Secondly. Tanzania should use all means 1o keep up its national language, like other
countries in the world, for example, Italy and Spam. His suggestion was that the
government should make an educational policy in such a way that it allows Kiswahili to
be used in primary schools. from standards I-1l. and then Lnglish takes over from
standards 1V-VIL. He said that such a system would not affect the Tanzanians becausce
children know Kiswahili trom home. However. the parents and pupils who were
interviewed preferred using Kiswahili in primary school because they understand it

better.

The majority of the comments came from the questionnaires. 35% of the respondents
said that to abandon Kiswahili and replace it with English is one way of killing it all
together. For this reason, Kiswahili should be emphasized in primary school for it was
the national language of Tanzania. Kiswahili was born in Tanzania and had more
African taste. However, Fnglish is only for educated people in our conlemporary world.
something that the Tanzanians should think af as it tries to move with the world. Al in
all, Kiswahili should not be ignored. 1t should be used in primary schools for the sake of
creating nationat-cufture identity and unity but it shouid not be used in higher levels of
learning as a language of instruction. It is true that Kiswahili is very important but it has
to be acknowledged that English exposes one to the world of seicnce and technology. as

well as cosmopolitan socicty.
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Some respondents suggested Kiswahili to be used only as a subject since the Tanzanians
jearn Kiswahili even before coming to school. 25% suggested that Kiswahili should be
used as the language of instruction in lower primary school from class 1-11l.  For classes
IV-VIL. English should be used as a medum of instruction and Kiswahili taught as a

subject.

To implement such a policy. the government needs to consider some unportant
issues. The government must first. recruit teachers who can speak English fluently. Itis
evident that most of the primary school teachers find it difficult teaching English, because
they are the products of thc 1970s-1980s programn of U.P.E. (Universal Primary
Education.) Such teachers should be helped to up date their standard of English.
Secondly, there should be clear rules to govern the learning of English in primary
schools. For example, a child should not be promoted to another class if at all. she/he has

not mastered English to the level of his class.

There were some remarks given by the respondents on the use of the two languages.
They commented on the need to consider the needs of all the Tanzanians globally as
education counts. They emphasized a consistency in the language to be chosen. If therc
is a need to take English or Kiswahili, then let it be used from primary to university level.
If there is a need of mixing the two languages there shoukd be a specific rule applicd to all
schools in Tanzania on how to usc the two languages effectively. This is because

Kiswahili is never an inferior language. It can be developed into an international
guag
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language as it is with French, German and English. Thercfore, let there be a motion In
ihe Parliament to discuss which language should be the sole medium of instruction in our

schools in Tanzania.

Conclusion

Most of the respondents to the questionnaires sent out 1o the threc institutes namely,
Apostles of Jesus Major Seminary. C.ULE.A. and Tangaza College, werc seminarians.
This has contributed much in looking at Lnglish m a positive way as thc medium of
instruction i primary schools. These were students who came from the best-known
schools in Tanzania, Most of the time, mission schools like seminaries took first place in
the ranking of schools in the national examinations. The reasons lor their success was
the seriousness of the teachers in teaching, school facilities like books, good
environment, for example, security and striet rules in discipline, especially keeping to the
school timetable.

Students enjoyed learning Fnglish because almost everybody in the school compound
spoke it. Although the majority of students took English positively, still they saw the
need of Kiswahili as the national language which should be given first priority in primary

schools.

A good number of teachers and lecturers also emphasized the need of the two languages
Kiswahili and English.  Some of them found teaching Iinglish, even as a subject, a
struggle, especially for the U.P.E. teachers. A large number of pupils and parents

interviewed wanted Kiswahili to be uscd as the tanguage of instruction in primary
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schools. The researcher thinks that their answets o the questionnaires lacked experience
of what happens it sccondary schools as far as bonglish is concerned. it was interesting Lo
hear from the parents who passed through the former education system of 11V that used
English as a medium of istruction responding that English was very easy to learn.
However, they kept on questioning how «tudents could not understand English after
spending all the four or six years i school.  All in all, among alt the respondents, there
were some who stuck with Kiswahili as their first priority to be the language of

instruction in primary schools. This was a sign that Tanzanians love Kiswahili.
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CHAPTER FIVE
5.0 CONCLUSION AND RECOMMENDATIONS

5.1 CONCLUSION

The aim of this study was to carry out investigations on the attitude of the Tanzanians
towards Kiswahili as a medium of instruction in primary schools. The researcher was
able to collect satisfactory information through questionnaires,  interviews, and
observations. There was a good cooperation between the researcher and the respondents
who were mainlv from Tangaza College, C.UEA. and the Apostles of Jesus Major
Seminary in Nairobi. The researcher also interviewed some teachers from both primary
and secondary schools in Tanzania, primary pupils, students from secondary and

university, and some parents all in Tanzania.

The responses from the questionnaies and interviews indicated that English and
Kiswahili have both positive and ncgative effects on the daily life of the Tanzanians. The
opinions and comments made by the respondents made the researcher chenge her opinion
about the attitude of the Tanzanians towards Kiswahili as the language of instruction in
primary schools. The rescarcher assumed that, the majority of the Tanzanians would
prefer English to Kiswahii as the medium of instruction in primary schools due to the
following reasons:

First: The rescarcher thought that many students in secondary schools fail in their

academic performance because of their poor background in English from their primary

schools.

Second: The researcher hypothesized that some of the rich people in Tanzania take
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their children for primary and secondary education outside their country, for example,

Kenya. where English is used as the language of instruction. because of insufficient

English in primary and secondary schools in Tanzama.

Third: The researcher concluded that the reason for the individuals introducing

international and English medium schools in Tanzania was because other primary

schools in Tanzania did not meet the needs of students for Fnglish instruction.

Fourth: The researcher thought that the debate that was going on in Tanzania about the

language of instruction in primary schools was to change from Kiswahih

to English.
However. after evaluating the answers given by the respondents, thc researcher
discovered that the debate concerning the language of instruction in primary schools in
Tanzania was not only changing from Kiswahili to Fnglish, but mostly changing from
English to Kiswahili, This debate was largely limited to the elite people, especially
university students. Some of these elite people wanted Kiswahili to he introduced as a
medium of instruction right from primary school to university. While others o these
people wanted English to be used as a mediun of instruction from primary schoot to
university. Also. the researcher discovered that there were some people who preferred
that the system remains as it is. that is. Kiswahili in primary schools and English in high

schools. or the two languages to be mixed in primary schools as the media of instruction.
The majority of the respondents supported the thesis of the researcher that students failed

in secondary schools due to ther poor background in English from primary schools. All

reasons of the respondents are explained in chapter four. Other respondents disagreed
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with researcher’s thesis. They said that the failure of students in sccondary schools was
caused by a lack af competence in English on the part of the tcachers and a lack of
seriousness in their teaching. The problem was not inadequacy of English in the primary

schools.

Most teachers. students and parents who were interviewed supported the conception of
the researcher that some rich people take thew children for primary and secondary
education outside their country. They opposed this decision because of strengthening

equality in Tanzania. All thisis explained in chapter four.

The respondents were also against the idea of individuals introducing international and
English medium primary schools in Tanzania. They said that the present system of using
English only in high schools 1s enough tu provide sufficient English knowledge to

students. They were against these types of schools because they are very expensive.

Following the suggestions and the comunents given by the respondents, it appeared that
the majority of the people were fond of the present system of education of using
Kiswahili as the medium of instruction in primary schools. But they insisted that the
government help primary and seeondary teachers get adequate tnglish before they are
employed as teachers. They argued that il teachers were competent in English, students
would not find problems in learning I'nglish in the schools. Kiswahili appeared to be the
backbone of the identity. unity and the pride of the Tanzanians. For this reason, it should

be given the first priority in primary education in Tanzania.



5.2 RECOMMENDATIONS

It is advisable for a country to maintain its own system of education and not allow any
outside force to interfere with its demands. But it is also advisable for a country to kecp
on checking whether there is any need for changmg the policy of education to fit in the

needs of the present world, especially if the call for change is coming from its citizens.

Kiswahili and English are basic needs to the Tanzanians. Kiswahili is required as the
Affican national language of Tanzania. while English 1s neeessary as an educational
language in schools and for globul interaction. For this reason. the rescarcher proposes
the following linc of action:

() The government of Tanzania should come up with an elaborate system of
language training for teachers at all levels of education which will empower
them with enough knowledge in all areas of the Inglish language. What
students get in class reflects the ability of the teacher to teach the
material of a particular subject. The teachers can not {cach what they

themselves do not know.

(ii) Pupils should be taught basic English grammar in primary school as a

preparation for secondary education.
(iii) There should be strict rules to govern primary schools which will enable

teachers

{0 examine stucents on their proficiency in Fnglish before he/she 1s
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promoted to another class

(iv) Teachers need refresher courses to keep on updating their English.

(v) Although almost ali the Tanzanians know Kiswahil, Kiswahili should also be
stressed in schools, especially in primary schools as to maintain proper

grammar and literature.

5.3 RECOMMENDATION FOR FURTHER STUDIES

Since the research was conducted outside Tanzania. the researcher believes that such
research would be more c¢ffective if it were conducted within Tanzania. However, it
would be of great help it the Ministry of Education in ‘Tanzania would appoint an
educational team to investigate the relevance of Kiswahili as the medium of instruction in

primary schools.
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APPENDIX |

QUESTIONNAIRES FOR UNIVERSITY STUDENTS AND LECTURERS

[ am Mushy Imelda. a stucent of Christ the Teacher Institute for i‘ducation (C.T.ILE.)
Tangaza College.

[ am doing my research on the attitude of the Tanranians towards Kiswahili as the
medium of instruction in primary schools. | thercfore, ask for your considerate
cooperation in availing the information on which 1 will depend to give credit to my
research work. The aim of this research is to establish the cflects of Kiswahili on the
education in Tanzania. Your information will be treated with the utmost confidentiality

and it will be for academic purpose only.

Level 0f your @dUCAUON. ... voereeemeansssreess s
Region of residenice it TANZANIL . ...oooovnr s
Region of your primary school........cooorrimmene YA oo eoveeneeennrmninaenes

Region of your high SCHAOL. ot Nt SR UUPRPRRIPIOR
Please use a tick to mark your choice

Which was the medium of instruction in your primary school?

Kiswahili[ ]
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English[ ]

2(a). Which was the medium of instruction in your secondary school?

Kiswahili [}

English[ 1

(b) Which language did your teacher use in the high school as they interacted with you in
the ¢lassroom?

Kiswahili [ ]

English [ ]

Mixture of Kiswahili and English [ ]

Any other language (SPECIfy}. o .o oveoroirri s
(c) Which language did your teacher use to communicate the students outside classroom?
Kiswahili [ |

English{ |

Mixture of English and Kiswahili | ]

Any other language (SPECIfy)......oooiorimrisnemsr

3. Why did the teacher use the language you have ticked in question 2(a), 2(b). and 2(c)?

4(a). Which language did you (students) use in high school to interact with the teachers in

the classroom?

English[ ]
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Kiswahili{ |

Mixture of Kiswahili and English { ]

Any other 1anguage (SPECILY ). ..ooonarvoririmresr s
(b) Which language in the high school did vou use 10 interact with fellow students outside
classroom?

Enghish[ |

Kiswahili [ ]

Mixture of Kiswahih and English [ |

Any other language (SPECIY) ... .oovvrovriiririn e
© Which language did you use in the high school to intcract among yourselves in the
classroom?

English[ |

Kiswahili[ |

Mixture of English and Kiswahili[ |

Any other Janguage (SPECIY)...voveorrorsosiriee s
5. What was the reason that vou (students) used the language you have ticked in question
4(a), 4(b), and 4(c)?

5. As a student in the high school, did you find any difficulty to cope with the lesson in

the classroom as English was used for mstruction?



Yes[ |

Nol |

6. Which language would you prefer to be used as the medium of instruction in primary
school?

English[ ]

Kiswahih [ ]

Any other language {(SPECifiy).......oooirriiriieni
7.Do you think the ehange from Kiswahili ta Frglish as the medium of instruction in high
sehool affects students” academic performance?”

Yes[ |

No[ |

Give reasons for your answer.

At present, do you find any challenge in interacting with non-Tanzanians who are
familiar with Enghsh?
Yes|[ |

No[ |

N.B. If you want to make any comments concerning Kiswahili as the medium of

instruetion in primary sehool in Tanzania, please do so.



APPENDIX II

QUESTIONNAIRES FOR PRIMARY TEACHERS

I am Mushy Imelda, a student of Christ the Teacher Institute for Education (C.T.ILE)
Tangaza College.

I am doing my research on the attitude of the Tanzanians towards Kiswahili as the
medium of instruction in primary schools. 1 therefore. ask for your considerate
cooperation in availing the information on which 1 will depend to give credit to my
research work. The aim of this rescarch is to establish the effects of Kiswahili on the

education in Tanzania. Your mformation will be treated with the utmost confidentiality

and it will be for academic purpose only.

Y OUE THTTI .+ vse e ee e ee e e e e e et e ma e e e m s S s e
Female. . o vt Male. e

Y OUT CUITENE SEALUS. . vv oo eeee o camnmai s ee s eea e s s s s s e s e e

Level 0f your €dUCAtION. ... ... -.ovieirama oo e
Region of residence m TAIZATIL . -+ oo s eeee e oo et e et o e s s
Region of your primary school..........oen e YOAT. . oeereierinaienaneeans

Region of vour high school.........o Y QAL - et eaa e
Please use a tick to mark your choice

1.Are you aware of the debate going on concerning the change of Kiswahili as the

medium of instruction in primary school to English?

74



Yes| ]

No[ ]

2. Do you think the English you teach in primary school 1s enough to assist students in
secondary school?

Yes| |

No[ |

3. What is your contribution as a teacher concerning the debate?

4. Do you think is necessary 10 change the policy from Kiswahili to English?
Yes[ |
No[ ]

Give reasons o your answer



N.B. Please, feel free to give your suggestions concerning Kiswahili as the medium of

instruction in primary school in Tanzania.
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APPENDIX III

QUESTIONNAIRES FOR SECONDARY TEACHERS

I am Mushy Imelda, a student of Christ the Teacher Institute for Education (C.T.LE.)
Tangaza College.

I am doing my research on the attitude of the Tanzanians towards Kiswahili as the
medium of instruction in primary schools. I therefore, ask for your considerate
cooperation in availing the information on which 1 will depend to give credit to my
research work. The aim of this research is to establish the effects of Kiswahili on the

education in Tanzania. Your information will be treated with the utmost confidentiality

and it will be for academic purpose only.

Y OUE CUILTENE SLAIES. v eeer et e s e aense s o e e e oo e s e st s n s s e
Narme for yOur present INSHIILE. .......oorvrreree i e
Level 0f your @dUGALION. ... o..uvvurreiiieiaeomer s s
Region of residence in TANZANI. .......oroviiiiin e
Region of your primary school........oocooeoviiiiovneee D€t SO DRSSP

Region of your high school.........oooo Nt SO
Please use a tick to mark your choice

1. Are you aware of the debate going on concerning the change of Kiswahili as the

medium of instruction in primary school to English?
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Yes[ ]

No[ ]

2. Have you noticed any difference in academic performance of your students as they
come to secondary school?

Yes[ ]

No[ |

3. If at all you have noticed a change. do you think the change of the language of
instruction is the cause of the change in academic performance?

Yes[ |

No[ |

Give reasons for your answer,

What is your opinion regarding the change of policy of using Kiswahili as the medium of

instruction in primary school rather than English?

N. B. Please, feel free to give your opinion on this policy concerning Kiswahili as the

medium of instruction in primary school in Tanzania.
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APPENDIX 1V

QUESTIONNAIRES FOR PARENTS

I am Mushy Imelda, a student of Christ the Teacher Institute for Education (C.T.L.E.)
Tangaza College.

I am doing my research on the attitude of the Tanzanians towards Kiswahili as the
medium of instruction in primary schools. | therefore. ask for your considerate
cooperation in availing the sformation on which | will depend to give credit to my
research work. The aim of this research is to establish the effects of Kiswahili on the

education in Tanzania. Your information will be treated with the utmost confidentiality

and it will be for academic purpose only.

Y OUE CUITEME SUBLUS. « -+ v+ o+ eeers e eemmems o aesrmeenaem s s s me s s s s s s s o
Level OF yOur @AUCAIION. .....mierrens et
Region of residence in TANZANIA .+ o+ eerereeeensmeeeaae s anma e sa bt
Region of your primary SChOol .. N TR PPPPPp

Region of your high school.......coooiiiiine | SRS

Please, use a tick to mark your choice
1. Are you aware of the debate going on in Tanzania concerning the changing of
Kiswahili as the language of instruction in primary school to English?

Yes[ |
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No{ |

2. Have you noticed any difference in academic performance of your children as they
enter secondary school?

Yes|{ |

Nof ]

3. If you have noticed the difference. do you think the change of the language ol
instruction is the cause of the change in academic performance”

Yes[ |

No[ |

Give reasons for your answer

4. Which language would you prefer to be used as language of instruction in primary
school in Tanzania?

Give reasons for your answer.
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APPENDIX V

QUESTIONNAIRES FOR THE POLICY MAKERS

I am Mushy Imelda, a student of Christ the Teacher Institute for Education (C.T.LE.)
Tangaza College.

I am doing my rescarch on the attitude of the Tanzanians towards Kiswahili as the
medium of instruction in primary schools. 1 therefore, ask for your consideratc
cooperation in availing the information on which I will depend to give credit to my
research work. The aim of this research is to establish the effects of Kiswahili on the

education in Tanzania. Your information will be treated with the utmost confidentiality

and it will be far academic purpose only.

1. How did the policy of Kiswahili as the medium of instruction in primary school in

Tanzania come about?

2. Are there any querries concerning Kiswahili as the medium of instruction in primary

school in Tanzania today”
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3. Why do you think Kiswahili as the medium of instruction in primary school is being

questioned?

6. What is the stand of the education policy makers in Tanzania on the on going debate

about changing from Kiswahili as the language of instruction in primary school to
English?



Saint Mary’s University of Minnesota/USA_ _Nairobi Campus

Christ the Teacher Institute for Education 011-254-2-88-0339 (office)
Tangaza College 011-254-2-89-1407 (messages)
P.O. Box 15053 (11-254-2-88-0018 (fax)

P.C. 00509 Langata xteach@kenyaweh.com

Nairobi, Kenya

23 January 2002
To Whom It May Concern:

Sister Imelda Mushy is a fourth-year full time student 1 good standing at Christ the Teacher
Institute for I'ducation. In May, she will be graduating with a B.Sc.Eid. As part of her final
semester, she is enrolled in a research seminar in education, during which she is to conduct
research and gather informativnal data regarding various 1ssues, leading to the writing of a major
paper. Her lecturer for this course. and the person responsihic for dirceting her research, is Sister
Margaret Wanyama, SOM.

Christ the Teacher Institute fr Education is an institute in the Schoal of Education of Saint
Mary's University of Minnesctal SA. Ttis also an institute within Tangaza College, one of the
constituent colleges of the Catholic University of [astern Africa,

In order 1o accomplish her work, 1 respectfully request that you allow Sister Imelda the courtesy
of having access to your institution or program for the purpose vf gathering data, all of which
will be shown to and discussed with you.

Thank you for your kind considvration of this request. Please_contact me i T can provide
additiona! information, clarification, or amplificatign.gf anything above.

Sincerely,
2n y
Z‘/ ﬁﬂ / | g
o [ Le & i T
Brother Robert Smith, FSC, PhDD b ik

Director/Dean
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